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it 

Communion and Companionship 

MANY, even in their seasons of devotion, fail of receiving the blessing 
of real communion with God. They are in too great haste. With 

hurried steps they press through the circle of Christ's loving presence, 
pausing perhaps a moment within the sacred precincts, but not waiting 
for counsel. They have no time to remain with the divine Teacher. With 
their burdens they return to their work. 

These workers can never attain the highest success until they learn the 
secret of strength. They must give themselves time to think, to pray, to 
wait upon God for a renewal of physical, mental, and spiritual power. 
They need the uplifting influence of His Spirit. Receiving this, they will 
be quickened by fresh life. The wearied frame and tired brain will be 
refreshed, the burdened heart will be lightened. 

Not a pause for a moment in His presence, but personal contact with 
Christ, to sit down in companionship with Him—this is our need. Happy 
will it be for the children of our homes and the students of our schools 
when parents and teachers shall learn in their own lives the precious 
experience pictured in these words from the Song of Songs: 

"As the apple tree among the trees of the wood, 
So is my Beloved among the sons. 
I sat down under His shadow with great delight, 
And His fruit was sweet to my taste. 
He brought me to the banqueting house, 
And His banner over me was love." 

Canticles 2:3, 4. 
—Education, pp. 260, 261 
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As We See It 
Some Second Thoughts . . 

LAST summer at the General Conference ses-
sion in Detroit some major changes in de-

nominational leadership took place, the results of 
which are still being felt in chain reactions set up 
throughout the world. The successes and the failures 
that may have been experienced during the past 
quadrennium are not to be judged or debated by 
those who are new in positions of leadership but 
should be left to the historian who with the added 
information of future years can record the signifi-
cant contribution of the past. 

That which is of greatest importance to today's 
leaders are the problems of the present. It is to 
the contemporary scene that we must relate ourselves 
and determine how and where, with God's help, we 
are going to direct this church organization toward 
the fulfillment of the challenge that is presented 
in the last chapter of Matthew. 

While the church at large must be constantly 
aware of this gospel commission, it is no less a 
concern of the educational program of the church, 
for the educational program is the pulsating organ 
which circulates through the arteries of the church 
the trained and educated teacher, minister, physi-
cian, and nurse. It also engages in the most successful 
form of evangelism this church offers, in keeping our 
young people within the tenets of our faith; statis-
tics make this statement a proved one. 

Latest figures reveal that about one third of the 
denomination's working force is engaged in the edu-
cational endeavor, covering more than 5,000 schools 
from the elementary to the secondary level. But we 
must not pride ourselves on this quantitative accom-
plishment to the exclusion of the qualitative aspects. 
Should we not again give some second thoughts to 
this qualitative facet of the educational scene? Should 
we not drop anchor and let some in-depth analyzing 
help us to measure the drift to determine whether 
or not we have veered several degrees from our 
planned destination? Perhaps a survey or study as 
undertaken recently by the Roman Catholic Church, 
resulting in its "Catholic Schools in Action" report, 
gives us a better picture of our own position. Regard-
less of the result, would it not be better than grop- 
ing about in ignorance? 	 (To page 24) 
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Are We Too Busy? 
By Robert H. Pierson 

SEVENTH-DAY Adventist workers are busy 
people, and Seventh-day Adventist educators 

are some of the busiest of these busy people. Clocks 
and bells, curricula and programs, like benevolent 
tyrants control their lives from early until late. This 
"nicest" and "most delicate" work is demanding and 
exacting, for in our glamorous age young men and 
women, and boys and girls, are not transported to 
the skies on magic carpets of ease. It requires pa-
tient, prayerful, persistent, and well-planned toil to 
keep young feet in the straight and narrow. All of 
this spells work—hard work—and long hours for 
administrators, teachers, and staff. 

But wait a minute—the teacher has a soul to save, 
a heaven to gain, also! He is not a signpost that 
points the way, then remains behind while the 
youthful traveler hurries on to enjoy the fruits of 
Canaan. The teacher is a guide to share the rigors 
of the journey and enjoy the rewards of Christian 
life and service at the end of the way. This the 
worker for God must never forget. "For what is a 
man [teacher] profited, if he shall gain the whole 
world, and lose his own soul? or what shall a man 
[an educator) give in exchange for his soul?" (Matt. 
16:26). 

In a teacher's very busyness there is subtle danger. 
It is often more easy to be busy than to be holy. 
Some, as the servant of the Lord reminds us, 

are more ready for active labor than for humble devotion, 
more ready to engage in outward religious service than in 
the inner work of the heart. Meditation and prayer are neg-
lected for bustle and show.—Testimonies, vol. 4, p. 535. 

You need to watch, lest the busy activities of life lead you 
to neglect prayer when you most need the strength prayer 
would give. Godliness is in danger of being crowded out 

President 
General Conference 
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of the soul through overdevotion to business. It is a great 
evil to defraud the soul of the strength and heavenly wis-
dom which are waiting your demand. You need that 
illumination which God alone can give. No one is fitted to 
transact his business unless he has this wisdom.—Ibid.. 
vol. 5, p. 560. 

It is possible to be so busy even about good things 
that the worker for God may himself lose out. Our 
own souls need refreshing, our own hearts and 
minds need to be fed—and rested—lest it be said 
of us, "They made me the keeper of the vineyards; 
but mine own vineyard have I not kept" (S. of Sol. 
1:6). When we are too busy to spend time with 
God every day—in study, in prayer, in meditation 
—we are busier than Heaven would have us be. 

Teachers have souls to save as well as students. 
A teacher who has lost the way is an unsafe guide 
for younger feet. Only sanctified teachers, in coop-
eration with the Holy Spirit, will be truly successful 
in producing sanctified students. "For their sakes I 
sanctify myself," the Master Teacher once said, 
"that they also might be sanctified through the 
truth" ( John 17:19). 

A worker cannot gain success while he hurries through 
his prayers and rushes away to look after something that he 
fears may be neglected or forgotten. He gives only a few 
hurried thoughts to God; he does not take time to think, to 
pray, to wait upon the Lord for a renewal of physical and 
spiritual strength. He soon becomes weary. He does not feel 
the uplifting, inspiring influence of God's Spirit. He is not 
quickened by fresh life. His jaded frame and tired brain 
are not soothed by personal contact with Christ.—Ibid., 
vol. 7, p. 243. 

Here is food for thought for all of us—educators, 
medical workers, ministers, every worker in the 
cause of God. We desire to be successful in our 
work. We wish to excel in our field of endeavor. 

(To page 27) 
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Freedom in Education 

By Robert A. Tyson 

THE inalienable right of freedom of choice, with 
loving, wise, and inoffensive guidance, is the 

cornerstone of a happy home and of an effective 
classroom. In school, church, state, or in any human 
relationships, the power of freedom to think, to ar-
rive at a conclusion, and to act upon a self-imposed 
judgment is vital. The real purpose of education is 
to train people—yes, even little people—to think 
for themselves. 

The excellent teacher imparts the atmosphere of 
thought, giving the pupil the power to control him-
self from within. This assures both morale and ac-
ceptable discipline. Commands, sometimes unrea-
soned by the teacher and often unreasonable to the 
student, receive at best only a begrudging obedience. 
Commands of this type turn the student into a slave 
and the teacher into a tyrant. A carefully thought out 
and sweetly worded suggestion recognizes the stu-
dent as a member of homo sapiens—man, able to 
think. 

That discipline which is imposed from without is 
coercive, appropriate only to animals. The minute 
the trainer turns his back his animals are ready to 
snarl at him or even pounce upon him. Their minds 
are dwarfed to recognize only the authority of the 
lash. Thought goes into total eclipse. Democracy is 
dissolved; authoritarianism reigns. Coercive taming 
is not teaching. It cannot create the atmosphere of 
learning. It blocks thinking, kills self-expression, 
breeds fear, stifles responsibility, encourages timid-
ity. Augustine referred to the lack of effective 
method in teaching as "a frightful enforcement." It 
wins no cooperation, imparts no gentlemanly char-
acteristics, stimulates no versatility, icebergs all mo-
rale, creates despair, and is only outer discipline. 
Inner discipline is by the will of the student. Outer 
discipline is by the will of the teacher. Of course, 

Bible Teacher 
Blue Mountain Academy 
Hamburg, Pennsylvania 

6 

the teacher must control from without those who do 
not have the understanding or will power to con-
trol themselves from within, but as little time 
should be employed in imposing outer discipline as 
the conductor occupies in raising his baton. What 
conductor can produce music if he spends the entire 
rehearsal harassing his orchestra and trying to get 
them to take their seats? 

