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BENCH MARKS 

Peace From Heaven 

IN THE fields where the boy David had led his flock, shepherds were 
still keeping watch by night. Through the silent hours they talked 

together of the promised Saviour, and prayed for the coming of the King 
to David's throne. "And, lo, the angel of the Lord came upon them, and 
the glory of the Lord shone round about them: and they were sore afraid. 
And the angel said unto them, Fear not: for, behold, I bring you good 
tidings of great joy, which shall be to all people. For unto you is born 
this day in the city of David a Saviour, which is Christ the Lord." 

At these words, visions of glory fill the minds of the listening shepherds. 
The Deliverer has come to Israel! Power, exaltation, triumph, are associ-
ated with His coming. But the angel must prepare them to recognize their 
Saviour in poverty and humiliation. "This shall be a sign unto you," he 
says; "Ye shall find the babe wrapped in swaddling clothes, lying in a 
manger." 

The heavenly messenger had quieted their fears. He had told them how 
to find Jesus. With tender regard for their human weakness, he had given 
them time to become accustomed to the divine radiance. Then the joy and 
glory could no longer be hidden. The whole plain was lighted up with 
the bright shining of the hosts of God. Earth was hushed, and heaven 
stooped to listen to the song,— 

"Glory to God in the highest, 
And on earth peace, good will toward men." 

—The Desire of Ages, pp. 47, 48. 
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As We See It 

Each Different From Another 

ANOTHER winter has arrived with its storms, cold 
temperatures—and in many places—with snow. 

And with the snow—flakes. Each snowflake comes 
from the colder atmosphere with its uniqueness, each 
different from another. 

Like the myriad forms of leaves that lace the 
branches of a thousand kinds of trees, each leaf dif-
ferent from another, so each snowflake is not dupli-
cated by nature in shape or design. Each is distinctive. 

So in every school and in every classroom, educa-
tors must keep in mind that all students are different 
one from another. Each is an individual; each has his 
personality. 

Clusters, groups, and patterns may take shape, but 
individualities emerge. This is where homogeneity 
breaks down; homogeneity is, of course, always rela-
tive and as such is stated as more or less. 

When one speaks of traits or capacities rather than 
achievement there can be no doubt that every physi-
cally and mentally intact human being possesses some 
degree of any trait or capacity. Although it becomes a 
matter of simple degree rather than kind, yet achieve-
ment on the other hand, being largely a matter of 
opportunity and motivation, may in some areas of 
endeavor be entirely lacking in some individuals. 
For example, idiosyncratic as a person, a man may 
be three feet tall, yet his height is a part of the nomo-
thetic character of his species. Taking the single 
attribute or variable of height, it may be assumed 
with a high level of confidence that the adult male 
will not be below three feet nor above seven feet. 
Or further, cultural expectation makes it highly im-
probable that most human beings will have a knowl-
edge of the flora and fauna of Tibet or an acquaint-
ance with the Malay language. 

For a given individual, when height is added to 

4  

weigh-, level of intelligence, strength, and color of 
eyes, it will be found that there are fewer people 
who are identical when all five attributes are simul-
taneously considered, although there will be some 
who are still identical. But each time a new attribute 
is added to the group of attributes in all of which 
the subjects are identical, fewer identical persons 
will be found. 

Nearly infinite is the variety of ways—biological, 
psychological, and sociological—any given person 
or group can differ from any other person or group. 
Every person is unique when the total of all his attri-
butes is considered. Yet it must be remembered each 
human being is a member of his species, his race, and 
he is thus a product of the culture in which he was 
reared. 

As far as psychology is concerned, individual dif-
ferences generally are cited as differences in capacity 
expressed as relative performance. Four general kinds 
of capacities are ( 1) cognitive or intellectual capacities, 
including learning, abstraction, reasoning, thinking, 
generalization, and memory; (2) affective capacities, 
such as love, anger, envy, fear, and courage; ( 3) 
sensory capacities, such as auditory acuity, spatial 
and tactile discrimination; and (4) the psychomotor 
capacities, such as reaction time, speed of tapping, 
and weight discrimination. These four major capaci-
ties are highly interrelated with functional relation-
ships existing not only between capacities but also 
within the capacities as well. 

If one is teaching to meet the general and specific 
needs of the individual, it will be his responsibility 
to try to isolate and identify the interests, needs, and 
capacities of each person. Teaching will be relevant 
and purposeful. And Christian culture will have its 
rightful place. 	 T. S. G. 
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For Seventh-day Adventist schools 

Christian educators should consider 

The One Great Principle 
By W. 0. Baldwin 

TNT A SIMPLE prayer, someone expressed what we 
I all feel: "0 Lord, let the fresh winds of Thy Spirit 
blow through our school, sweeping it clean of the 
rubble of activity we so often substitute for com-
munion with Thee." 

If we would pause for a moment and see Jesus 
standing tall in the earth while He looks at our 
schools and sees the things we do, would we hear 
Him say, "I, if I be lifted up in your schools, will 
draw all men unto Me"? 

Perhaps the magic secret of educational success is 
far more simple than we have thought. In the sim-
plicity of Jesus' words, He gave the one great pillar 
of Christian education. Implemented to its greatest 
extent, it is the one great principle that will lift our 
schools up and place them in their upright position 
before the world and enable them to fulfill the glorious 
purpose for which they were established. "And I, if I 
be lifted up from the earth, will draw all men unto 
me" ( John 12:32). 

This principle becomes a promise. "Wherever in 
Israel God's plan of education was carried into effect, 
its results testified of its Author."—Education, p. 45. 

Our church has witnessed the fulfillment of this 
principle and this promise in recent weeks in such a 
glorious manner that we have been speechless in 
wonder and amazement. Frank Araujo and the Jap-
anese Missionary College Choir completely capti-
vated the southern California churches and I'm sure 
the rest of the nation where they appeared. Behind 
this brilliant success is a story of the fulfillment of 
this great principle, "I, if I be lifted up from the 
earth, will draw all men unto me," and the promise, 
"Wherever . .. God's plan of education is carried into 
effect, the results testify of its Author." 

A devotional by the associate secretary of education, Pacific 
Union Conference, presented at the General Conference 
presession meetings for the Department of Education. 

Here was a school, here was a teacher, here was a 
group of students whose one goal was to lift Christ 
before the nation of Japan and the church. The re-
sults filled the cup of blessing to overflowing. Atheist 
students at Nogoya University prayed. A thousand 
students on the UCLA campus listened spellbound, 
and Roger Wagner was lavish in his appreciation of 
their work. The wife of the driver of the Continental 
Trailway's bus said she "had to become a Christian" 
because of the students in that choir. Mayors and gov-
ernors have been deeply moved and impressed with 
Seventh-day Adventists because of their music. 

What would happen if every class were taught on 
this principle? How would the Bible, history, biology, 
physics, and chemistry teachers deal with Genesis 1 
and the Flood if Jesus were lifted up in every class? 
The position of Jesus before a class is exalted when a 
teacher turns to the Word with great confidence and 
points students to God's answers. 

In contrast, consider what happens to Jesus' posi-
tion if the teacher gently suggests that science has 
brought new light on certain problems, and we may 
have to undergo a slight change in our Biblical in-
terpretation of certain passages now that new facts 
have been discovered by science. 

One of our ministers in southern California visited 
the president of a theological seminary recently and 
asked him pointedly, "Doctor, do you believe Gene-
sis 1, and do you believe the story of the Flood?" 

Now, I'm not a Baptist, and I'm not a student in 
that particular theological seminary, but a tingle of 
confidence swept over me as I heard the echo of the 
president's answer as reported by our minister friend. 
Without hesitation, without a trace of doubt, the pres-
ident replied, "I believe every word of Genesis 1, 
regardless of what the scientists say." 

If this little incident had such an effect on me, 
what does it do to a boy or girl still in the plastic 
stage of forming beliefs to hear teachers exalt the 

To page 28 
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Beneath the Surface 

By Mrs. Chloe A. Sofsky 

RT is a combination of the emotional and the 
intellectual. We cannot approach art in the 

same way that we approach mathematics. I emote a 
great deal when I am balancing up my checkbook, 
but that emotion has nothing to do with the answer 
I get in the tally. In art, however, emotion does have 
to do with the answer. Emotion is important to art, 
even as it is important to religion and love. Pure emo-
tion and deep feeling are not sentimentality. We 
want emotion, but we do not want sentimentality. 
You may question, What is sentimentality? How 
can we differentiate between genuine emotion and 
sentimentality? 

The important factor of emotion, which involves 
the basic human desires, must at all times be under 
the guidance of reason; and reason, for the Christian, 
must at all times be under the guidance of the Holy 
Spirit. 

Let us consider the three basic desires. The first 
one is the natural and normal desire to preserve one's 
own life. The life that is given of God should be 
preserved for His use and to fulfill His purpose.' 
One way that we praise God is by serving our fellow 
men. If we have the completely selfless love of God, 
we will serve our fellow man, or we will die to 
serve him better. 

To a great degree we find today that man, who was 
created for the glory and praise of God, has for the 
most part given himself over to the glory and praise 
of man, and especially of himself. This selfish aspect 
of man's perverted nature has made him irrespon-
sible toward others, and the whole purpose of creation 
is lost. 

Applied to art, then, any showing off of self is 
sentimentality. If the subject is depicted sacrificing 

Department of Art 
La Sierra College 
Riverside, California 

himself for a person or a cause, and if he is showing 
off that sacrifice of self, this is sentimentality. Other 
examples would be an effeminate picture of Christ 
showing off His self-sacrifice, a child in the pose of 
an adult, or any theatrical or insincere gesture. 

The second basic desire is the desire to preserve 
one's society. This involves the desire for wealth, 
position, and influence. It is all right to want position 
and authority, if the motive is to improve society or 
to correct certain evils. The story is told that Abra-
ham Lincoln wanted to be the President so that he 
would have the authority to do away with slavery 
which he believed was a terrible evil. But if the motive 
is a selfish one, the desire for authority or money 
just for the sake of being important, then the mo-
tive is wrong. 

In art, sentimentality is expressed if a person is 
showing off as a big hero. The ancient Egyptian 
statue of Khephren and the Greek charioteer of Del-
phi are heroic in a sincere way, while the portrait of 
Louis XIV by Rigaud, is a show-off of the pretty 
chorus-girl type of legs and the fancy robes of a 
spoiled despot. Of the statue of Khephren, Drioton 
writes: 

The beautiful simplicity, the grandeur, the power, which 
are characteristics of this titanic art, are reflected in the 
statues of the IVth dynasty. . . . Can we conceive of a work 
freer from unnecessary trimmings than the diorite statue of 
Khephren, found by Mariam in the "Sphinx Temple"? . . . 
Nothing material symbolizes royal dignity—no crown, no 
sceptre, no rich garment, no necklace, no jewelry. And yet 
such is the majesty emanating from this statue of an almost 
naked man that it is impossible, on looking at it carefully, 
not to feel ourselves in the presence of a king.' 