To the effective teacher the law of discipline is 
automatic and immediate, placing judgment, and 
the shame of not using it, squarely on the student. 
This leaves the art of teaching free to exercise itself 
full time in the classroom. He who cannot impart 
discipline will have no opportunity to impart knowl-
edge. The one is the soil, the other the seed and its 
cultivation. The atmosphere of curiosity, discovery, 
research, radiant participation, with free enterprise, 
free speech, power of ballot, and true democracy 
brings its own rewards. It is the essence of the art 
of sharing in learning and is freedom's best exercise 
in education. 

The creative teacher can say with Jefferson: "I 
have sworn eternal hostility to every form of tyranny 
over the mind of man." And again, "We must dream 
of an aristocracy of achievement arising out of a 
democracy of opportunity." 

As Harry J. Anslinger said, too many youth are 
"growing up in homes that are not homes [and 
schools that are not schools], with parents that are 
not parents, and with discipline that is not disci-
pline." 

Jesus thought that men should be "free . . . free 
indeed" ( John 8:36). This means that all men, 
young and old, are responsible to God alone to find 
the facts, to think through the evidence, and to act 
as individuals. No parent or teacher can force the 
facts into the mind, rob the student of his self-will, 
assimilate the thoughts into a conclusion, or act for 
another in any of life's basic decisions. The parent 
and teacher carefully and prayerfully set the stage. 
The child must do the thinking and acting for him-
self. This is the natural freedom in education, the 
inalienable right of freedom of choice. 
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The Key to Successful School Cooperation . . 

Human Relations 
By Frank W. Hale 

AWRITER in a magazine of national reputation 
referred some years ago to human relations as 

"the fashionable panacea in business and educa-
tional thinking today." He further disparaged this 
area of interpersonal relations as a "pampering lux-
ury." I can sympathize to some extent with the 
writer's slant, for no doubt he had observed at 
times an overconcern for people's problems and ex-
cuses which made it impossible for them "to stand 
on their own feet" and earn an honest day's wage. 

Human relations, however, is nothing more than 
a sincere interest in the welfare of our fellow men. 
It is not a technique, and there is no magic formula 
that one can use in order to be successful in this area. 

I am convinced that there is a definite place for 
human relations in our schools. It is the key to the 
door of many unsolved problems in the field of edu-
cational cooperation. It has been proved that school 
leaders who attempt to harmonize the aims and ac-
tions of their teachers, parents, and pupils are most 
likely to improve the conditions of education. Too 
often leadership has been thought of as a mono-
lithic sructure—preserved only for a single "mir-
acle" personality—with little or no participation 
from staff, students, parents, or community. 

Group incompatibility can be a most serious prob-
lem in school cooperation. Lack of sympathy and 
understanding between school groups usually pre-
cipitates this problem. The educator's sincere inter-
est in all phases of the school program can be an ef-
fective social tool in creating and maintaining good 
will among the various strata of the school society. 

President 
Oakwood College 
Huntsville, Alabama 

Heavenly cooperation. As educators we have the 
assurance that as we cooperate with the plan of God 
in dealing with our young people, heavenly messen-
gers will cooperate with us. 

Angels of God will cooperate with these faithful instruc-
tors. Angels are not commissioned to do this work them-
selves; but they will give strength and efficiency to those 
who, in the fear of God, seek to train the young to a life of 
usefulness.' 

Teacher-student relationships. Successful teachers 
keep the channels of communication between their 
pupils and themselves open at all times. If students 
can be relieved of the frustrations and anxieties that 
bear heavily upon them by being directed to the 
Burden Bearer at the encouragement of godly teach-
ers, they will discover a power for and within them-
selves which will enable them to conduct themselves 
commendably among their fellows. In speaking of 
teacher-student relationships, Mrs. White says: 

The opportunities of attending Sabbath school, and lis-
tening to the sermons from the desk, are indeed precious 
privileges; but they may be passed by all unheeded, while 
if one with true interest should come close to these souls in 
sympathy and love, he might succeed in reaching them.' 

The teacher should treat the dull and unruly chil-
dren with the same courtesy, respect, and affection 
that he does the bright and cooperative ones. Such 
fairness may be the answer to the development of a 
comradeship between the pupil and teacher. Such an 
attitude on the part of the teacher will aid other 
students in their relationships with fellow pupils. 

Informal occasions such as hikes, field trips, club 
activities, and social functions often lend the 
reacher and student opportunities to reach more de-
sirable outcomes than could be experienced in the 
more formal classroom or office situations. 

Student-teacher relationships. Teachers appreciate 
the efforts on the part of students who cooperate 
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with them in their work. "Obligations between 
teachers and pupils are mutual." The purpose of our 
schools is to prepare the student for service in this 
world and the world to come; therefore, students 
should feel constrained to maintain the high stand-
ards and reputation of our schools. Writing upon 
this idea, Mrs. White says: 

Students come to school to be disciplined for service, 
trained to make the best use of their powers. If on com-
ing they resolve to cooperate with their teachers, their study 
will be worth much more to them than if they give up to the 
inclination to be rebellious and lawless. Let them give the 
teachers their sympathy and cooperation.' 

Teacher-parent relationships. The tactful teacher 
makes the parents feel that he is one of them. His 
manner should make it clear that he believes in the 
almost limitless possibilities that Johnny or Mary 
represent, that he loves children, that he considers 
them as much his personal responsibility while they 
are at school, as the parents do while they are at 
home. Certainly this relationship demonstrates to 
the parents that the teacher is sympathetically work-
ing with them in the process of educating the child. 

The teacher is in an excellent position to keep 
the parents informed of the child's progress in his 
school life, his interests, his achievements, his diffi-
culties, and his enjoyments, as revealed in his class-
work, in his association with others, and in his re-
lationships with the teacher. Most parents appreciate 
a sympathetic and understanding recital and inter-
pretation of all these things. 

Then, too, one wonders whether a teacher can pos-
sibly understand a child without knowing and talk-
ing with his parents. Talking and working together 
give the opportunity for both to explain things that 
might otherwise go unexplained and perhaps never 
fully understood; things that the sharing of ideas can 
keep from becoming a mountain of misunderstand-
ing. 

The following counsel is timely: 
The parents should encourage the teacher by showing that 

they appreciate his efforts. Never should they say or do any-
thing that will encourage insubordination in their children.' 

Teacher-teacher relationships. The relations be-
tween persons or groups depend largely upon how 
they see themselves and how they appraise others. It 
is imperative that teachers recognize that much of 
their growth is determined by their dealings with 
their associates. 

The growing teacher "gives" and "takes." He 
should be a competent source for enhancing the 
maturity of others, and he should endeavor to en-
courage contacts that will aid him in his profes-
sional growth and development. 

A mature teacher will have a greater awareness 
of others; hence, he will regard each teacher as a 
unique, individual personality. He will regard other 
teachers not only as professional associates but as per-
sons having individual histories and inheritances, 
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which, together with their environment, affect the 
ways in which each of them acts. Then as our teach-
ers share mutually in the problems of our church 
school programs, there will be success. The servant 
of the Lord emphasizes the importance of coopera-
tion in this passage: 

"Counsel together," is the message which has been again 
and again repeated to me by the angel of God. By influenc-
ing one man's judgment, Satan may endeavor to control 
matters to suit himself. He may succeed in misleading the 
minds of two persons; but when several consult together, 
there is more safety. Every plan will be more closely criti-
cized, every advance move more carefully studied. Hence 
there will be less danger of precipitate, ill-advised moves, 
which would bring confusion and perplexity. In union there 
is strength; in division there is weakness and defeat.' 

Teacher-administration relationships. To a great 
extent the barrier to successful school cooperation is 
not a shortage of skill or knowledge, but a lack of 
faith in the growth possibilities of others. To make 
real progress in democratic operation, it seems ap-
parent that the first step is to erase from the minds 
of the people the militaristic concept of leaders and 
followers. Leadership should be mobile; it should 
flit from person to person according to the demands 
of the situation. "We have the gadgets to live richly. 
We lack the psycho-social skills to live harmoni-
ously." In other words, technical know-how does not 
guarantee supervisory know-how. 

It is not difficult to understand that the problem 
of teacher-administration relationships often lies in 
the lack of the group's ability to work together. This 
problem can be met and overthrown as leadership 
is diffused among all attaches of the school. As mem-
bers of the staff are treated as "partners" in the ad-
ministrative process, a chain reaction will result that 
will soon include all in this democratic experience. 
Rogers defines this approach to leadership as "demo-
cratic school administration": 

The process of cooperative group planning in developing 
school policies and programs, which results in the forma-
tion of educational policy by consensus or by common con-
sent is "democratic school administration." 

The good administrator is a catalyst, one who 
stimulates staff members to think and act coopera-
tively on the real problems that confront the school. 
This approach is enlarged upon by Mrs. White in 
this manner: 

Teachers and principal should work together as brethren. 
They should consult together, and also counsel with minis-
ters and responsible men, and above all else, seek wisdom 
from above, that all their decisions in reference to the 
school may be such as will be approved of God.' 

Skogsberg states that leadership should be coor-
dinative and less directive." Successful leaders must 
develop the specific skill of human relations, and in 
a selection of leaders as much time should be spent 
in determining what a man is as what he knows. 

Human relations begin with a primary faith in 
individuals. Education is to apply this democratic 

(To page 31) 
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Health Emphasis Week 
By Ella May Stoneburner 

THESE days are filled to the brim with things of 
importance. There are so many duties that seem 

necessary and too few hours to accomplish them. 
Therefore, priorities must be established, and wis-
dom is needed in doing this. 

Excellent counsel is given in the following state-
ment: 

Without health no one can as distinctly understand or as 
completely fulfill his obligations to himself, to his fellow 
beings, or to his Creator.' 

This helps us to know where to place the teaching 
of health principles in our school curricula. Our 
youth should see priority given to health teaching 
from the first grade through college, and seeing this 
health emphasis will give invaluable evidence of its 
importance. 

In a school environment we find excellent media 
for health education. Drs. Turner, Sellery, and Smith 
list six reasons why this is true: 

1. Youth is the time of habit formation. 
2. The school furnishes the kind of training 

that is needed for habit formation. 
3. The school works harmoniously with the home. 
4. The schools reach the whole population. 
5. The school can use the force of public opin-

ion. 
6. Specific studies demonstrate the value of health 

education' 
Health teaching in the schools is not expected to 

take the place of the influence of the home but 
should strengthen it. Unfortunately, many children 
are not adequately taught healthful living in their 
homes and for them the responsibility of the school 
is great. If these children can learn the importance 
of health principles, they in turn can influence the 
practices at home. 

In many Seventh-day Adventist secondary schools 
where the administration feels the importance of an 
organized health-education program, a health empha- 

Assistant Secretary 
General Conference Medical Department 

sis week is planned during the school year. The prin-
cipal may wish to work with the conference medical 
secretary in planning the personnel appointments 
for the week, or ideally, the school health council 
should plan the program. This council consists of the 
following members: school nurse, health and physi-
cal education instructor, residence hall deans, science 
instructor, Bible instructor, administrator, and two 
student representatives. The function of this council 
is described in Guide for Health and Physical Educa-
tion in SDA Secondary Schools' 

In the Michigan Conference last year the medical 
secretary, D. T. Hawley, worked with the five acad-
emy principals of his conference, and a very success-
ful health emphasis week was conducted in each 
academy. A dentist and a physician from the respec-
tive academy communities each presented one chapel 
or worship program. J. P. Winston, the temperance 
secretary for the Lake Union, met with the student 
body at each academy during the week and presented 
an interesting and inspirational talk on temperate 
living. The physical culture emphasis was presented 
by the physical education instructors of the five acad-
emies on an exchange plan. Films on venereal dis-
ease education were presented to the girls by a public 
health nurse and to the boys by a physician, and 
each presentation was followed by a worth-while 
question-and-answer period. 

The five health areas that were emphasized were 
dental health, mental health, physical culture, tem-
perance, and general health. Other areas that might 
fit into the program are accident prevention, sanita-
tion, communicable disease prevention, care of the 
eyes, health careers, and preparation for family liv-
ing. 

As can be seen by this brief description, there 
is much work in planning a health emphasis week. 
It involves many people and busy people, but people 
who recognize its importance and who are willing 
to participate and make it a success. 

After the Michigan program Elder Hawley made 
the following observations: 

VOL. 29, NO. 3, FEBRUARY-MARCH, 1967 	 9 



It is not too easy to keep the attention of a teen-age 
congregation, and we thought that perhaps there might be 
a lack of interest in health matters. Actually, we were much 
impressed by the attention we received. . . . 

Our academies all operate on a tight schedule and we 
rather expected that the principals would not be too enthu-
siastic about something that would break into the daily pro-
gram. We were wrong. Each of the five principals felt that 
the venture was a worth-while project and was more than 
happy to rearrange the school program. . . . 

Frankly, we expected a great deal of difficulty in getting 
our physicians and dentists to take time to participate. In 
actuality, every single one was happy to participate and no 
one had to be coaxed. However, this might not have been 
the case had we not contacted them a good many weeks in 
advance when their schedule was still somewhat fluid. . . . 

Since we contacted the people so far in advance, we 
thought it wise to send out a reminder just prior to the time 
they were to speak. We think this might have avoided the 
catastrophe of having someone scheduled not showing 

Because these individuals who participated left some 
rather busy programs and drove quite a number of miles to 
help out, we felt that it was worth our time and effort to 
send them a Thank you for their efforts... . 

In order to coordinate this program so as to provide some-
one in each school each day we simply sat at the telephone 
and spent practically an entire day telephoning. We would 
not advise anyone to try to accomplish all this by mail...  

We believe that the secret of success in health emphasis 
week for our academies lies in careful organization well in 
advance. Now that the program is over and we are looking 
back, we do not see anything in particular that we would 
change when planning another health emphasis week. I 
hope that our experience in Michigan will encourage others  
to try something similar in their own field. 

This program in Michigan is a sample of others 
that have been successfully organized, and already 
the schools are laying plans for another program. 

REFERENCES 
1  Ellen G. White, Education, p. 195. 
2  C. E. Burner, C. Morely Sellery, and Sara Louise Smith, &boo! 

Health and Health Education, The C. V. Mosby Company, Sr. 
Louis, 1966, pp. 10, 11. 

3  Guide for Health and Physical Education in SDA Secondarl 
Schools, General Conference Department of Education, p. 8. 

Grief can take care of itself; but to get the 

full value of joy you must have somebody to 

divide it with. 
MARK TWAIN 

The finest command of language is often 

shown by saying nothing. 
ROGER BABSON 

One man gets nothing but discord out of 

a piano; another gets harmony. No one claims 

the piano is at fault. Life is about the same. 
The discord is there; the harmony is there. 

Study to play it correctly, and it will give forth 

beauty; play it falsely, and it will give forth 

ugliness. 
—Modern Secretary 

Speciality does not have to be pedantry. 
	H. F. LOWRY 

[In faculty and staff meetings some of these case 
studies may be used to springboard profitable discus-
sions.—Eds.] 

Strengthening the Timid 
He never volunteers information and is afraid to 

ask for things he wants. He seems fearful and cries 

easily. He avoids making decisions and withdraws into 

daydreaming, shutting out everything from his own 

quiet world where he finds happiness. 
Why is he afraid? This is a child with a poor self-

image who feels unloved. He may feel that there is 

something wrong with him. Perhaps he lacks the pa-

rental affection most children receive, and if he feels 

his parents don't want him or love him, he may feel 

that nobody else likes or wants him either. 

He may have a brother or sister that he imagines 

receives preferential treatment, and because he can't 

compete with a family "pet" he views himself as being 

inadequate. Possibly another family member makes 
better grades in school than he is capable of matching 
and thus receives accolades and attention that cause 
jealousy. 

Such a child may have been overprotected or dom-

inated so that his personal resources never developed, 

and thus he is incapable of competing. Or there may 

be feelings of inferiority due to physical, mental, social, 
or racial backgrounds. 

How can the teacher help a timid child? A subtle 

and sympathetic attitude always builds up self-con-

fidence and is far more effective than scolding, pity, 

or pressure. Let him know that you have confidence 

in him. Proceed slowly with caution, allowing him to 

work in a quiet, self-confident environment. Letting 

him work with another quiet student often helps both 

to grow, whereas teaming with an aggressive student 

will make the difference between the two seem more 
apparent. 

Creative work with concrete objects is effective 

therapy, as well as self-expression when it is difficult 

to gain verbal expression. Permit the child the privilege 

of successful expeditions into the world of reality so 

that he will feel more comfortable when group atten-

tion is focused upon him. 

—Carlyle F. Green 

When we do the best we can, we never 
know what miracle is wrought in our life, or 

in the life of another. 
—HELEN KELLER 
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God has revealed Himself 

to us in His word and in the 

works of creation. Through 

the volume of inspiration 

and the book of nature we 

are to obtain a knowledge of 

God. 

—Patriarchs and Prophets, 
p. 596. 



Oakview School as firemen start their attack. 