The third basic desire is to preserve one's own 
human relationships, including preserving the spe-
cies. This desire has to do with all forms of friend-
ship and love, including marital love. It is natural to 
want to love and to be loved. However, the word 
love is now so perverted that it becomes almost nec-
essary to define it when using the term. True love is 
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of God, "for God is love." God's love is completely 
selfless in the interests of someone else. Human love 
is Godlike only when it is also completely selfless. 

Any showing off of self does not exhibit true 
love. In art we see many aspects of the wrong kind 
of so-called love. We may see this even in churches—
church bulletins and windows depicing Christ 
showing off how good or how innocent He is. Pic-
tures of Jesus showing off how much He loves little 
children or little lambs. Paintings or statues of a 
mother showing off how much she loves her child. 
Pictures of men and women flaunting how much 
they love each other. These are examples of senti-
mentality. 

A nude statue may not necessarily be porno-
graphic, especially if it is quite abstract. On the other 
hand, a painting such as The Swing, by the eighteenth 
century French painter, Fragonard, shows the girl 
fully clothed, but a peeking Tom is implied in the 
picture. This type of art was never done in the great 
eras of the arts and civilizations. The nude female fig-
ure, especially in a suggestive pose, was never painted 
or carved except during such periods as the very late 
Egyptian era, or the late Greek era ( fourth to second 
centuries, B.c.), or the eighteenth-century French era, 
when the civilization was disintegrating and a new 
civilization was being born elsewhere. 

Sentimentality in art is an indication of the disin-
tegration of the time. Earmarks of this disintegra-
tion are seen by emphasis on cosmetics and mirrors 
and make-up, fancy headdresses and elaborate hair 
arrangements, elaborate and over-ornate jewelry, em-
phasis on shows and entertainment. Another earmark 
of the disintegration is dishonesty in the use of ma-
terials, that is, making one material imitate another, 
such as painting metal to imitate wood. In the social 
life there is overemphasis on sex, and substitution of 
lust for love. 

As we think of these earmarks we may realize that 
this is the kind of world we live in. But Jesus said, 
"Ye are not of the world." We have to live in a world 
of degeneration and disintegration, but we must not 
be of the world in any way. 

Art is composed of human experience and the 
materials used in making the art. The artist sees crime 
and violence in our world today. If he portrays this 
type of subject, he must be aloof from it. In other 
words, he must not participate in the enjoyment of any 
form of crime or condone an idea contributing to the 
degeneration of our time. If he depicts a peeping Tom, 
a murder, or a crime, he must in some way show by 
his manner or method that he disapproves, and that 
society should do something about these wrongs. 
When the artist endeavors to remain neutral or to 
show enjoyment of the crime or sinful desire, the re-
sult will be sentimentality—emotions that are selfish, 
uncontrolled, and wrongly directed. If the subject is 
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very strongly immoral, our minds are so taken by it 
that it is impossible for us to appreciate the design of 
the work of art, because the human mind, with the 
natural lusts of the flesh, is not made to comprehend 
both the erotic subject and the artistic processes at the 
same time. 

The eminent British art critic, Roger Fry, sum-
marized this principle very well in his discussion of 
the art of India. 

The general aspect of almost all Indian works of art is 
intensely and acutely distasteful to me. . . . In striking con-
trast to Chinese art, the sensuality of Indian artists is exceed-
ingly erotic—the leitmotiv of much of their sculpture is 
taken from the more relaxed and abandoned poses of the 
female figure. A great deal of their art, even their religious 
art, is definitely pornographic, and although I have no 
moral prejudices against that form of expression it gen-
erally interferes with aesthetic considerations by interposing 
a strong irrelevant interest which tends to distract both the 
artist and the spectator from the essential purpose of a work 
of art.* 

The apostle Paul has given us a good rule to follow 
when he says whatsoever things are true, honest, just, 
pure, lovely, of good report, "if there be any virtue, 
and if there be any praise, think on these things." 

Isa. 43:7, 21. 
= Drioron, Egyptian Art (New York: Golden Griffin Books), pp. 

22, 23. Used by permission of Arts, Inc. Publishers, New York, and 
Arts et Metiers Graphiques, Paris. 

3 1 John 4:8. 
*Roger Fry, Last Lectures (Cambridge, England: Macmillan, 

1939), p. 150. Used by permission. 
5  Phil. 4:8. 

God hides some ideal in every human soul. 
At some time in our life we feel a trembling, 
fearful longing to do some good thing. Life 
finds its noblest spring of excellence in this 
hidden impulse to do our best. 

—Robert Col lyer 

Does Education Cost More Today? 
In 1933 the tithe per capita in the Pacific 

Union Conference was $26.16, tuition was 

$10 per month, and boarding school students 

earned 18 cents per hour. Then great changes 

came. 

Since 1933 tithe per capita has increased 

800 per cent; student wages, 700 per cent; 

boarding school costs, 500 per cent; and 

maximum teacher wages and benefits, 400 

per cent. 

In 1933 it required 1,755 hours of student 

labor to meet the expenses of one year in a 

boarding school. In 1966 it costs about 1,230 

hours. 

Pacific Union Conference 
Department of Education 
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The last Message of Francis D. Nichol 
to Seventh-day Adventist Teachers 

T. S. Geraty, coordinator of the 1966 session of the College and University Bible and 
Biblical Languages Teachers Section Meeting, read the following precis of a devotional 
that Elder Francis D. Nichol had planned to deliver to the 1966 CUTSM scheduled for 
Sunday morning, June 12, 1966. 

Inasmuch as this was the last message of Elder Nichol to a Seventh-day Adventist 
group of educators, this appeal was most impressive and appreciated. 

Following the reading of this prepared counsel for the Bible and Biblical languages 
teachers, the coordinator of the session invited all present to kneel and unite in a 
season of prayer and rededication to the high calling of God for true Christian teach-
ers. The 1966 session then adjourned sine die. 

The Precis of Francis D. Nichol's Message 

I am talking only to a segment of our teachers, but 

a most important one. In fact, I can think of no more 

important reason for the existence of our Adventist 

schools than to teach our youth religion. And for those 

youth who plan to be ministers, I can think of no sub-

ject that is much more important than that of Biblical 

languages. True, we don't need a knowledge of Hebrew 

or Greek in order to have fellowship with God, but 

those languages do enable us to have a warmer, more 

understanding fellowship with Isaiah and Paul, for 

example. 

To this group of teachers, so interlocked in their 

interests and objectives, I would say, above all else, 

and in the language of Paul: "Preach the word." All 

else is secondary. We take the historic position that 

Christianity is a revealed religion and it is revealed 

in a book called the Bible. Make your presentation of 

the Scriptures significant both for the head and the 

heart of your students. Only thus will they, in turn, 

be able to make the Holy Book truly significant to 

their parishioners. 

Beware of any tendency toward presenting the Bible 

primarily as a great study in literature. It is that, 

but much more. I remember traveling by plane in 

Europe alongside the first secretary to the Spanish 

Embassy in France. When he learned I was a minister, 

he exclaimed: "I'd like to have been a minister." 

When I revealed some measure of amazement, he 

explained, immediately, "I'd like to teach Greek." 

When I continued to look a bit amazed, he said, "The 

writings of Paul are such beautiful Greek. I could be-

come enthusiastic about presenting the Bible as a 

great piece of literature." But from others things he 

said on that flight I had to conclude that the Bible 

was to him simply a piece of literature and not a guide 

to holy living. 

8 

Help your students to realize that though logic 

and argument have a very valid place, they are tools 

that must be used with caution and always secondary 

to the presentation of truth on the plane of the heart 

and the spirit. 

A young minister just out of a divinity school preached 

his first sermon in a country church. His subject was 

"Evidence for the Existence of God." It was eloquent, 

it was cogent, and it was several other things. But 

afterward, at the door, a dear old woman shook hands 

with him and said, "Reverend, in spite of all you 

said, I still believe in God." 

Beware of ultra-intellectualism. It tends to make 

of your classroom a kind of intellectual deepfreeze. 

You can't train your young ministers to cure spiritual 

ills by hypothermia. 

Always seek to build certainty into the minds of 

your students. There are too many people who are 

inclined to travel in their religious thinking around 

the dangerous curves of question marks. They are the 

descendants of those of whom Paul spoke: "Ever learn-

ing, and never able to come to the knowledge of the 

truth." It is your prime business to present to your 

students those things which ore most surely believed 

among us. 

Remember, you ever deal with great mysteries when 

you deal with religion and salvation. Don't try to 

explain in detail everything in the area of mysteries, 

such as the Trinity and the incarnation. Don't pose 

as understanding fully the mystery of inspiration, for 

example. 

You who are the teachers of those who are to become 

the ministry of the Advent Movement have a task 

freighted with immeasurable potential for weal or 

woe. You can make or break the Advent Movement 

in a generation. 
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Professionals 

From a student's viewpoint, 

Teaching Is for 

/ By Jeannette Busby 

C ANDREWS UNIVERSITY,  

IF ALL else fails—rather, if you fail all else—you 
can always be a schoolteacher. This is an example 

of one of the revolting attitudes that has come 
down to us from no one knows where. I propose 
that we take this completely untrue, positively un-
grounded notion, tie it in a bundle with that other 
nonsensical myth about teaching being a soft job, 
and put the entire package on a fast rocket to Pluto. 

Years ago, it required very little (or no) profes-
sional training to become a teacher. But we are liv-
ing in an entirely different age now. Of necessity 
we must learn more, faster, to prepare ourselves and 
the upcoming generation for the imagination-defy-
ing future. Teaching just isn't the simple "three-R's" 
process it used to be. The picture of the out-at-the-
elbows schoolmarm going home at day's end with a 
rusty umbrella hooked over one arm is as true of 
teaching today as a picture of an Eastern city slum 
printed in a Western States publicity brochure and 
labeled "Eastern City Capitalist's Home" would be 
true of the country in general. And a teacher's in-
competence is just as unpardonable as that of a sur-
geon or an airline pilot. 

Well, then, what is today's successful teacher like? 
what are his qualities? A California educator, John 
Ryan, conducted a most interesting survey of 6,000 
teachers. Here are four characteristics he discovered 
in teachers who rated high: (1) they generally 
thought well of other people's behavior and motives; 
(2) they showed strong interest in literature and the  

arts; (3) they participated in school and outside 
activities; and (4) they considered themselves am-
bitious and initiators. 

Today's teacher must not only teach subject mat-
ter but he must deal with more subtle issues. Former 
President Dwight Eisenhower, in his speech in Stock-
holm, Sweden, July 31, 1962, asked that youth be 
taught the objective truths about the things that 
separate nations and tend to prevent them from liv-
ing peacefully and securely together. A big order? 
Indeed it is! And it cannot be filled under the super-
vision of unskilled, untrained flunkies. 