Your School 

Fire Trap or Fire Safe? 
By Mel Harris 

TRADITIONALLY school fire prevention has 
been chiefly the concern of the fire departments 

and fire protection engineers, with few school officials 
or parents actively interested. December 1, 1958, is 
a date that changed this, for on that day Our Lady 
of Angels Elementary School in Chicago, Illinois, 
caught fire, killing ninety-three pupils and two nuns 

Technical Representative 
General Conference Insurance Service 
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while seventy-seven others were seriously injured. 
Fortunately, Seventh-day Adventists have not had 

a major fire disaster comparable to the Chicago school 
fire. Unfortunately, we do have school buildings in 
which this tragic event could be easily duplicated. 
A review of our denominational school fire losses of 
the past few years reveals that we have had the loss 
of two lives in separate school incidents, and in the 
past three years we have lost $1,230,000 in school 
fires. 
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1965 
	

1964 
	

1963 
Number 	Number 

	Number 
of 	Dollar 	of 	Dollar 	of 	Dollar 

Fires 	Loss 
	Fires 	Loss 
	Fires 	Loss 

Colleges 9 144,109 11 393,884 10 102,871 
Boarding Acad. 20 70,329 10 336,781 7 8,673 
Day Schools 3 10,482 7 5,269 3 157,138 

Totals 32 224,920 28 735,934 20 268,682 

The relationship of the number of school fires to 
the dollar loss is most significant. One would assume 
that the percentage of fires would approximate the 
percentage of loss. Here are the past three years: 

% of 	 % of 
Year 
	 Fires 	Dollar Loss 

1963 31.4 31.9 
1964 51.8 93.0 
1965 50.0 76.1 

Our assumption of equal percentages is true for 
1963, but look at 1964 and 1965! This means that 
in 1964, fire occurring in schools accounted for 51.8 
per cent of all the fires in property insured by the 
General Conference Insurance Service. Yet these fires 
accounted for 93 per cent of the money paid out in 
fire insurance claims. This is a serious problem, and 
the three main causes are men, women, and chil-
dren! Although to eliminate these three main causes 
would be impossible, it is possible to reduce the day-
to-day hazards that contribute to the spreading of 
fires that are started by careless acts of these same peo-
ple. 

Have you taken a good look at your school build-
ing lately? I mean a real good look. Is it really safe 
for those children and young people in your cus-
tody? Quite often a seemingly innocent-appearing 
building can really be a fire hazard just waiting for 
an excuse to become a fire statistic. When our chil-
dren are involved, the statistics can become grim 
indeed. 

A School Fire 

A public school fire in Silver Spring, Maryland, sev-
eral months ago, just a few miles from the General 
Conference, provided some interesting information on 
what part building construction can have in the 
spread of fire. This school is so similar to many of 
our denominational schools that a review of it would 
be helpful. 

Oakview Elementary School was built in two 
stages. The first section was twenty years old, with a 
newer portion nine years old. It contained 21 class-
rooms with an enrollment of about 550. It was con-
sidered good school construction—masonry construc-
tion, concrete floors, a suspended acoustical tile 
ceiling, and the roof of metal decking on steel joists. 

May 23 was a warm spring day. Oakview's stu-
dents had been dismissed at 3:00 P.M. and the school 
was largely deserted. A Little League ball game was 
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in progress on the school playground. Eighteen teach-
ers were in a staff meeting being conducted in a class-
room on the second floor, while a troop of Brownie 
Girl Scouts were in another classroom down the hall. 
Two janitors were elsewhere in the building. Alto-
gether there were about forty people in the building. 

At about 3:40 P.M. one of the teachers heard a 
strange noise and opened the door to look down the 
hall. The scene that greeted her was quite shocking. 
A fire was burning down the corridor in the com-
bustible ceiling tile and was almost to the classroom 
door where they were meeting. 

The fire alarm was turned in and the building 
evacuated. Within thirty seconds the first alarm as-
signment of fire department equipment left their sta-
tions and already the black smoke cloud was visible 
from all three stations. As the apparatus approached 
the school, the smoke was so thick it was necessary to 
slow down to avoid possible accidents. 

Immediately a second alarm was struck as the of-
ficer in charge realized that this was going to be a 
really serious fire. Only minutes had passed since the 
fire was discovered and already the roof on the two end 
classrooms had collapsed, the roof of the next two 
classrooms was sagging, and the third pair of class-
rooms was on fire. 

Lessons to Learn 

There are several lessons that can be learned from 
this fire that can apply to our denominational schools. 
Let us examine some of them. 

A fire can gain tremendous headway even while 
the building is occupied. The batter, umpire, catcher, 
and one bench of players on the ball field faced the 
side of the building where the fire started, yet no one 
noticed the smoke until the school fire alarm was 
sounded. When a teacher checked the lounge at 3:10 
P.M., there was no fire. It took less than 30 minutes 
for the fire to be set—in this case by a nine-year-old 
boy setting fire to a sofa—and spread down the hall 

WHEN SCHOOL FIRES OCCUR 

School closed 	 68.7 
School occupied, not in session 16.7 
School in session 	 14.6 

100% 

WHO DISCOVERS SCHOOL FIRES 

Outsiders 68.3 
Students 8.0 
Other occupants 20.7 
Sprinkler alarms 1.7 
Explosions 1.3 

100% 

13 



to be discovered just three classrooms away from the 
lounge where the teachers were meeting. Just a few 
minutes more and the teachers would have had to be 
rescued by the fire department. Don't ever underesti-
mate how a seemingly small and insignificant fire can 
spread. 

The fire department was immediately called when 
the fire was discovered. This is extremely important. 
When a fire occurs and you are busy supervising the 
evacuation, be sure to delegate someone to telephone 
the fire department or to pull the nearest fire alarm 
box. If a fire alarm box is pulled, the person pulling 
it is to stay by the alarm box to direct the responding 
fire apparatus. The fire department telephone number 
should be on every telephone in your school; stickers 
are available for this. 

Adequate supervision is essential to deter misbe-
havior whenever students are within the building. 
There are students who are emotionally unstable and 
they are often responsible for incendiary fires; our 
schools are not immune to this particular problem. 
Professional assistance may be needed to help the 
student obtain the proper mental attitude. 

This fire was not a fire consuming the whole build-
ing, but a ceiling fire. The desks and other combusti-
bles within the rooms did not contribute significantly 
to the intensity of the fire. Combustible acoustical 
ceiling tile is a real hazard, and if it is in your 
school you should take immediate steps to replace it 
with noncombustible tile. Painting the combustible 
tile with fire retardant paint greatly reduces the 
flame spread, but is not to be considered as a substi-
tute for replacing the tile. This type of paint must 
be periodically renewed and should only be consid-
ered as a temporary measure. 

Keep your building doors closed. This confines 
the spread of fire and smoke and can greatly reduce 
the damage to the building. 

Every school should be of one-hour fire-resistant 
construction or of heavy timber construction. This 
will slow the spread of fire and will usually confine 
the fire so that it may be extinguished more quickly 
and damage to the building significantly reduced. A 
one-hour fire-resistive rating can be obtained when 
walls and ceilings are covered with 5 8" gypsum-
board or 3/4" gypsum lath and plaster. All walls 

One of the classrooms. Note the lack of burning of the content;. Can 
you visualize the difficulty in trying to escape via this type of window? 
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WHERE SCHOOL FIRES OCCUR 

Classrooms and labs 22.3 
Unused areas 13.7 
Auditoriums 12.7 
Furnace rooms 10.0 
Storage areas 9.3 
Unknown usage areas 5.7 
Cafeterias 3.7 
Janitor's 	rooms 3.7 
Gymnasiums 3.3 
Offices and teachers' areas 3.0 
Other areas 12.6 

100% 

should extend to the roof so that a fire in the con-
cealed space above the ceiling cannot spread through-
out the school. 

Your fire department is an important factor in the 
fire protection of your school. Many of you will not 
have the advantage of an efficient, well-equipped, 
and well-trained fire department as the school in our 
example. This contributed significantly to the suc-
cessful quick control of the fire. You as an individual 
in your community can give support to your local 
fire department—both financial and moral. And those 
readers who are men should give consideration to 
serving their community by being a volunteer fire-
man. 

Your School 

When you consider building a new school, insist 
that the architect provide for the best fire safety pos- 

sible. Although many areas in the country do not 
have up-to-date fire safety codes, fire protection en-
gineering has made rapid strides in the study of fire 
behavior and fire suppression, and your architects 
should be made familiar with current fire protection 
practices and the valuable information available in 
the fire research being presently conducted. 

The General Conference Working Policy requires 
that all denominational buildings should be con-
structed to meet the requirements of the National 
Fire Codes published by the National Fire Protec-
tion Association. School plans submitted to the Gen-
eral Conference for approval should always meet 
these minimum requirements. 

Providing a fire-safe school building is only part 
of an adequate school fire protection program. Other 
facets to a comprehensive program would be: 

1. Provision of adequate fire extinguishers. This 
includes proper maintenance and the training of 
school staff members and students in their use. 

2. Regular fire drills. These should be conducted 
at least once a month and should be conducted at 
different times of the day ( and night for residence 
halls). Different exits should be blocked from time 
to time so that alternate evacuation plans can be 
practiced. A school should be evacuated in approxi-
mately one minute for each floor of the building. 

3. Good housekeeping must be practiced at all 
times. 

4. Electrical and mechanical equipment must be 
adequately maintained. 

5. Fire doors, smoke barriers, panic hardware, 

(To page 26) 

The new wing begins at the fire extinguisher where fire was stopped. Fire doors should have been installed here. 



By EARLE HILGERT 
Vice-President for Academic Administration 
Andrews University 

Academic Freedom 

THE title of this article implies a problem of 
definition—what do we mean by "academic free-

dom"? It is easy to find some bad definitions: "Aca-
demic freedom is the freedom of the professor to 
say anything he wishes," or "It is the freedom to 
agree or disagree—and if you disagree, the freedom 
to resign." While both of these definitions represent 
popular opinions in certain circles, neither of them 
is satisfactory. The first makes a mockery of freedom 
by turning it into license; the second really denies 
that freedom exists. 

More serious attempts at definition have been 
made both by educational organizations and the 
courts. In 1953 the Association of American Uni-
versities issued the following: 

A university must . . . be hospitable to an infinite variety 
of skills and viewpoints, relying upon open competition 
among them as the surest safeguard of truth. Its whole 
spirit requires investigation, criticism, and presentation of 
ideas in an atmosphere of freedom and mutual confidence. 
This is the real meaning of "academic freedom." 

While there is no official legal definition of aca-
demic freedom, a judicial opinion was rendered in 
the case of Kay v. Board of Higher Education of 
New York City in 1940 at the time the court 
blocked the appointment of Bertrand Russell as 
professor of philosophy at City College. It defined 
academic freedom as "the freedom to do good and 
not to teach evil." 1  

These definitions, profound as they are, neverthe-
less illustrate the problem of specific application to 
individual circumstances. It is often much easier to 
generalize on the nature of academic freedom than 
to determine where its boundaries lie in any given 
situation. 

The History of Academic Freedom' 

Academic freedom began with the founding of 
universities in the Middle Ages. The problem at that 
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time was to protect the rights of academic commu-
nities against the growing power of the towns in 
which they were located. The princes and popes who 
founded the universities granted special rights and 
immunities to both professors and students. This is 
reflected in the well-known tensions that existed 
between "the town and the gown." Remnants of 
these traditions may still be found in European uni-
versities. Some years ago when I enrolled as a stu-
dent in a five-hundred-year-old university in Central 
Europe, I was informed that should I become legally 
involved, I had the right to demand that my case be 
tried, not in a municipal court, but before the rector 
of the university. 

The Renaissance brought with it emphasis on in-
dividuality and the search for knowledge, rather 
than simply indoctrination from the past. Thus the 
basis was laid for academic freedom as an intellectual 
right as well as a legal one. 

During the nineteenth century, especially in Ger-
many, academic freedom began to be concerned also 
with freedom of political expression and action at a 
time when revolutionary politics was particularly 
characteristic of the German academic community, 
and professors were often under scrutiny from their 
local princes for their political opinions and utter-
ances. 

Academic freedom in Europe is still somewhat 
different from what it is in America. There it re-
mains very much a right of the student as well as 
the teacher, a situation which is understandable in 
the light of the fact that the feeling of scholarly 
community within a university context remains par-
ticularly strong. Lernfreiheit, the freedom to learn, 
is mated with Lehrfreiheit, the freedom to teach. 
This is seen, for instance, in the complete freedom 
of students to attend or not to attend lectures and 
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in their freedom to give public expression during 
the lecture to their opinion of the professor's teach-
ing. Frequently, students break out in applause in 
the midst of a lecture if they are pleased with what 
the teacher says, or they may show their dislike by a 
traditionally loud scuffing of their feet. These are 
two carefully cherished "academic freedoms." Simi-
larly, freedom exists for professors not only in what 
they teach but when they teach it; also how they 
live. Within the loose context of the academic year 
the teacher may begin and dose his lecturing when 
he wishes and cancel lectures if he prefers. He is 
maintained by the university as a scholar, and this is 
his primary responsibility. His private life and those 
of his students are almost entirely their own. 

In America academic freedom developed with the 
evolution of the university as distinct from the col-
lege and particularly under the influence of the 
many American scholars who returned from graduate 
training in Germany during the last half of the 
nineteenth century. Here the movement for aca-
demic freedom developed quietly until World War 
I. During the years 1914-1917, while America stood 
officially apart from the conflict, tension was felt 
both in the academic community and the country 
at large because of varying European backgrounds, 
loyalties, and prejudices. This situation led in 1915 
to the formation of the American Association of 
University Professors. One of its first actions was 
the formulation of a "Declaration on Academic 
Freedom and Tenure." This document has been re-
vised several times and now stands in terms of the 
"1940 Statement of Principles." Its section on aca-
demic freedom reads as follows: 

(a) The teacher is entitled to full freedom in research 
and in the publicatioh of the results, subject to the adequate 
performance of his other academic duties; but research for 
pecuniary return should be based upon an understanding 
with the authorities of the institution. 

(b) The teacher is entitled to freedom in the classroom 
in discussing his subject, but he should be careful not to 
introduce into his teaching controversial matter which has 
no relation to his subject. Limitations of academic freedom  

because of religious or other aims of the institution should 
be clearly stated in writing at the time of the appointment. 

(c) The college or university teacher is a citizen, a mem-
ber of a learned profession, and an officer of an educational 
institution. When he speaks or writes as a citizen, he should 
be free from institutional censorship or discipline, but his 
special position in the community imposes special obliga-
tions. As a man of learning and an educational officer, he 
should remember that the public may judge his profession 
and his institution by his utterances. Hence he should at all 
times be accurate, should exercise appropriate restraint, 
should show respect for the opinions of others, and should 
make every effort to indicate that he is not an institutional 
spokesman.' 

This AAUP statement naturally raises many ques-
tions. In regard to "controversial matter which has 
no relation to his subject," we may ask, What consti-
tutes "controversial matter"? What are the limits of 
"relation to his subject"? In many places to discuss 
the issue of race is controversial, in other places it 
is not. In some contexts biology is considered to 
have no relation to theology, in others it is. Are the 
principles of the AAUP to be interpreted in terms 
of social, political, geographical, and religious vari-
ables? 

It seems to me that the basic principle involved 
here is that of freedom with responsibility. Every 
freedom we enjoy in life carries with it a commen-
surate responsibility. The responsibilities of a pro-
fessor can be delineated in terms of the purposes of 
a university.' 

Purposes of a University 
One of the purposes of a university is the trans-

mission of knowledge and values to the next genera-
tion. In this we are involved not simply with indoc-
trination, but with the provision of a context in 
which the student himself may develop as a person 
in his own right. This inevitably demands that a 
professor be an exemplary teacher and citizen. 

A second purpose of a university is to carry out a 
constant and critical re-examination of accepted 
knowledge and values to facilitate orderly change, 
development, and improvement in society. Here the 
responsibilities are particularly heavy. Thus mem- 

The SDA teacher serving in an SDA school exercises in his service academic free-

dom within the framework of the appreciations, ideals, spirit, beliefs, and doctrines of 

the SDA Church, for as a member he has subscribed to its teachings and has accepted 

its doctrines. His attitude, loyalty, and professional ethics have relevance here. Each 

teacher in the classroom teaching and learning situation will express himself compat-

ibly and in harmony with the special revelation for the Church as revealed through the 

Holy Bible and writings of Ellen G. White. 	 —The Editors 
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bers of an institution of higher education must pro-
vide an informed basis for their judgments; they 
must personify intellectual honesty; and they must 
be imbued with a profound concern for the well-be-
ing of the society they criticize. 

A third purpose of a university is to present its 
teachers to the community at large as a group of 
experts who because they are experts deserve more 
than ordinary attention for their ideas. As our knowl-
edge constantly grows, the importance of this public 
function of the university grows with it. Here a 
teacher stands under great responsibility to speak 
with competence on the question he is publicly ac-
credited to discuss by his position as a professor. In 
this connection the AAUP Statement on Rights and 
Responsibilities of Universities and their Faculties 
(1953) has the following relevant words: 

So long as an instructor's observations are scholarly and 
germane to his subject, his freedom of expression in his 
classroom should not be curbed. The university student 
should be exposed to competing opinions and beliefs in 
every field, so that he may learn to weigh them and gain 
maturity of judgment. Honest and skillful exposition of 
such opinions and beliefs is the duty of every instructor; 
and it is equally his privilege to express his own critical 
opinion and the reasons for holding it. In teaching, as in 
research, he is limited by the requirements of citizenship, 
of professional competence, and good taste. Having met 
these, he is entitled to all the protection the full resources 
of the university can provide. 

Academic Freedom in an Adventist University 

How do these rights and responsibilities involved 
in academic freedom apply in the context of an Ad-
ventist college or university? Both the AAUP and 
the accrediting associations have recognized that in-
stitutions having particular religious aims may justi-
fiably place limitations on academic freedom. An 
example of this is the following paragraph from the 
Revised Manual of Accrediting issued by the North 
Central Association (Section II, page 11) : 

Since society permits and encourages certain groups such 
as religious organizations to found colleges that are in-
tended to render services to a particular group, it is permis-
sible and right for sponsors of such colleges to define 
appropriate limitations of instructional freedom. 