Am I overrating the importance of the good 
teacher? Let's sec. Last September 40 million chil-
dren went streaming into new dassrooms. What 
concerned these millions of youngsters most? What 
was their number-one question? Certainly not 
whether last spring's bond issue passed or flunked. 
It was, "Who is my teacher?" For dejection or joy, 
drudgery or fun, the satisfaction of achievement or 
the frustration felt because of lack of it are often 
caught up in and bounded by that one word—
teacher. You know why if you have ever watched a 
skillful first-grade teacher transform an unruly mass 
of self-willed, ego-propelled, moppet-sized broncos 
into a cohesive, attentive class. You will know why 
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if you have ever been witness to a pedantic, barren 
schoolmarm—male or female—draining all the ex-
citement out of learning. If, in short, you can recall 
the best of your own teachers, no matter how long 
ago, you will recognize that these millions of young-
sters who ask "What will teacher be like?" are in-
stinctively cutting away the dense underbrush of the 
pedagogical forest and plunging with childish direct-
ness into the heart of the matter. 

What a thrill, you say, to have a part in shaping 
lives, in going about building wonderful monuments 
for eternity. Educators are trying with pretty 
phrases to lure young people into teaching. They 
talk about the need in the schools for the "gifted," 
for those of "high moral fiber." They speak of lofty 
ideals of service. All this sounds grand to the 
neophyte, unscarred by the hidden thorns in educa-
tion's bed of roses. The prospective teacher pictures 
himself loved and admired by his pupils who, like 
Milton's angels, speed to do his bidding. He thinks 
of the long summer vacations and exclaims, "That's 
for me!" This is only the divine side of the coin. 
Flip it over so we can study the human side. The 
young person who wants to teach is entitled to learn 
about the brambles as well as the berries. There 
are three big questions he should ask himself: 

1. Do I truly want to teach? I like to learn—I 
want to pass on what I have learned. I like people 
in general, children in particular. 

2. Do I have patience? Immature behavior in 
pupils tends to draw out immaturity lurking in the 
teacher's personality. One must be skilled in the art 
of enduring frustration without hostility. How often 
is a teacher likely to encounter behavior that will 
test his patience? Every day. My mother, a teacher of 
twenty years, says that every year about half her 
pupils are of the variety who make a teacher period-
ically reflect that there must be a less complex way 
of earning a living. 

There are many things to challenge the teacher. 
In this fast-moving age, many students go about 
school business with the pace of a tired dinosaur. 
They plod wearily into the school building and 
droop at their desks like plants that haven't been 
watered for a month. They are too exhausted to 
lower their eyes to their books. When they recite, 
their voices are weak and nearly inaudible. At the 
sound of the dismissal bell, however, they disap-
pear as fast as two hundred dollars in registration 
line. 

3. Do I have courage? Do I have courage to 
withstand pressures from within and without the 
school? There is always the temptation to take the 
easy way out, to be popular with the pupils and the 
administration. 

Do I have the courage to bear ridicule? It is some-
times hard to please. The teacher is too old; she is 
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too young; she drives an old car; she's extravagant 
with constituents' money—she drives a brand-new 
car; she shows her temper when nagged to despera-
tion by spoiled children; she fails students who don't 
study; and, of course, she has a soft job. 

How I wish the critics could follow a teacher 
through just one day while she coaxes, pushes, 
threatens, inspires, subdues, placates, teaches, amuses, 
while she tries to be all things to a roomful of 
restless young people. 

Would you have the courage to remain cheerful 
when you ask Johnny why he ate all the green 
crayons out of the coloring box and he answers, 
"Because they tasted better than the yellow ones"? 
(He ate those yesterday.) 

Most of all, a teacher needs the courage to see 
beyond all this, to see the worth of his work. Then 
he will find the real satisfaction and fun that his 
job can give him. If he loves his work and has done 
it well, he knows he has directly helped young peo-
ple to grow toward the best ideals of our civilization. 
He can see his pupils leave his room wiser and 
kinder than when they came to him. 

If you still want to teach and can say "Yes" good 
and loud to the three questions I have asked, then 
by all means be a teacher! 

Nothing costs as much as being cheap. 
—Hindu Lore 

Money for Schooling? 
"Not enough money to pay for their school-

ing?" inquired the conference superintendent 
of education. 

The superintendent had been visiting homes 
among the members of the constituency in the 
interests of pupil recruitment. Economic argu-
ments had been raised by the parents, and it 
did seem that this home was so impoverished 
by illness, unusual expenses, and unexpected 
bills, that perhaps the several children could 
not afford to pay the tuitions and fees in the 
church school for the school year that was 
approaching. 

Perhaps the several children could not . . . 
But then the superintendent thought other-

wise! 
He thought differently when he heard that 

the television set had just been purchased 
that summer and wall-to-wall carpeting had 
been ordered for the living room. • . . 

How would you counsel this family about 
budgeting for school expenses? 
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The Selection, Development, and 
Utilization of School Sites 

By L Butler 

THE attitude toward the place of the school site 
in the school and community program has un-

dergone a steady evolution since the early schools of 
America, and today the school site is becoming in-
creasingly recognized as an educational tool itself. 
More than a hundred years ago John Orville Taylor, 
editor of Journal of Education, said: 

Conceive for a moment the location, structure, and condi-
tion of the school houses you have seen while passing 
through the state. Are they not standing on the part of road 
almost into the wheel rut where the dust and noise of the 
passing carriages distract the mind? Are they not also on the 
point of some stony hill where all around are sharp flinty 
rocks—where the summer's sun and the winter's wind have 
an unbroken sweep? Not a leaf of shelter, or a shrub, or 
flower for ornament near. . . •' 

In a 1953 nationwide survey of school facilities, 
data showed that approximately 82 per cent of 
school sites have less than five acres and 70 per cent 
have less than three acres. Almost one half the pu-
pils included in the survey attend schools that must 
accommodate more than 100 students per acre, and 
73 per cent of the pupils attend schools that accom-
modate 50 or more pupils per acre.' This is far from 
ideal or adequate. 

The tremendous outlay of funds for school sites 
demands functional planning, design, and construc-
tion based on sound principles and techniques. 

Most states suggest standards relative to minimum site size 
for elementary or secondary schools. The National Council 
on School House Construction, a nationally recognized pro-
fessional association of school plant specialists, also suggests 
minimum sizes in acres by types of schools, with variations 
in accordance with the number of people enrolled.' 

Superintendent of Education 
Central States Conference of SDA 

Before determining school site needs, a thorough 
study should be made of the community (and 
church) characteristics, population (or member-
ship) trends, school board policies, educational 
philosophy, school curriculum, evaluation of present 
school plant, plans for expansion, State regulations, 
and long-range plans. The school board should con-
cern itself with physical growth of public buildings, 
homes, and parks in the site area. Information should 
be secured on location of existing schools, transporta-
tion facilities, streets/highways, and location and 
distribution of industrial and recreational develop-
ment. 

School Curriculum Needs 

The chief function of the school grounds is to 
facilitate the instructional program. The grounds 
are an extension of the indoor classroom for outdoor 
physical education and recreation, a laboratory for 
science, and an amphitheater for public speaking 
and music programs. The site survey team has the 
responsibility to find out the nature of these outside 
activities of the school curriculum. Basic needs for 
the younger children include space, contour, and 
surfacing suitable for such activities as walking, 
running, jumping, skipping, hopping, climbing, 
pulling, throwing, and catching. The older children 
need facilities for group activities. Some hard-sur-
face area is also needed for all ages when the 
grounds are wet or covered with snow. 

A rather complete discussion of area and facili-
ties required for certain common sports may be 
found in a publication by the Athletic Institute.' 

Educators have long believed that the more direct 
and meaningful the experiences, the more probable 
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it is that learning will take place. Thus school 
grounds and adjacent area become outdoor class-
rooms and laboratories for learning experiences in 
science. Outside the building the pupils may study 
plants, animals, rocks, and soil in their natural set-
ting, with some specimens brought into the labora-
tory for experimentative examination and detailed 
study, so the availability of wooded areas and other 
natural formations should be considered. 

In addition to outdoor study involving the nat-
ural environment and resources, pupils sometimes 
may go to the grounds for measuring distances and 
areas to illustrate problems in mathematics. In some 
areas pupils are taken outside for art, freehand draw-
ing, or to shady nooks for study, practice, or medita-
tion. 

Desirable Characteristics 

It is impossible to offer here a long list of stand-
ards that must be met in all situations, but rather to 
suggest some desirable characteristics of a good 
school site. These are discussed in the following four 
categories: ( 1) Healthful and safe, (2) economi-
cal, (3) attractive, (4) adequate. 

1. Healthful and safe. More important than the 
location of the school facilities are the inherent 
health and safety factors. A school should be located 
in a pleasant environment free from excessive noise, 
smoke, dust, and congested traffic. Such are depress-
ing and annoying, and there is little or no justifica-
tion for selecting sites that subject persons to irri-
tation from these sources. 

Ample playgrounds promote good health and 
safety. Congested activity areas, particularly when 
different age groups are on the grounds at the same 
time, contribute greatly to the number of student 
injuries. 

The approaches to the school grounds which are 
traveled by the pupils should not be main arteries. 
If the site borders a highway, the entrance should be 
on a side street. 

School grounds should drain readily so surfaces 
dry hurriedly, thus permitting outside activity soon 
after a rain. It is generally accepted that subsoil of 
sand and gravel aids materially in drainage. Since 
spacious areas covered with grass or other vegeta-
tion are particularly desirable, the topsoil of the site 
should be suitable for turf. 

2. Economical. Since the primary purpose of a 
school site is to facilitate the educational program, 
it is good economy to select sites that have the nec-
essary educational characteristics. It is poor econ-
omy to build a school on a site that is inadequate, 
and thus handicap the education program for fifty 
years. 

A site that may seem excessively high for the 
original cost may prove in the long run to be 
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economical when all factors are considered, since 
the initial cost is only part of the ultimate expense. 
Some land that may be conveniently located and 
seem desirable from that standpoint may prove 
inadequate because of physical defects. It is economi-
cal to select land that is moderately elevated above 
surrounding ground. This will ensure natural drain-
age and save the school the added expense of grad-
ing and filling. It is advisable for the committee to 
determine the water table of a piece of land, since 
high water tables cause seepage from under founda-
tions and basements. This is often very expensive if 
not impossible to remedy. The committee should also 
make test borings of a proposed site to determine its 
suitability for foundations to support the building. 

Many school boards in the country are frustrated 
when enrollment increases because they find the site 
is not large enough to permit an addition to the 
present structure. The school board should there-
fore bear in mind that it is economical to acquire in 
the original purchase some extra acres to provide 
for expansion and growth. 

Land should be selected for a school site that will 
not require expensive landscaping. The committee 
may be able to select a site that already has desirable 
trees and shrubs. If such is true, and these natural 
features can be preserved, a large amount of money 
can be saved. It seems foolish to bulldoze natural 
trees and shrubs and later replace them with expen-
sive nursery trees and shrubs. There is a movement 
today in site development to preserve the desirable 
natural features of a school site. 