This problem is particularly important for us, as 
our higher educational system has grown largely out 
of the elementary and the academy levels. While it 
is true that historically we did have a college before 
we had an academy, the practical fact is that most of 
our college and university teachers and administra-
tors have had their professional nurture and gained 
their basic educational attitudes on the pre-college 
level where academic freedom is not generally in-
volved. With this goes the fact that we Adventists 
constitute a largely homogeneous subculture in 
which the forces of conformity to a conservative 
pattern and code of life are frequently tremendous. 
This means that special responsibilities devolve on 
any group of Adventists who attempt to delineate 
the "appropriate limitations of instructional free- 
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Teachers should lead students to think, and 

clearly to understand the truth for themselves. 

It is not enough for the teacher to explain or 

for the student to believe; inquiry must be awak-

ened, and the student must be drawn out to 

state the truth in his own language. . . . 

Make no backward movements, but let your 

watchword be: "Advance.“ Our schools must rise 

to a much higher plane of action; broader views 

must be held; stronger faith and deeper piety 

must exist; the word of God must be made the 

root and branch of all wisdom and intellectual 

attainments.—Testimonies, vol. 6, pp. 154-157. 

dom" countenanced by such a group as the North 
Central Association. What principles are relevant as 
guidelines for academic freedom in our Adventist 
context? 

I should like to propose the following: 
As we have seen, the limitations on freedom of ex-

pression in secular institutions derive from responsi-
bilities—responsibilities to the society that creates and 
sustains the university. Similarly in an Adventist 
college or university the limitations placed on teach-
ers derive from responsibilities toward that special 
society which created and sustains our institution, 
the Adventist people. As with any university faculty, 
these responsibilities are very similar to those we 
have to the public at large: ( 1) to transmit knowl-
edge and values; (2) to criticize our society ( that 
is, our Adventist subculture with a view to its im-
provement); ( 3 ) to stand as a body of responsible 
experts before our people. These responsibilities de-
mand the same intellectual honesty, professional ex-
pertise, and commitment to the common good as they 
would in any public institution. 

At the same time the scope of these limitations is 
determined to a large degree by the maturity of 
ourselves and of our students. An example of what 
I mean by maturity may be drawn from a situation 
that existed at one of the leading divinity schools two 
decades ago. One of its professors of theology was 
an avowed and enthusiastic atheist. It is told of him 
that he taught his course in Christian Theology from 
John Calvin's Institutes, declaring that he did so be-
cause in them he found the classic example of the 
absurdity of Christianity. This gentleman was not 
on that seminary faculty because its trustees wished 
to turn their students into atheists, but because they 
wanted them to meet realistically and come to terms 
honestly with that point of view. I am certainly not 
proposing that we should hire atheists to teach theol-
ogy in our schools! But this extreme example does 
suggest that as we develop our program of higher 
education and as our students gain greater maturity, 
the limitations we justifiably impose on academic 
freedom in our colleges and universities may not 

THE JOURNAL OF TRUE EDUCATION 



always be absolute. Particularly as we go forward 
with doctoral programs, the attainments of greater ma-
turity both by our faculties and our students is one of 
our prime goals. We must give our students honest 
exposure and encourage them to evaluate teachings 
for themselves, providing with it all a clear and 
sympathetic orientation to our own Seventh-day Ad-
ventist point of view. 

As pointed out by both the AAUP and the North-
Central Association, whatever limitations we make 
on academic freedom because of our religious posi-
tion "should be clearly stated in writing." This 
poses us with certain practical problems. Seventh-
day Adventists do not have a formal creed. Some 
conservative religious schools have drawn up state-
ments of belief or confessions of faith that each fac-
ulty member is required to sign either upon his 
appointment to the faculty or in some instances an-
nually. This is felt to have the advantage of provid-
ing an objective norm for determining the doctrinal 
limits of academic freedom. Even in these cases, how-
ever, experience has shown that a confession of faith 
is still open to controversial interpretation. In one 
prominent conservative seminary recently, where the 
faculty were required to sign a statement of belief 
annually, they split bitterly over how it should be  

understood. In the end the atmosphere engendered 
by such a document, together with the fact that these 
statements do not and cannot serve their intended 
purpose as regards academic freedom, would make 
them highly undesirable from the Adventist point of 
view. 

It seems to me that what we need in the face of 
this situation is first a keener sense in our own think-
ing of what the basic tenets of Adventism are. Sec-
ond, we must have a renewed sense of confidence in 
one another. Third, we need to remember that our 
first purpose is to provide a context under God in 
which men and women can develop as individuals. 
We as Christian educators are developing works of 
art—each one different—not bricks to fit into a 
monolithic wall. This can only be done with free-
dom of expression—freedom with responsibility. 
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Upgrading for Mathematics Teachers 

The National Science Foundation has 
awarded a grant of $29,670 to Andrews Uni-
versity for support of a summer institute in 
mathematics for secondary school teachers 
during the 1967 summer session. This institute 
is planned as the first of a sequence of four 
summer institutes designed to enable junior 
and senior high school (grades 7 to 12) math-
ematics teachers to complete most of the re-
quirements for the degree of Master of Arts 
in Teaching with concentration in mathematics. 
All of the principal subject matter areas of 
high school mathematics as it now exists would 
be thoroughly covered in the sequence of insti-
tutes. 

Each participant in the institute will receive 
a stipend not to exceed $600 and an allow-
ance not to exceed $120 for each dependent 
up to a maximum of four. Each participant 
will also receive a travel allowance not to ex-
ceed four cents per mile for one round trip 
between the participant's home and Berrien 
Springs up to a maximum of $80. Stipends and 
allowances are available for twenty-five par- 
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ticipants. Tuition and general fees will not 
be charged. 

Two courses will be offered in the 1967 
summer institute. R. A. Jorgensen, associate 
professor of mathematics and director of the 
institute, will teach Contemporary Math-
ematics for Secondary Teachers I, which will 
include an introduction to logic and set theory 
and an axiomatic development of the real 
number system. E. J. Specht, head of the math-
ematics department at Andrews University, 
will teach Contemporary Mathematics for Sec-
ondary Teachers II, which gives a development 
of Euclidean geometry. 

Further information and official application 
forms for this summer's institute may be ob-
tained by writing to 

R. A. Jorgensen 
Department of Mathematics 
Andrews University 
Berrien Springs, Michigan 49104 
Completed applications must be postmarked 

no later than February 15, 1967, to be guar-
anteed consideration. 
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Ellen G. White, the Pioneer of 
Health and Physical Education 

By William Jarvis 

ELLEN G. WHITE, architect of Seventh-day Ad-
ventist educational philosophy, was a progres-

sive critic of the educational practices of her time. 
Author of many manuscripts on educational mat-
ters, Mrs. White was ahead of her time in recogniz-
ing the needs of young people and the weaknesses of 
the educational practices of the day. Three books 
have been published containing her manuscripts: 
Education: Fundamentals of Christian Education: 
Counsels to Parents. Teachers, and Students. The 
manuscripts contained in these books were written 
from approximately 1872 to 1903.' In order to ap-
preciate fully Mrs. White's position at that time, we 
should familiarize ourselves with the educational 
philosophy and practices of that era. 

Before 1900, teachers and school administrators as 
a group worked mostly with intellectual develop-
ment of the pupil and the subject matter he could 
acquire. They felt little, if any, responsibility for his 
growth, hearing, vision, or nutrition.' In contrast to 
this, Mrs. White wrote: 

Physical culture is an essential part of all right methods 
of education. The young need to be taught how to develop 
their physical powers, how to preserve these powers in the 
best condition, and how to make them useful in the practical 
duties of life. Many think that these things are no part of 
school work; but this is a mistake. The lessons necessary to 
fit one for practical usefulness should be taught to every 
child in the home and to every student in the schools. 

She then continues with specific recommendations 
concerning eating habits and nutrition, physiology, 
and exercise.' 

We hardly think of insufficient exercise in Mrs. 
White's time when manual labor was the order of 
the day in the absence of the labor-saving devices of 
our day. We often point out the differences between 
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that era and ours, noting that life required a good 
deal more physical activity at that time than it does 
today. 

Mrs. White not only supports physical education 
as a vital part of the educational program, but sought 
to introduce it into the program in those early days 
when such subject matter was generally thought of as 
a part of something else other than education. In-
dications of this fact are such statements as, "Vigor-
ous exercise the pupils must have,"' "The work of 
physical training, begun in the home, should be car-
ried on in the schools,"' and, "The little child finds 
both diversion and development in play; and his 
sports should be such as to promote not only physi-
cal, but mental and spiritual growth." And prob-
ably the most often quoted statement in reference 
to Mrs. White's basic educational philosophy is, 
"True education means more than the pursual of a 
certain course of study. . . . It is the harmonious de-
velopment of the physical, the mental, and the 
spiritual powers." Perhaps the reason "physical" was 
mentioned first by Mrs. White was to point out the 
need of including the physical as the other two, men-
tal and spiritual, were taken for granted by Christian 
educators of the day. 