The school board should investigate the possibil-
ity and availability of utility services such as water, 
sewer, gas, and electricity. A school, for example, 
could be placed so that it would not be possible to 
connect with a city sewer, making it necessary to pro-
vide a separate expensive disposal plant.' 

3. Attractive. The influence of environment in 
the home life of a child is appropriately expressed in 
the following lines: 

There was a child went forth every day, 
And the first object he looked upon, that object 

he became, 
And that object became part of him for the day . . . 
Or for many years or stretching cycles of years.' 

Since school plants are part of the daily scenes 
our children and youth behold, they should be located 
in an environment that stimulates love and apprecia-
tion of the beautiful in life. Beautiful functional 
buildings placed on adequate grounds in an attractive 
environment help to create in children an apprecia-
tion of schools. The opposite is also true as indicated 
by a grade-school boy whose lot it was to attend 
an overcrowded school in an unattractive ancient 
building located in a blighted neighborhood. His 
mother chided him for dressing in his faded jeans 
instead of his nicer school trousers. "Why should I 
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dress up to go to that school?" was his meaningful 
reply. 

Aside from purely physical considerations, it is 
unquestionably true that the wholesome cheerfulness 
and beauty of the school site will pervade the entire 
school and will be reflected in countless ways in the 
attitude and work of the pupils. In the same manner 
the effects of a cramped and cheerless sight will be 
far reaching. 

Unclean, neglected corners in the house will tend to make 
impure, neglected corners in the soul. . . . You can do a 
great deal if you begin early to inculcate pure thoughts, 
by fitting up their [children's] rooms in a clean, tasteful, 
attractive manner.' 

The same is true, needless to say, of the school. 
4. Adequate. In determining the adequacy of a 

proposed site, the school board must decide whether 
there is room or area sufficient for the program and 
the buildings, including future expansion. Suggestions 
or need for space in school operation are given by 
The National Council on School House Construc-
tion and the General Conference Department of Edu-
cation.' 

Information concerning State minimums and for-
mulas for increasing site acreage requirements as en-
rollments increase may be obtained from State guides 
on school plant services. One need only contact his 
State school plant supervisor. 

FOLLOWING the selection of the school site, the 
school board has the problem of actually acquiring the 
property. Two legal methods are presented: (1) Pur-
chasing from the owner, or (2) accepting a gift from 
a citizen or firm. Outright purchase by negotiation 
with owner is usually the most satisfactory method. 
When a site is donated there are certain precautions 
that should be taken in considering the gift site. A 
free site may not be suitable or it may require undue 
expense to develop for functional use. However, free 
site proposals certainly should be considered. In 
some instances donors of land for school sites are sin-
cere in wanting to help the church and the school, 
and incidentally, their land may meet the require-
ments; but churches should not accept gift sites with 
reversion clauses and should not build on a site 
without a clear unconditional title. 

1  John Orville Taylor, The First Lecture on Popular Education 
(New York: American Common School Society, 1841), p. 66. 

2  School Sites—Selection, Development, Utilization (U.S. De-
partment of Health, Education, and Welfare, Office of Education). 
pp. 2, 3. 

3  National Council on School House Construction, Guide for 
Planning the School Plant (Nashville, Tennessee: George Peabody 
College for Teachers, 1958), p. 254. Used by permission. 

* Planning Facilities for Health, Physical Education, and Recrea- 
tion (Athletic Institute, 209 South State Street, Chicago, Illinois). 

2 National Council on School House Construction, Principles of 
Economy in School House Construction (W. D. McClurkin), p. 6. 

"Walt Whitman, "There Was a Child Went Forth." 
7 Ellen G. White, Child Guidance (Washington, D.C.: Review 

and Herald Publishing Association), p. 114. 
National Council on School House Construction, Guide for 

Planning the School Plant (Nashville, Tennessee: George Peabody 
College for Teachers, 1958), p. 23. Consult General Conference 
Department of Education list of materials and publications available. 
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Guest 
One there is who sits unnoticed and unseen 
Amid splendored hall and canopied room 
Where powers politic convene in governing semblance 
To guide the destinies of nations. 
A ledger that Guest holds before Him, 
Waiting with excruciating anticipation to close it 
When the tabulation of iniquity shall balance the 

budget of eternity. 
Nought but that divine Listener-in knows how near 
To eternal sealing that much-thumbed account has 

come to be. 

Within the precincts of prelates and pontiffs 
Softly treads that same Unseen One, 
Who often peers in amazement at livid scars in His 

hands and feet 
As He feels Himself being wrenched aloft anew 
To be spiked by the words of piety flaunted by barren 

pews and droning pulpits. 
He scarce recognizes the sanctimonious paeans given 

as libations; 
He lowers His head in shame. 

And coming by the halls of learning and of lore 
He unobtrusively enters to search and see and listen 
If any celestial wisdom is being taught. 
And, lo, He hears as it were thousands of feet 
Milling through the dead leaves fallen from the tree 

of the knowledge of good and evil, 
He holds out a glistening Book which shows Him like 

a mirror, 
But most of the crowd stoop down and pick up 
Some leaves to cover their eyes: the light blinds them. 

His last stop. A single door. 
He pauses. He gently raps for entrance. 
How hard it is to find a place where He can feel 

at home. 
Nowhere to lay His head—nowhere. Nowhere? 
0 Lord! Don't go by! Here's my heart—wide, wide 

open! 
Come in, dear Guest. Please be seated. 
And now? 
"This is your house?" His searching gaze inquires. 
The implications of that query involve a ledger, a 

cross, and a Book—and me. 
And Him. 
With true Latin courtesy I turn toward Him and say, 
"Sir, this is Your house—Your home. Always. Ever." 

—Carl Dicmann Anderson 

One may live as a conqueror, a king, or 
a magistrate; but he must die as a man. 

—Webster 

You may steal wealth; you may borrow 
reputation; but character you must earn. 

—H. M. Stansifer 

Let no one cherish the illusion that without 
religion and morality the security and well-be-
ing of the Nation can long survive. 

—George Washington 
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Department Approves Nongradedness 
By G. M. Mathews 

FOR several years the secretaries of the General 
Conference Department of Education have been 

giving careful study to nongraded elementary schools. 
Among other things they have visited and encour-
aged the experimental nongraded Seventh-day Ad-
ventist elementary school that is being operated near 
Carlisle, Pennsylvania, under the enthusiastic and 
capable leadership of Mrs. C. M. Bee. [See THE 
JOURNAL OF TRUE EDUCATION, Nov.-Dec., 1963 
(26:2), 9ff; March-April, 1964 (26:4), 7.) 

They are now prepared to recommend the non-
graded elementary school wherever the teachers have 
been adequately trained and the conference, church, 
school board, and parents are favorable to such a 
school. They definitely do not recommend it where 
these conditions do not prevail! It is hoped that our 
college departments of education will begin at once 
to train teachers for this type of school—for this 
seems to the department to be the first step. Cer- 

Former Associate Secretary of Education 
General Conference of SDA 
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tainly a part of the program in such a training period 
would be a considerable block of time in apprentice-
ship teaching in an approved nongraded school. 

It is not the purpose of this article to set forth the 
arguments pro and con for the nongraded school. 
This has been done again and again most adequately 
in magazine articles and books. 

It is our purpose to say that we believe the time 
has come when we should prepare to take advantage 
of the superior benefits of nongrading for large num-
bers of our children, especially in the primary grades 
in our elementary church schools. 

By direct observation and by reading the literature 
we have become convinced that in a truly well-run 
nongraded school each child receives a tailor-made 
education. It is the nearest thing to private tutoring 
we have witnessed and the results are fantastic. 
The goal is optimal growth of individual members, 
and the teacher is expected to find where each child 
is in the educational journey and take him as far as 
he can. 

To accomplish this requires that the teacher select 
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These pictures 

illustrate the Adventist school 

at Carlisle, Pennsylvania 

appropriate learning materials at the correct level of 
difficulty and present them in such a way that the pu-
pil actually learns without reference to the time 
necessary as compared with other pupils. 

Perhaps the most exacting task of teachers in non-
graded schools is that of placement of pupils. Since 
this is a new and often unexplored area of decision-
making for teachers, mistakes likely will occur at 
first. After changing her estimate of one of her pupils 
three times in as many days, one teacher confessed, 
"I'm not used to making this kind of decision." The 
truth is, none of us are. It represents a new and  

rigorous dimension in education which is necessary 
in operating a successful nongraded program. 

The pupil-tailored education offered by nongrad-
ing is not necessarily a different lesson for every child 
but an appropriate lesson for each. Consequently, 
children never need to experience failure and can at-
tain success every day they are in school. 

The department is grateful to Mrs. Bee and her 
colleagues for the lonesome sojourn in the field of ex-
perimentation—and we hope others will prepare 
themselves to join the growing group of nongraded 
schools. 
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(curricular Activities 
Train for Leadership 



IT IS evident that no society of men can hold 
together and realize great objectives without thor-

oughly qualified leaders. The Seventh-day Adventist 
Church is no exception. Wherever the church has 
proved inadequate it has been because of inadequate 
leadership. Therefore, if the church is to grow so as 
to meet the growing needs of our day, it must have 
able, dedicated men, men who are real leaders. 

God wants minutemen. He will have men who, when 
important decisions are to be made, are as true as the needle 
to the pole; men whose special and personal interests are 
swallowed up, as were our Saviour's, in the one great gen-
eral interest for the salvation of souls.' 

Just as it was the objective of the ancient schools 
of the prophets to educate this quality of leaders for 
God's people, so it is the purpose of our Adventist 
system of schools today to educate dedicated leaders 
for the Advent Movement—followers of God but 
leaders of men. 

This is one of the reasons why cocurricular activi-
ties exist in an Adventist college. Students must have 
opportunities to develop their leadership potential 
and to mature in judgment. Increasingly, educators 
have come to recognize this need for broadening 
the opportunity for leadership experience among col-
lege students. They also recognize that leadership 
is not developed in a student through the regular 
classroom curriculum alone. Alfred P. Sloan, Jr., 
honorary chairman of General Motors Corporation, 
has said, "I have seen men with fine minds who failed 
to make their plans effective because they lacked 
understanding of how to work with people. In our 
business I should say that this psychological ability 
and personality means 75 per cent of the necessary 
equipment. The ability to get people to work to-
gether is of the greatest importance." 

Lief Tobiassen, professor of history and political 
science at Andrews University, in speaking to Student 
Association officers at a Student Association work-
shop a few years ago quoted from a present-day 
General Conference administrator: 

I have no hesitation whatsoever to say that I was greatly 
helped personally in my development by my participation 
in several activities during my student days, such as being 
superintendent of a Sabbath school, president of the senior 
class at academy, junior college, and senior college, vice-pres- 

Dean of Students 
Atlantic Union College 
South Lancaster, Massachusetts  

ident of the Student Association in senior college, and busi-
ness manager of the college paper. These activities, without 
question, helped greatly in developing leadership and in 
the art of meeting people, talking with them, and persuad-
ing them. 