The following statements indicate that health and 
physical development should take precedence over all 
other subject-matter learning because of its effect 
on our spiritual and mental development: 

Even when the child is old enough to attend school, his 
health should be regarded as of greater importance than a 
knowledge of books.' The whole body is designed for action; 
and unless the physical powers are kept in health by active 
exercise, the mental powers cannot long be used to their 
highest capacity.' Those who give proper attention to physi-
cal development will make greater advancement in literary 
lines than they would if their entire time were devoted to 
study." Physical inaction lessens not only mental but moral 
power. The brain nerves that connect with the whole system 
are the medium through which heaven communicates with 
man and affects the inmost life. . .. Teach the students that 
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right living depends on tight thinking, and that physical 
activity is essential to purity of thought." 

Attributes that we refer to today as physical fitness 
are referred to throughout the writings of Ellen G. 
White as vital objectives of Christian education. 
She indicates the extreme importance of keeping 
one's self totally fit. Two statements that are repre-
sentative of the thoughts generally expressed are: 

It is the duty of each student, of each individual, to do all 
in his power to present his body to Christ, a cleansed tem-
ple, physically perfect as well as morally free from defile-
ment—a fit abode for God's indwelling presence.' The laws 
that govern our physical organism, God has written upon 
every nerve, muscle, and fiber of the body. Every careless or 
willful violation of these laws is a sin against our Creator." 

With counsel such as we have, why is it that most 
Adventist schools are so woefully deficient in the 
areas of health and physical education? Why, when 
one of the greatest pioneers of these fields holds the 
most prominent position in the formation of our 
educational philosophy? 

Real Physical Education 

Perhaps the reason is that we have looked at the 
public school programs of physical education that 
would better be termed "sports education" and 
thought to ourselves that this is physical education. 
The fact is that in too many places the practices of 
public school physical education are not really good 
or true physical education. As we study into exer-
cise, we find that certain sports are best for the de-
velopment of vital areas of physical fitness. There-
fore, these activities or sports are used in the 
physical education program for developing these 
characteristics of physical fitness. But the important 
difference is that they are used as a means to an end, 
that end being healthful living, and not as an end in 
themselves, as they have become in many public 
schools. 

What is real physical education? First, let us 
classify physical education. This might be a bit per-
plexing to some people. Biology is easily classified 
as a science; history is easily classified as part of the 
social s:udies; but physical education is a bit more 
difficult. One of the reasons for this is that the field 
of physical education is so broad. There are many 
facets that pertain to sociology and social relation- 
ships; there are others that are concerned with 
man's needs in the use of leisure time; and there are 
other points of emphasis that are variations of the 
arts. But the greatest portion of physical education 
is concerned with science. This may surprise some. 
Physical education a science! What science? If you 
will visit your local library and review the Dewey 
Decimal System you'll find physical education ma-
terials classified in two places—the 300's, which are 
social studies, and the 600's, which are the applied 
sciences. Physical education is the applied science 
of physiology." 
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Mrs. White wrote thus on this subject: 
A knowledge of physiology and hygiene should be the 

basis of all educational effort." As the mechanism of the 
body is studied, attention should be directed to its wonder-
ful adaptation of means to ends, the harmonious action and 
dependence of the various organs. As the interest of the 
student is thus awakened, and he is led to see the importance 
of physical culture, much can be done by the teacher to se-
cure proper development and right habits." The student of 
physiology should be taught that the object of his study is 
not merely to gain a knowledge of facts and principles. . . . 
The great requisite in teaching these principles is to im-
press the pupil with their importance so that he will consci-
entiously put them in practice.' 

It is a fundamental principle employed by suc-
cessful athletic coaches everywhere to have athletes 
engage in strenuous labor to build that inner 
strength, and to develop traits of character that are 
vital to maximum athletic performance. Strength 
and muscular endurance are best developed by a 
program of heavy work for sustained periods of 
time. However, there are vital attributes of physical 
fitness that cannot be developed by manual labor. 
Because of this, physical education in the curriculum 
of Adventist schools is very important. Other lines 
of physical activities are most important in the area 
of cardiovascular fitness, or fitness of the heart and 
blood vessels. Degeneration of the circulatory sys-
tem is by far the leading cause of disease in Amer-
ica, with nearly 650,000 Americans dying from cor-
onary heart disease yearly. While tuberculosis, and 
other such diseases may be cured by medicine, it is 
conceded by the medical profession that there will 
never be a medicinal cure for heart disease, because 
the kind of heart disease that has reached epidemic 
proportions among Americans is not something that 
is caused by a germ. It is a result of a way of life." 

Other attributes of physical fitness that are not 
developed by work are balance, agility, and coordina-
tion. On the other hand, there are values derived 
from work programs that physical education train-
ing cannot match, so a rejection of the work pro-
gram is certainly not implied. A work program 
properly conducted is a vital part of a total physical 
culture program. 

Recent concern over the fitness of the nation has 
caused American educators to re-evaluate the ap-
proach to physical education as practiced through-
out the land. The outstanding weakness found was 
concentrating the greatest share of the efforts of the 
physical education departments on the few varsity 
performers rather than on the large mass of the stu- 
dents. The second greatest weakness probably is the 
failure to instill the concept that sports are a means 
to an end rather than an end in themselves. Many 
varsity "stars" have come out of the overemphasized 
interscholastic program with a warped and imprac-
tical sense of values in regard to the place of athletic 
activities in their lives. 

(To page 31) 
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Modern Math and You 
By Harry C. Reile 

THE union board of education has just decided 
to adopt a modern mathematics program. A 

committee has been appointed to survey the current 
textbooks and make recommendations for adoption. 
Next fall when school opens, you will have the re-
sponsibility of introducing new concepts of mathe-
matical thinking to your students. What will the 
outcome be? Will your teaching be successful or 
will chaos and confusion result? It all depends on 
you, teacher! 

You as a teacher will need to master the new con-
cepts before you attempt teaching them to others. 
You will need to learn some new mathematics and 
unlearn some false ideas. You will need to master the 
discovery method approach. You must learn new 
terms, signs, processes, and ideas. Don't be alarmed. 
You can learn them easily, if you try. Then you will 
develop confidence and will not be afraid to present 
them to the class. Don't show fear or you teach it! 
It's contagious and children quickly adopt the atti-
tude of the teacher. Preparation is the guarantee 
against this. 

Relax and enjoy yourself! If you do, the students 
will enjoy learning mathematics too. If you can't 
solve a problem immediately, let the students help 
you. They'll enjoy it, and it will help develop an 
appetite for discovery. So you make a mistake! It's 
not the end of the world. Be free to admit it, and 
the pupils will respect you for it. Often the mistake 
can be used as a good departure point for further 
discovery and teaching. 

The new programs stress not only the traditional 
computational skills but also use ideas from algebra, 
geometry, and number theory. Pupil problem solv-
ing is stressed rather than the teacher explanatory 
method. The pupil is encouraged to "discover" the 
procedures and methods of solving problems rather 
than to have them "funneled" into him. It seems sen-
sible to assume that material discovered by an in-
dividual for himself is much more meaningful and 
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becomes more lasting than "presented" material. 
What about the "discovery method"? What is it? 

How does it work? Is it something you teach? No, 
rather it is the providing of a setting where teachers 
can guide the thinking of the student in such a way 
that he can discover for himself the methods of solv-
ing the problem and also see how and why the 
method works. How do you do it? By asking ques-
tions, exploratory questions. With a little practice in 
question asking, it is indeed surprising how the pu-
pils' minds can be led to self-discovery. Traditional 
math teaching takes much teacher explanation, 
and teachers tend to carry this procedure into modern 
math. Explanation should wait until the student has 
discovered most of the concept himself. Expldin to 
clarify rather than to teach. Let the student explore 
for himself. In the discovery method the teacher 
provides an experimental environment in which the 
student is judiciously guided toward the discovery of 
method and process. 

It must be stressed that the questions asked do not 
merely lead the student in a predetermined deduc-
tive pattern. Such questions as, "What number does 
x stand for in the equation x 	2 = 4?" can become 
discovery by giving the student tangible objects such 
as matchsticks and letting him find out by the use of 
them what x is. This then becomes the discovery 
method. However, to ask, "Do you see that 2 must 
be the value of x?" gives the child the answer rather 
than letting him discover it. This illustration is some-
what of an oversimplification but it points up the 
principle of "discovery." Allow the student to dis-
cover both the method and the answer if possible. 
This may take a little more time but it is certainly 
more lasting. 