Because of the value these have been to me, I frequently 
recommend students to go to our smaller schools where 
they may have a better opportunity for such an experience 
than they would have in attending a larger school. In other 
words, I consider the experience of enough value even to 
be a deciding factor in the school a student should attend. 

It has been a joy to me to watch young people 
develop as leaders as they have participated in the 
cocurricular activities on our campus. There are many 
activities outside of the classroom from which a stu-
dent at Atlantic Union College may choose and this 
is true of most colleges; for instance, these organiza-
tions for the interested: 
American Temperance Society Music Forum 
Art Forum 
	

Physical Education Club 
Biology Forum 
	

Physics-Math Forum 
Business Forum 
	

Premedical Society 
Camera Club 
	

Predental Society 
Chemistry Forum 
	

Publication Staffs 
Church Offices 	 Student directory 
Class Offices 
	

College paper 
Dormitory Clubs 
	

College yearbook 
Education Forum 
	

Religious Liberty Club 
English Forum 
	

Sabbath School 
Flying Club 
	

Secretarial Science Club 
History Forum 
	

Ski Club 
Home Economics Forum 

	
Student Association Officers 

International Student Club Student Association Senators 
Literary Guild 
	

Teachers of Tomorrow Club 
Modern Languages Forum Theology Forum 
Musical Arts Club 
	

Theology Seminar 

It can readily be seen there are plenty of cocurricu-
lar activities in which a student may obtain experi-
ence in leadership. The problem is that the student 
must be careful so that he does not become so en-
grossed with the cocurricular activities that he neg-
lects the other important phases of college life. He 
must choose wisely those activities that mean the most 
to him and can be most helpful to him, and bypass 
the others. 

The Student Association is an excellent place for 
a student leader to gain experience. Each officer has a 
full year of heavy responsibility. He must plan 
programs and carry them out, assign committee work 
and follow up to make sure the job has been done, 
participate in decisions made by the executive com-
mittee, present plans to the Student Association Sen-
ate to be voted on, and rub shoulders with students 
and faculty as the program is being carried out. All 

To page 28 
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Test Results 
By Marian G. Berry 

W E ARE confident that Seventh-day Adventist 
church schools supply spiritual inspiration 

and character training. However, there have been 
those who question whether our schools, with lim-
ited facilities and budgets, multigrade rooms, and 
time out for spiritual activities, can possibly give 
children an education in the basic skills comparable 
to that of the public schools. 

The Ohio Conference department of education ad-
ministered the standardized "Iowa Tests of Basic 
Skills," validating the scores by using the Iowa City 

Elementary Supervisor 
Ohio Conference of SDA 

machine scoring service. The return folders gave 
triplicate records of individual pupil scores, averages 
for each class, for each school, and for the entire 
Ohio Conference system. 

Pupil skills were tested in vocabulary, reading, 
spelling, capitalization, punctuation, grammar, map 
reading, graph reading, use of reference materials, 
arithmetic computation, and problem solving. Com-
posite scores indicated in percentiles how our pupils 
compared with the average child in the United 
States. The average score in the United States is reg-
istered by the 50th percentile. 

The first three years of schoolwork are measured 

OHIO CONFERENCE SCHOOLS' 
BASIC SKILLS TEST RESULTS 

The percentile shows comparative average on tests which are given to thousands of pupils over the nation. For example, 
a 65th percentile means that when pupils are grouped in 100's, 65 pupils, on the average, would do more poorly and 35 
would do better. The 50th percentile is average. The areas tested above are: VO—vocabulary, RE—reading, SP—spelling, 
CP—capitalization, PC—punctuation, US—grammar usage, LT—language total, MP—map reading, GR—graph reading, 
ST—study skills total, AC—arithmetic computation, AP—arithmeric problems, AT—arithmetic total, C—composite. 
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when the child is in grade three. Pupils, parents, 
teachers, and administrators were gratified to note 
that in the Ohio Conference school system the re-
sults for every grade—three through nine—were 
higher than the national average. The third grade 
produced the highest percentile, 77; fourth grade, 67; 
fifth grade, 61; sixth grade, 60; seventh grade, 66; 
eighth grade, 62; and ninth grade, 53. 

The reasons for these excellent results are certainly 
due to competent and dedicated teachers. The third 
grade, which showed a reading percentile of 89, 
gave evidence to the excellent quality of the Basic 
Reading Series and reading program which is pro-
duced by the General Conference Department of 
Education. Special aids and phonics helps are also 
supplied by the Columbia Union Conference depart-
ment of education. 

The new math program was introduced in Ohio 
two years ago, and it is a recognized fact that it 
emphasizes areas of the subject which are not tested 
in the Iowa Basic Skills test. More research needs to 
be done in this area. 

Although the tests were administered in Novem-
ber, the machine scoring was set up for January, 
1966. This would indicate that the profile picture of 
the entire scores showed pupil progress to a disad-
vantage and that the profile could have been from 
five to fifteen points higher than is actually shown. 

The Lord has promised that in obedience to His 
plan, His people shall come behind in no gift. When 
such tests are administered to thousands of children 
over the nation and our pupils show such good re-
sults, we may know with confidence that God has 
truly blessed and watched over His people. All this—
and heaven too. 

[In faculty and staff meetings some of these case 
studies may be used to springboard profitable discus-
sions.—Eds.] 

Will You Accept His Challenge? 
He is a superior learner probably with an IQ above 

110. He generalizes very easily, and doesn't require 
examples when you are presenting new ideas to the 
class. He grasps complex relationships quickly with a 
minimum of explanation. Sometimes he thinks too far 
ahead of you and develops inaccurate conclusions un- 
less you arrest his attention and slow him down along 
the way. 

He exhibits a great deal of curiosity and has a wide 
range of rapidly changing interests. He becomes bored 
by routine and doesn't require drill or rote as much 
as the other members of the class. If too much drill 
is forced upon him, he develops behavior problems. 

Although such a child extracts more learning from 
personal knowledge through observation and practice 
than the others in the class, he still needs many 
concrete experiences to facilitate his intellectual 
growth. With such a capacity he can work independ-
ently to great advantage without rotely following the 
teacher's leadership. This allows him to develop his 
own initiative and self-administration. 

He responds well to the problem-solving approach. 
If presented with a problem and offered a slight 
amount of assistance toward planning the solution, 
he can procede with very little supervision. 

Such a student shows great appreciation for es-
thetic values and ideas that the rest of the class don't 
find attractive. If such a boy or girl is in your class-
room, there are many ways in which you might aid 
his development of leadership, independent thinking, 
creative reasoning, and curiosity. 

Don't try to "turn him off' if he becomes a chal-
lenge to your patience and time, but allow techniques 
to absorb these potent abilities. Individual projects 
which he consummates in oral reports before the group 
become valuable both to him and to the group. 

—Carlyle F. Green 

I never behold the stars that I do not feel that I am 
looking at the face of God. I can see how it might be 
possible for a man to look upon the earth and be an 
atheist, but I cannot conceive how he could look up into 
the heavens and say there is no God.—Abraham Lincoln. 
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Helping the Tempted 

CHRIST honored man with His confidence and 
thus placed him on his honor. Even those who 

had fallen the lowest He treated with respect. It was 
a continual pain to Christ to be brought into contact 
with enmity, depravity, and impurity; but never did 
He utter one expression to show that His sensibilities 
were shocked or His refined tastes offended. Whatever 
the evil habits, the strong prejudices, or the overbear-
ing passions of human beings, He met them all with 
pitying tenderness. As we partake of His Spirit, we 
shall regard all men as brethren, with similar tempta-
tions and trials, often falling and struggling to rise 
again, battling with discouragements and difficulties, 
craving sympathy and help. Then we shall meet them 
in such a way as not to discourage or repel them, but 
to awaken hope in their hearts. 

—The Ministry of Healing, p. 165. 
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Blooming only at night, this cactus flower is seen by but few people. 
In the daytime one would be amazed to see the dried-up--what ap-
pears to be dead—vegetation. Enclosed by the foliage of a large bush, 
the beautiful blossom is protected from the cruel sun. For one night only, 
each blossom opens and glows with beauty. Slowly at sundown the 
flower unfolds until its creamy whiteness opens into rare magnificence. 
At dawn the flower begins to close. It has lived its life—during one 

night of beauty. 
How at times like a faithful teacher in her one-teacher school. 

Known only to her pupils in the six grades and to their few parents, she 
is looked upon by all as an educated character worthy of emulation. 
Though unseen by superintendents and resource personnel, the lonely 

but beautiful teacher gives her all in effort, strength, and energy to the 
few before her. She is jealous for the program, the product, the quality. 
She will be rewarded by those to whom she has given her trust. Their 
lives will be the richer because of her selfless one, lonely but beautiful. 

—Edwin McVicker 



Enchantment 
By Deborah Goodman 

Andrews University 

WHEN I first skipped lightheartedly into the 
Vincennes, Indiana, church school in 1953, 

my life took on a new dimension—with the aid of my 
eager eyes I suddenly became a world traveler. With 
my geography book I toured the picturesque United 
States from coast to coast. With my history book I 
visited with famous persons such as Betsy Ross and 
Abraham Lincoln. With my Bible books I paid many 
visits to the desert lands of Christ's birth. And as I 
devoured the poetry of Henry Wadsworth Longfel-
low and Walt Whitman, they became my good 
friends. 

It was my first-grade teacher, Mr. Vourhees, who 
opened this new world and started me down the 
Avenue-of-Reading. My red, blue, and yellow paper-
back readers became smudged and torn as I relived 
the thrilling lives of Dick, Jane, and Sally. Sympa-
thetically I donned black when Sally lost Tim, her 
Teddy bear, and laughed when the family played 
hide-and-go-seek. Dick, Jane, and Sally became my 
family, and I jealously frowned when I was not 
chosen to read about them in reading class. 

When I was eight years old and my interests took 
a special religious bent, I paused at the Bible Story 
House on the Avenue-of-Reading. In the first volume 
of Uncle Arthur's The Bible Story I was thrilled with 
the exquisite picture of Eve. Her long, slightly wavy 
hair, expressive eyes, and contented smile symbolized 
my ideal of womanhood. With all the passion of 
my eight-year-old heart I yearned to be exactly like 
Eve. My impressionable mind experienced loneli-
ness when Hannah gave Samuel to the Lord, heart-
ache when Abraham was called to sacrifice Isaac, a 
feverish anger when Judas betrayed Christ with a 
kiss; and I remember cringing as I read of Peter's 
rudely slashing off the ear of the high priest's servant. 

With my fourth-grade reader, Singing Wheels, I 
made a stop at History House. Through the vehicle 
of reading I became acquainted with the members 
of the Hastings family, who were in the process of 
settling in the Middle West. I thoroughly enjoyed 
their spelldowns, Indian summers, snow parties, and 
sugaring-offs. I enjoyed, too, their lessons in how 
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to spin wool and construct leather shoes. Engine 
Whistles, my fifth-grade reader, with the rapid devel-
opment of Hastings Mills continued to hold me in its 
historic spell. I marveled as the general store was 
replaced by a thriving business district, the stagecoach 
replaced by cars, and the small cabins replaced by 
large frame houses. Even yet I climb to the old 
storage room at home and reminisce with my two 
favorite readers. 

Switzerland became my favorite country as I read 
and reread Heidi, Heidi Grows Up, and Heidi's 
Children. Then I craved goat's milk, cheese, and 
black bread. And during this time I decided that I 
would name my first child Heidi. 

Poetry absorbed my interest for a time as I became 
acquainted with Henry Wadsworth Longfellow. 
Over and over again I read "The Children's Hour" 
and "The Village Blacksmith," admiring the vivid 
scenes they set up in my mind. When asked to 
memorize a poem in school, I chose "The Children's 
Hour" because it aroused my love for my favorite 
grandfather. 

For my ten-year-old mind "0 Captain! My Cap-
tain!" was a very vivid poem indeed; I imagined the 
blue-and-white uniformed men after a heroic battle 
bending over their trusted captain who was mortally 
wounded. When I discovered that this poem was an 
allegory of Abraham Lincoln, his Civil War trials, 
and his death, I was thrilled with its deeper meaning. 
Even now when I read this poem, the original battle 
scenes flash across my mind. 

My experience down the Avenue-of-Reading has 
not ended. Daily I travel to some new world, some 
new view, some new idea; gain some new hope; or 
understand some new experience through the vehicle 
of reading. I wholeheartedly echo the words of the 
lady poet reprinted by permission of Little, Brown 
and Company from the volume The Poems of Emily 
Dickinson: 

There is no frigate like a book 
To take us lands away, 

Nor any coursers like a page 
Of prancing poetry. 
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Looking ahead at revolution: 

Curriculum Development in English 
By S. K. Benson 

SPUTNIK instigated a complete re-evaluation of 
the science and mathematics program, but noth-

ing that dramatic has influenced the secondary Eng-
lish curriculum. English grammar has been under-
going extensive research for three or four decades, 
but until recently the classroom teacher has been 
oblivious to any new concepts of language. The com-
plaint against traditional English teaching is that it is 
a program patterned after dead languages—Latin and 
Greek—and does not adequately prepare the student 
for efficient command of his native tongue; too often, 
mechanics and memory work, usually trivial and ab-
surd, have strangled the curriculum and made it 
unrealistic, impractical, and unrewarding for the stu-
dent. What are some of the new interests in the 
English curriculum, and what is the future of second-
ary English? 

Emphasis on Composition. To the dismay of the 
classroom teacher, who already has too much to do, 
the emphasis is on more and better writing. The 
Commission on English' recommends nine composi-
tions a semester. In a study by Allen,' college fresh-
men stated that high school seniors should write a 
short paper each week. The National Interest and 
the Teaching of English' states that each secondary 
pupil should write 250 words each week. 

This is the present trend, but teachers find it 
difficult to review critically so many papers if they 
have 160 to 200 students a day. However the prob-
lem of correcting compositions is to be solved—lay 
readers, smaller classes, sampling—the important 
thing is how is the teacher going to teach composi-
tion? Because, nationally, fewer than one half of 
those teaching English have a major in English and 
three out of five teachers with English majors have 
no advanced work in composition, the prospects are 
not too promising.' Somewhere English teachers must 
find time to educate themselves on writing and the 
teaching of writing. 

In Allen's study,' college freshmen wished that 
their high school English teachers had thrown away 
the grammar book and taught writing. Students 
wanted experience in writing critical book reports, 

Lynwood Academy 
Lynwood, California 

22  

themes with some research, and creative essays. As 
one student wrote, "I was so used to explaining what 
someone else had said that it took me months to 
learn to say something myself." 

Too often the teacher assigns compositions in 
order to correct the mechanics, but instead, the teach-
er's duty is to lead the student to think, not to de-
scribe last summer's vacation. Clear thinking must 
precede clear writing, and if the student does not 
have anything worth saying, perhaps he should not 
write.' 

Reading may take an important place in the com-
position program. There is some proof that readers 
do better at writing than people who just write.' 
Style, diction, organization, and unity can be learned 
from selective reading. 

Descriptive Versus Prescriptive Grammar. Since 
Bloornfield's Language (1933), and earlier, grammar 
has been constantly re-examined. Everyone who has 
taught English has been cognizant that traditional 
grammar and common English usage reveal a great 
disparity.' Such scholars as Jespersen, Sapir, Fries, 
Sledd, Chomsky, and Roberts have discovered that the 
rules of traditional grammar do not accurately reflect 
usage of even the best writers. Krug writes: "From 
this point of view, much of what English teachers 
have heroically ground into their students for gener-
ations has been irrelevant and of little use." For 
example, traditional grammar forbids the use of like 
as a conjunction, although writers have used and do 
use it as a conjunction. 

The present controversy is over traditional, struc-
tural, and transformational grammars. Traditional 
grammar is interested in the status quo, to prohibit 
the language from changing or becoming corrupt. It 
prescribes or tells which forms are correct. Origi-
nally it was to supply the student with a background 
that would help him learn Latin and Greek. In con-
trast, structural grammar dismisses Latin grammar 
patterns and tries to teach how English functions here 
and now. It emphasizes English for the value of 
learning about one's own language; it does not pre-
scribe a set of fixed rules, for the language is con-
stantly changing. (Krug" believes that grammar 
study is beneficial mainly for the superior-ability stu-
dent who has grown up with substandard English. 
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Duller students will not change their patterns any-
way, and the students familiar with standard English 
don't need grammar study.) The basis of structural 
grammar is inflections of words and their position 
in the sentence. Transformational grammar, derived 
from structural, portrays relationships between struc-
tures in grammar I' It studies all the basic or kernel 
sentence patterns and tries to show how all English 
sentences and clauses are derived from basic pat-
terns. 

Making the Transition 

Gleason' claims that the grammar taught in most 
schools is innocent of any contact with scholarly re-
search. Because the grammars are controversial, 
some teachers seem to use this as an excuse for not 
bothering with them." The Commission on English" 
believes that if a school wishes to teach these new 
grammars, it must be sure it has a leader able to 
handle the subject and to interpret the changes to 
other faculty members. If the school does not have 
such a person, perhaps the school should wait a few 
years for other schools more richly endowed or more 
adventuresome to work out the details of sequence. 
They feel that by 1970 the way will be clearer and 
no school will have to worry about "wandering in the 
mist of confusion." 

Lukenbill" suggests making students amateur 
grammarians. Instead of memorizing rules, students 
can inductively make their own grammar by study-
ing current writing such as a local newspaper, The 
New York Times, and perhaps Atlantic Monthly. 
Lukenbill found this method stimulating to students 
and teachers. 

Although sequence and adequate textbooks may 
not be available for these new grammars, Paul Rob-
erts' English Spttax, Harcourt Brace and World Pub-
lishers, 1964, and Your Language series (1960) pub- 
lished by McGraw-Hill are a beginning. The English 
teacher may be forced to study on his own, for a 
survey in 1961 showed only 23.5 per cent of the 
colleges surveyed laid a foundation of linguistic stud-
ies for its English teachers." 

Practical Approach to Literature 

Current interests favor discarding the anthology. 
With the advent of inexpensive paperbacks, recent 
recommendations are for reading of few complete 
works. Lynch." working with the College English 
Association of San Francisco Bay area, writes the 
following: 

The departments sponsoring this statement are convinced 
that the study of selected masterpieces, contemporary and 
classical, rather than extended review of English and Ameri-
can literary history, affords the best training and develops 
the best reading habits. 

Their interest was to improve the reading of the  

students and to guide students in worth-while elec-
tive readings. 

In National Interest and the Teaching of English' 
they prefer a less historical approach with more 
critical analyses. They would replace chronological 
survey with intensive study of a few literary pieces. 
They discovered in a college survey that only 29.1 
per cent of college students planning for high school 
teaching were required to take a course in literary 
criticism, and thus few teachers are prepared to do 
critical analyses of literary masterpieces. This is un-
fortunate. 

Although the Commission on English (1965) 
recommended a type of historical treatment in Free-
dom and Discipline in English" they prefer ". . . a 
few good works chronologically arranged rather 
than a comprehensive survey of snippets, two poems 
by one author, a single essay by another, and so on." 

More emphasis needs to be placed on contem-
porary literature and some on world literature, ex-
cept world literature should not take the place of 
American or English literature. Tovatt and DeVries 
feel that more modern authors should be studied, 
material related to the reality of the student. They 
believe that much of the work in literature is psy-
chologically inappropriate for the teen-ager. Kiang 
believes that juniors and seniors in high school 
should be able to select courses in literature. 

The main change in literature, then, is the replac-
ing of the anthology with a critical interpretation of 
a few major works, with perhaps more emphasis on 
contemporary literature. 

Attempts to Meet Individual Differences 
The teaching machine is one way to help meet 

individual differences, for the student may start at 
his own level, restudy areas of low achievement, and 
progress at his own rate. This type of program is 
devised to advance in small steps with frequent re-
view, perhaps the best approach so far to any 
type of sequence. Inexpensive books have been pub-
lished, as well as laboratory kits, that achieve the 
same immediate reinforcement as provided by ma-
chines. This method is available for spelling (SRA 
Spelling Laboratory), reading (SRA Reading Labora-
tories), grammar (English 2200, 2600, and 3200, 
by Joseph Blumenthal), and composition (Pro-
gramed College Composition by Marilyn Ferster, 
Appleton-Century-Crofts, 1965). Paul Roberts uses 
the programed approach in English Syntax, an Intro-
duction to Transformational Grammar (1964 ), but 
the answers are not in the student edition. Because 
programed instruction attempts to provide a sequen-
tial program and to meet individual differences, it 
may become increasingly popular. 

The real objective of team teaching is to meet 
the individual needs of the students and the teach- 
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ers. First, the teachers are able to concentrate on 
their special interests and to work with small groups 
for discussion and for remedial work. Second, the 
students get more than one viewpoint. Third, and 
Diesman believes it to be one of the main advan-
tages of team teaching, teachers must work together 
in planning the program. 

In a study by Georgiades and Bjelke," three 
teachers from three different departments teamed up 
to work with a group of 90 students during an entire 
morning. The students had a large home room which 
facilitated lecturing or showing a film to the whole 
group at once. Class time was flexible according to 
the needs of the day. This also enabled teachers to 
work with small groups to do advanced work as well 
as remedial. Although the study showed little superi-
ority statistically, students and teachers were enthusi-
astic about the program. Of particular value was the 
interdepartmental cooperation which is sometimes 
rare in high school. 

Perhaps students, particularly bright students, do 
not need to have English class every day. Georgiades 
and Bjelke tried a three-day-a-week English pro-
gram in which college prep students could take typ-
ing, music, or non-writing subjects two days a week. 
Another group rook such classes as journalism, com-
position, or writing-improvement subjects the other 
two days. The group taking English only three days 
a week did twice as well on the English Cooperative 
Test as those who took it three days a week plus 
subjects which improved writing skills. Perhaps we 
are unrealistic in requiring inflexible schedules in 
English. Perhaps we could do in half the time what 
we are doing now. This study shows that there are 
many possibilities in scheduling to meet individual 
needs in the entire program, not in just one subject 
area. 

Perhaps even more revolutionary than any of 
these studies is the program reported by Ivey on 
"The Non-Graded English Program." All students 
in the high school were divided into seven groups 
according to ability. It was difficult to develop the 
seven track program without overlapping or using 
the same material, but she felt the program was 
worth while and that it met the needs of the in-
dividual better than the traditional program. 

The Future of Secondary English 

Although the Commission on English recom-
mends only four classes a day for the English 
teacher, with not more than 25 students in a class," 
it will be a long time before this is realized. The 
present concern with economy and the reluctance to 
impose additional taxes or tuition make this seem 
unlikely. Also, the emphasis on mathematics, science, 
and foreign languages seems to be detrimental to 
English. 
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What will the English teachers do with huge 
classes and increased criticism from college faculties? 
Unless class size and number of teacher prepara-
tions (4 to 6 in small schools) are reduced, the 
objectives in composition will not be reached. It 
takes a great deal of time to plan composition work, 
to evaluate it, and do follow-up work with correc-
tions and conferences. In a meeting by the English 
Commission at the University of Redlands in the 
spring of 1965, one speaker believed that six to 
nine major compositions per semester is about all 
that can be expected with present class sizes. But 
perhaps this is not the biggest problem. Foremost 
is that academy teachers must gain additional knowl-
edge about teaching composition; few are ade-
quately trained. Unless college English depart-
ments feel the need in this area and offer more in-
service training in composition, the future of com-
position teaching in the secondary school is dismal 
indeed. 

In grammar, structural and transformational gram-
marians will eventually declare a truce and the two 
will be correlated into a meaningful, sequential 
program. This will take time; training of new teach-
ers must improve, and older teachers who are resist-
ant to change will have to retire first. The progress 
will be slow, and emotionalism and resistance will be 
evident all the way, but grammar based on realism 
will eventually prevail. 

Literature will be integrated more and more with 
writing and grammar. The anthology will linger but 
eventually give way to complete readings of a few 
works with a wide variety of elective readings. More 
emphasis will be placed on reading for ideas or 
content, and less and less on history or biography. 
English teachers will have to retrain for teaching 
more basic fundamentals in reading, for it is useless 
for the student to try to read Milton or Chaucer if 
he can't understand the daily newspaper. Many 
teachers will find themselves taking courses in read-
ing rather than in advanced literature. (This is a 
personal bias. Because few reading teachers are 
available for the secondary level, English teachers 
must learn how to teach reading in the literature 
program.) Less and less memory work and more 
and more critical interpretation will emerge. Litera-
ture will try to meet the needs of the students and 
correlate with their educational development and 
with new concepts of learning. 

Team teaching will increase, mainly to get teach-
ers to work together and enable occasional small 
groups to gather for discussion and remedial help. 
More and more experimentation will be done with 
scheduling. English may receive more time than 
ever, or teachers in other fields must become inter-
ested in teaching study techniques and reading in 
their subject matter. 
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Programed instruction will increase; this may 
allow teachers to handle big classes vet do individual 
work. Its role for the slow learner is not clear, for 
there is an interest and motivation problem. 

One of the biggest needs of the curriculum is a 
more sequential approach. Too often texts for grade 
nine are not much different from grade ten. This 
may be a good thing. Each English department 
must work out its own sequence on what is to be 
taught in each grade. Often in the past this has not 
been done, which may be one of the reasons for the 
low interest in English by students and prospective 
teachers. Have you recently studied the General Con-
ference Department of Education Guide for the 
Teaching of English in SDA Secondary Schools? 

All in all, the future for English instruction is 
brighter than the past. Its main problems are in-
adequate teacher training, lack of trained English 
teachers, (thus necessitating non-English majors 
teaching English), increased class size, too many 
teacher preparations, and administrative lack of in-
terest in the English program. 
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Faith is the continuation of reason. 
—William Adams 

I forget the greater part of what I read, but 
all the same it nourishes my mind. 

—G. C. Lichtenberg: Reflections 1709 

Among the 

PILLARS and 

FOUNDATIONS 
vi  

Worth cogitation is the summary of the paper on 
"The Essentials of a Seventh-day Adventist Curriculum" 
by Professor W. E. Howell (1869-1943), respected 
teacher, administrator, and missionary in the church, 
which he gave at the World Convention of the Educa-
tional and Missionary Volunteer Departments, which 
convened June 5-19, 1923, at Colorado Springs, Colo-
rado: 

1. Have a well defined aim. Our aim is to build 
character and make missionaries. The making of charac-
ter and the making of a missionary are simultaneous, 
not consecutive, processes. Both are intensely practical, 
and inseparable from life. Both take place during school 
life, if the school is following its chief aim. 

2. Admit only those studies and pursuits which con-
tribute most directly toward realizing our aim. Every 
study pursued, every kind of physical labor performed, 
in the learning of a trade or art, every type of spiritual 
endeavor carried on for educative purposes, must be 
tested by whether or not it contributes pre-eminently to 
character building and missionary making. 

3. Put on a credit basis every study or pursuit that 
passes the test of admission. When the test is passed, 
every study pursued, every kind of physical labor per-
formed, in the learning of a trade or art, every type of 
spiritual endeavor carried on for educative purposes, 
should have its proper credit toward graduation. 

4. The curriculum must be in proper balance as be-
tween Head, Heart, and Hand education. 

5. The curriculum must bulk large in content (or 
food) subjects, based upon the Word, Works, and Ways 
of God; but it must also include tool subjects, with their 
subject matter in harmony with the content subjects. 

6. The curriculum must be effectually taught in 
harmony with 4 and 5. 

7. Make the curriculum flexible for the individ-
ual student. 

8. Base the curriculum on the year-unit idea. 
9. Adapt the curriculum to the short-term students. 
10. We must not cram. 
11. We must provide for alternation of study and 

practice. 
12. We should approximate a process of living. 

How profitable it would be for each individual cur-
rently serving as an administrator, academic dean, 
registrar, or teacher to list the criteria which help him 
today develop and improve a sound curriculum for 
each Seventh-day Adventist school. 
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MEM BOOK ENDS 

Edgar Boeve, Children's Art and the Chris-
tian Teacher. St. Louis, Missouri: Concordia 
Publishing House, 1966. 200 pp. $5.95. 

For teacher-education students and teachers 
in service this book offers a balanced art 
sequence from kindergarten through grade 
nine. Pupil art work in both color and black 
and white exhibit different media, design, and 
color. Goals, motivation, and evaluation are 
areas stressed in art education. 

Significantly stated, the following typifies 
the frame of reference for the art curriculum 
in a Christian school: 
Religious art is not quality art when it merely portrays 
a subject repeated in familiar terms; it is art when it 
portrays the artist's deep reverence in a fresh, thought-
ful, skillful, honest expression. A child should be given 
an opportunity to let his art work convey his deepest 
beliefs, thoughts, and feelings. His interaction with the 
world and his knowledge and evaluation of the rela-
tionship between himself and his God is fitting to a 
classroom. 

An outstanding thesis of this book to the 
teaching of art is understanding the child as 
image-bearer of God and to help him become 
more expressive of the image he bears. 

Robert L. Drury and Kenneth C. Ray, Prin-
ciples of School Law: With Cases. New York: 
Appleton-Century-Crofts, 1965. 356 pp. $6. 

Utilizing a combination of textual-court-
case methods as a technique, the authors of 
this book—a practicing attorney in school law 
and a professor of school law and administra-
tion—have presented for students in college 
courses of school law selected principles and 
comprehensive coverage of legal aspects of 
school administration. 

With court cases and principles, the format 
of the book is clear and logical. Cases are 
identified, and then these are followed by a 
crisp statement of legal principles and selec-
tions from the respective opinion. 

Areas covered for legal aspects include 
such topics as school districts, administrative 
government and officers, pupils, teachers, 
principals, superintendents, school property, 
school funds, and tort liability. The glossary 
of legal terms and methods to find the law 
make practical reference. 

Although the reviewer has not identified 
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the case nor quoted the excerpted opinion, 
yet he gives the following legal principles of 
a school district as an example that can be 
studied: 

"1. A school board has a wide discretion 
in exercise of authority committed to it, and 
courts can interfere only when a board refuses 
to exercise its authority or pursues some un-
authorized course. 

"2. The wisdom or expediency of an act, 
or the motive with which it was done by school 
board, is not open to judicial inquiry or con-
sideration where power to do it existed. 

"3. An abuse of discretion on part of 
school board must be established by clear and 
convincing evidence." 

Edward J. Laurie, Computers and Computer 
Languages. Cincinnati, Ohio: South-Western 
Publishing Company, 1966. 725 pp. $8.75. 

As a basic textbook for data processing or 
as a supplement to a general course with 
management aspects of electronic equipment, 
this volume gives the business student or other 
interested people an understanding of the 
structure and organization of a variety of 
computer systems. 

This is not a casual tour but a steady, 
organized trip over well-worn computer trails. 
Intended for classroom use, even for students 
with a limited mathematical background, this 
book provides flexibility for instruction with 
logical development from the simple to the 
complex. Available also is a separate book of 
study guides which include self-check ques-
tions and programing sheets. 

Robert Evans Nye and Vernice Trousdale 
Nye, Music in the Elementary School. Engle-
wood Cliffs, New Jersey: Prentice-Hall, Inc., 
1964. 405 pp. $5.95. 

This volume is truly an activities approach 
to the study of music materials and methods. 
Each teacher preparing for the elementary 
grades should have a clear concept of the 
place of music activities. Rhythm, melody, lis-
tening, instrumentation, and evaluation are so 
arranged as to allow flexibility for the teacher. 

To page 28 

THE JOURNAL OF TRUE EDUCATION 



ELEMENTARY 

Tri-City Junior Academy (Pasco, Washington) has 
now completed its second phase of construction with an 
addition to the present six-room school plant of a new 
60- by 120-foot auditorium-gymnasium with stage, 
showers, and dressing rooms, home economics room and 
kitchen, and library. Just six years ago there were ap-
proximately 35 children in a two teacher school. Last 
year there were 132 students in ten grades with ten full-
or part-time staff members. A strong program of edu-
cation is being carried on this school term, and also 
extracurricular activities including band, choir, tumbling, 
and an active associated student body. 

HIGHER 

Speaking via a special Bell Telephone hookup called 
"Tele-Lecture," Elder Arthur White, secretary of the 
Ellen G. White Estate, recently spoke from Washington, 
D.C., to the fundamentals of education class at South-
ern Missionary College. The class, taught by Dr. K. M. 
Kennedy, professor of education at SMC, listened as 
Elder White lectured for 35 minutes on the Spirit of 
Prophecy writings. 

On December 7, 1892, Walla Walla College opened 
its doors for the education of Seventh-day Adventist 
youth in the Northwest territory. The weekend of De-
cember 2-4, 1966, ushers in the diamond anniversary 
of the institution. Scheduled for the climax of the 
memorable year will be the dedication of the Life Sci-
ences building and the diamond commencement in 
June, 1967. 

The Student Association of Columbia Union Col-
lege last year raised $1,115 to lay four thousand feet of 
pipe line for the school in Pefia Blanca, Honduras, which 
will bring an adequate supply of water for the needs 
of the school. 

Union College has the distinction of being the first 
Seventh-day Adventist school to have an organized 
church devoted solely to the training of future ministers. 
The program started in the fall of 1964 in a deserted 
church in the city; it was then a branch Sabbath school. 
Within a year the group became a fully organized 
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church with formal organization in January, 1966, with 
62 charter members. This church, run by the ministerial 
students, has an average weekly attendance of 120 peo-
ple, and the group is negotiating the purchase of the 
building, which is now owned by the Nebraska Confer-
ence. 

The board of trustees of Columbia Union College 
voted to establish during the 1966-1967 school year a 
foundation to support experimental research in the 
problems dealing with the origin of the earth. This first 
year's budget is $50,000, and the men responsible for 
the research are Robert V. Gentry (physics), Lester E. 
Harris (biology), and Donald G. Jones (chemistry). 

Columbia Union College students and faculty 
topped the world Ingathering record for colleges of 
$13,000, which they set last December by soliciting 
$13,700 in 1966. 

Among the 35,000 students examined, nursing stu-
dents at Kingsway College taking the National League 
of Nursing tests last year scored an average of eighty-
fourth percentile in chemistry, seventy-ninth in anatomy 
and physiology, and sixty-ninth in microbiology. In 
addition, several individual students were almost at the 
top of the list. 

N. B. Jorgensen, D.D.S., emeritus professor of oral 
surgery, Loma Linda University School of Dentistry, 
recently received the John Mordaunt Prize awarded 
by the Society for the Advancement of Anesthesia in 
Dentistry. The prize, presented at London's University 
College, was awarded for his outstanding work in the 
advancement of pain control in oral surgery. The 
"Jorgensen Technique" does not put the patient to 
sleep, but rather into a tolerant and pleasant "twilight" 
state where time passes pleasantly, and two or three 
hours of operating seems to be but just a few minutes, 
and the patient responds to commands without help. 
Dr. Jorgensen has written nearly 20 articles on anes-
thesia and related subjects and is presently working on 
a book on similar subject matter. Since 1947 he has 
produced eight films on anesthesia, one which won the 
grand prize in the medical section at the 1965 Paris 
International Film Festival. 
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A Mother's Prayer 

TOMORROW she goes to school. She is so little, 
God. She's my baby. Watch over her—where my 

eyes cannot follow. And, dear God, there are so many 
things she does not know—about the other girls who 
will torment her, and laugh at her for her mistakes 
—or maybe because her clothes aren't as good as 
theirs are—or because her hair is straight and slikety 
and won't ever hold a curl. She does not know about 
pushing and shoving, or how it hurts being tag-end 
on a crack-the-whip line. And please, God, help her 
to love her teachers—all of them she'll ever have 
through the long bittersweet years. Help her to 
remember that they're human too—like mommy is 
—and that they too can get tired and cross and some-
times harassed beyond endurance. Help her to give 
them her love, no apple-polishing, just that warm 
steady little flame that tells them she appreciates. 

She's bright, dear God, as bright as a new silver 
dollar. Please give her grace to carry this gift with 
humility. 

And one thing more . . . please, God, open her 
eyes and her heart to the troubles of those about her 
so that all who look to her may be comforted and 
none through her be ever willfully hurt. 

This is my prayer, God, for my littlest one who 
goes to school today. 

Reprinted from the Central Pacific 
Union Mission's "An Educational Jour-
nal" (V:2) June, 1966. 

Between the Book Ends 

(From page 26) 

This is both a how-to-do and what-to-do book, 
with the latter arranged as "Things to Do" in 
each of the chapters. Provisions are made for 
rote singing, piano playing, percussion and 
rhythmic instruments, and tape recordings. 

Practical suggestions are given for a daily 
lesson plan, music learning in the plans, a 
chart of correlation and integration of music 
in the classroom, normal expectations of music 
gradation from kindergarten through grade 
six, and references and materials. Many 
rhythm and melody instruments are pictured. 

The minimum weekly time allotments for 
each grade level and "The Child's Bill of 
Rights in Music" pronounced by the Music 
Educators National Conference are worthy of 
consideration by every teacher and adminis-
trator in an elementary school. 
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The One Great Principle 

(From page 5) 

Word of God through expressions of confidence and 
belief! We lift Jesus up before our students by belief 
in His Word. 

THE second great theological problem today is 
the relevance of the Spirit of Prophecy in theology. 
Satan's last deception is based on this question. 

Satan is . . . constantly pressing in the spurious—to 
lead away from the truth. The very last deception of Satan 
will be to make of none effect the testimony of the Spirit 
of God. "Where there is no vision, the people perish" 
(Prov. 29:18). Satan will work ingeniously, in different 
ways and through different agencies, to unsettle the confi-
dence of God's remnant people in the true testimony.—Se-
lected Messages, book 1, p. 48. 

We evaluate our schools through a very compli-
cated and I believe worth-while process; but every 
time we go through one of these experiences I trem-
ble just a bit, wishing I could see how the angels are 
evaluating the very same school at the very same 
moment. I wonder if they attach more importance to 
some items that we may consider rather lightly. If we 
could put our report beside their report, I wonder 
how closely they would resemble each other! 

It's a very simple formula for educational success 
given by Jesus: "I, if I be lifted up, will draw all 
men unto me." 

Cocurricular Activities 

(From page 17) 

of these things add up to gaining experience in the 
give and take of leadership. 

I have had the privilege of watching students 
enter college and begin to gain leadership experience 
in some obscure job or office on campus. I have ob-
served them as they have progressed to higher things 
and have matured in their thinking. I have sat in on 
Student Association Senate meetings and watched the 
give and take that goes on, and just when I was sure 
that they were going to make a poor move, some 
mature senator would stand up and bring the think-
ing of the Senate back into focus once again. This 
senator may be the same leader who only a year or 
so before was showing immaturity in his leadership 
and thinking, but who through his campus leader-
ship experiences has developed and matured into a 
solid leader, one who would now be selected by any 
church board to serve as a teacher, minister, or 
leader in their group. 

With such an army of workers as our youth, rightly 
trained, might furnish, how soon the message of a cruci-
fied, risen, and soon-coming Saviour might be carried to 
the whole world! ' 

1  Ellen G. 'White, Tettinzoniet for the Church, vol. 3, p. 505. 
	 Education, p. 271. 
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Nongradedness This educational concept—nongrad- 
edness—is probably one of the fastest-

moving innovations on the elementary school scene. 
The General Conference Department of Education has 
spoken officially on the subject (see G. M. Mathews, 
"Department Approves Nongradedness," on pages 14 
and 15 of this issue). 

Isn't this interesting—or shall we say, coincidental—
that long ago a seed of relatedness was sown in Coun-
sels to Parents, Teachers, and Students, page 177? "The 
system of grading is sometimes a hindrance to the 
pupil's real progress. Some pupils are slow at first, and 
the teacher of these youth needs to exercise great pa-
tience. But these pupils may after a short time learn so 
rapidly as to astonish him. Others may appear to be 
very brilliant, but time may show that they have blos-
somed too suddenly. The system of confining children 
rigidly to grades is not wise." 

Fresh Approach The June 10, 1966 (X:18), issue 
of Christianity Today featured "The 

Gospel in the Inner City." Some Christians have worked 
a long, long time for those in the inner city and have 
cared enough about bodies and souls to live and minis-
ter beside or among them. 

But to many people who live in the islands of aca-
demia, suburbs, and small towns, little is known of life 
in the ghetto, the inner city, with the lower classes, the 
culturally deprived, and the economically depressed. 

Communication has been broken between some 
classes and societies of people, especially in suburban, 
exurban, and urban cultures. Subcultures don't know 
how to talk, to get through in language clearly under-
stood by all Christians and non-Christians. 

One exhibit was dramatized at the 1966 quadren-
nial meeting of the College and University Bible and 
Biblical Languages Teachers Section Meeting and in 
the graduate course of modern methods in secondary 
school Bible teaching when the editor of THE JOUR-
NAL OF TRUE EDUCATION read an excerpt, "The 
Beggar on Main Street," from Carl F. Burke's God Is 
for Real, Man (New York: Association Press, 1966. 
128 pp.). This volume is a selected compilation of in-
terpretations of Bible passages and stories as told by 
some young "angels with busted halos," children of the 
inner city, who cannot appreciate the rendering of the 
Holy Bible in the King James Version nor understand 
the full significance of certain figures of speech outside 
their limited city existence. 

After the presentation one Bible teacher spoke up 
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interestedly with a smile on his face, "Say, that's really 
a fresh approach, isn't it, for our youth?" And the 
editor wryly retorted, "Yes, though some would con-
sider it raw." 

Total evangelism, pure existential religion—success-
ful outreach and service for all—including getting 
through on the sensitive wave lengths to the spiritual 
needs of all people and to all our own Seventh-day Ad-
ventist children and youth, "should have our freshest 
thought, our best methods, and our most earnest effort" 
(Education, p. 186). 

Two-Way Streets International travel, college-spon- 
sored tours, and student missionary 

projects are helping our schools to appreciate favorable 
contacts with other nationalities. Schools and personnel 
are enjoying returns on an investment of educational 
opportunity for time, effort, and money. Mission-cen-
tered projects are intensifying vision, loosening self-
centered stopcocks, and encouraging foreign-language 
study. Acculturation is awakening sympathy and under-
standing for all participants at home and abroad. 

Bible Society 1966 has marked the 150th anniver- 
sary of the American Bible Society. 

Its history is many things. At first it is sixty men with 
sixty viewpoints but one faith. Then it is all the men 
and women who will trust a Bible "without note and 
comment" and who care enough to hand one to the 
young, the lonely, and the dispossessed. And it is 
change, eternal change. But above all, it is the Book 
that makes men change. The power of God in the 
Written Word. The Book with many faces but one 
heart. The Book for every home. The Book to put in 
every human hand. Each Christian teacher should keep 
it open and use it with his students. All may thus be-
come acquainted with Him who is "the way, the truth, 
and the life" ( John 14:6). 

Achievement Because learning takes place outside 
Tests 	the classroom and laboratory as well 

as within, test specialists are presently 
advocating that achievement test results, as with results 
from intelligence tests, should be reported in per-
centile rankings according to chronological age. Better 
accommodated with this proposal could be entrance 
age, variegated grouping patterns, and retention poli-
cies. Reporting the results of achievement tests merely 
by grade level does not indicate over- or under-achieve-
ment when mental age should be concerned. 

THE JOILIRNAL OF TRUE EDUCATION 
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