Close reliance on textbooks and other printed 
materials is usually not conducive to the discovery 
method. These generally dictate a path of learning 
which leaves little room for individual student dis-
covery. The teacher must know the text and the 
program well enough so that he can guide the stu-
dents from concept to concept, using the text for 
re-enforcement and drill. In all fairness it must be 
said that there are one or two series of texts that 
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have printed exploratory questions which can be fol-
lowed. The problem with them is that they are usually 
so verbose that there is not sufficient time in a class 
period to get the new concept introduced fully in this 
manner. Also, they tend to confuse the student by 
excessive wordage and repetition. 

One useful feature of many modern math texts is 
the greatly increased use of word problems. The stu-
dent is exposed to them often and it is truly surpris-
ing how easy the solving of these problems by the 
students becomes when the proper concepts and 
ideas are taught. 

What about all those new terms—solution sets, 
universe, conditions, null set, tabulation, reciprocal? 
Should you write them on the board and let the 
students memorize them? Definitely not! Teach the 
ideas first and use the necessary words while teach-
ing those ideas. Use the precise technical expressions. 
They will unconsciously impress themselves on 
the minds of the learner. Thus the vocabulary is de-
veloped while the ideas are explored. Definitions are 
given, if necessary, after the ideas are mastered. How-
ever, by then the meaning will usually be understood. 

All are familiar with the old adage, "An ounce of 
prevention is worth a pound of cure." This can well 
be applied to the teaching of modern math. While 
it is possible to develop methods and concepts on 
your own while teaching, it is usually a difficult, 
haphazard situation at best. A complete and thor-
ough understanding of modern math is quite diffi-
cult to acquire in a do-it-yourself project. You 
urgently need a modern math college course. This 
should be taught by an elementary oriented teacher, 
one who has had teaching experience in these grades 
and who has taken recent formal class course work 
in this area. A course taught by such a person can 
offer techniques and methods in math teaching at 
this level that can usually not be offered by one 
who is a "pure math" person. Experienced teachers 
know that much of teaching is the use of good 
technique and method. 

But you say, "It's impossible for me to take a 
methods course in modern math, and I still must 
teach it this coming fall." What can you do? Surely 
educational boards will try to make provision for 
course work training, but if this can't be done, then 
the next best thing would be to conduct a two-to-
three-week modern math workshop for the union or 
the conference. To be effective and worth while. these 
workshops should be conducted by individuals who 
have had not only recent course work in the mod-
ern math area but also modern math teaching ex-
perience on the elementary level. 

If neither of these things can be done, then there 
is only one thing left for you to do. Early in the 
summer procure the textbook you will be using and 
master it. Read as many articles about the subject 
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as you can from the various professional magazines. 
The Arithmetic Teacher, for example, is an excel-
lent source magazine. Send for the modern math 
teaching films such as you would show to your pu-
pils, view them, and understand them before you 
send them back. Occasionally educational televi-
sion has telecasts in this area of teaching. Don't wait 
until school begins and then trust to luck. 

Prepare yourself early. Know your material. Be-
come genuinely interested in it, and believe that it 
offers something of value. Develop confidence in 
your talents but give those talents cultivation. You 
can do it! 

What Christian Education Means to Me 
By Mrs. Betty Collins 

MO ME Christian education is a way of life. It is 
I not something that starts when a child is of 

school age; it starts the day the child is born. It in-
cludes taking him to Sabbath school as soon as the 
mother is able to go, and sitting quietly in the moth-
ers' room—not visiting with other mothers. 

Christian education is having morning and eve-
ning worship with the family, telling and reading 
the children character-building stories. 

Christian education is teaching children to obey. 
Christian education is teaching children to work—

to cheerfully share the burdens of the home. These 
lessons should not be left for the work superinten-
dent when the student goes away to academy. 

Church school is not intended to make our chil-
dren Christians—but to keep them Christians. For-
tunately, church school does oftentimes help chil-
dren to become Christians, though they were not 
before they enrolled. 

Christian education is taught through a Bible-
oriented and Bible-centered curriculum. But it is also 
taught by the godly example of parents, teachers, 
and friends. Above all, however, it means teaching 
the students to look to Jesus only as our true and 
perfect example and not to use the faults or incon-
sistencies of our fellow Christians as an excuse for 
deviating from right as we understand it. 

Even with all this help and training a child some-
times wanders away from God, and brokenhearted 
parents go over and over in their minds the different 
steps of the child's life. How comforting if they can 
say, "I did the best I could," instead of crying, "Oh, 
if we had only sent him to church school, it might 
not have been this way." 

God Himself cannot save them all—but any-
thing short of our best is not enough. 

No, Christian education is not just sending a 
child to a Christian school. It is a way of life. 
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Some Second Thoughts 
(From page 4) 

Our current statistics reveal that during the past 
twenty years the number of colleges and secondary 
schools has increased from about 265 to 634; our 
teachers from 2,140 to 7,049, and the enrollment 
for these levels from 27,000 to 73,912. On the ele-
mentary level the number of schools increased from 
about 3,000 to 4,534; teachers from 4,800 to 10,078, 
and enrollment from 129,000 to 294,352. And par-
enthetically, we should add that the number of per-
sons in the departments of education on the local, un-
ion, and General Conference levels was in most 
cases the same two decades ago that it is now. Dur-
ing this period our investment in church school 
buildings and equipment alone has jumped from 
about $4 million to more than $52 million. In 1965 
the church had some $198 million invested in edu-
cation. 

These statistics, I believe, are quite dramatic, 
and they reveal that a Niagara of cash has been 
poured into the school program of the church. As 
stewards of God's banks, must we not ask ourselves 
the question, "Have we gotten the most for our 
church's educational dollar?" Education today is big 
business in our country and throughout the world. 
And it must be, for yesterday's educational program 
is just as inadequate as yesterday's highways, and 
there is need for a constant assessment of our essen-
tial task and the resources that are necessary for 
meeting the current and future needs adequately. 

The needs for today and for tomorrow begin with 
kindergarten and carry through graduate schools, 
and it is not just problems that we must solve, but 
more importantly, we must exploit opportunities. 

Quality in Education 

We must gear ourselves for a higher quality in our 
instructional program. It is commonly understood 
that when education is inadequate at one level, it is 
difficult, if not impossible, to make the transition 
to the next. Capable youngsters, especially from un-
derprivileged or disadvantaged backgrounds, too 
often lose their way between high school and college 
or between college and the graduate school, chiefly 
due to a lack of proper preparation. 

We must learn how to work together better from 
one echelon to another and perhaps more importantly 
on a horizontal level—colleges with colleges, acade-
mies with academies, churches with churches, and so 
on. This would produce complementary rather than 
competitive academic programs within our denomi-
national school system, which in itself would solve 
a number of problems. 

We must recognize too that the call from Mace-
donia today is a more sophisticated one. It is for 
teachers with Master's and Doctor's degrees. It is for 
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accredited schools. It is for four-year colleges. And 
this is true around the world—quality education, first-
rate education, is the need and we all must plan 
accordingly. Some years ago our church body was 
rated highly in the number of young people going 
through college, but that fact in the light of educa-
tional pressures today is fast becoming a fact of the 
past. The educational horizon today is much broader 
than it was twenty years ago, and we are deceiving 
ourselves if we feel that our young people are not 
aware of this. 

Although public education on all levels maintains 
academic standards we too should reach, yet ours 
must embrace the even higher quality of Christ-cen-
teredness. Our reason for existence reaches into eter-
nity, and we must stress the world mission of our 
church on all the rungs of the educational ladder. 
This means a greater emphasis on foreign languages, 
history of non-Western civilizations, international 
relations, and the role of missions in our contempo-
rary society. In response to Christ's commission to us, 
we need a world view for our students and a better 
understanding of the great forces at work in our 
present world. 

Another need is to recognize that fundamental 
in our love of God is the love of truth. In essence 
this means that intelligence and brains go along with 
faith and religion, or else we must accept what a 
church critic once wrote: "Whenever I go to church, 
I feel like unscrewing my head and placing it un-
der the seat because in a religious meeting I have 
never any use for anything above my collar button."' 

As stated in an article in the Review: 
We need much charity, much understanding, and much 

compassion one for another. The purpose of education and 
the purpose of a university is to seek for truth. Particularly 
as a seminary branch of the university, our task is to seek 
for truth through the revelations God gave through His 
prophets, through His Son, and through the servant of the 
Lord. We must search with diligence, and with confidence 
in one another, being certain that God's truth in these last 
days will triumph.' 

Much has been written lately about the church-
related schools, especially the Christian college, and 
its ability to survive. There are even some who are 
asking the question, "Should the church-related col-
lege survive?" We must decide how far we are going 
in education. Is there need for vertical as well as 
horizontal expansion? Can we afford such a pro-
gram? Our consensus may be that for the future 
growth of the church and for the sake of our young 
people our schools must continue, and if our convic-
tion is strong in this regard, then we must be ready 
to support that conviction. 

We must support it in the face of increasing in-
flationary costs, the increasing number of community 
and junior colleges, and the tremendous amount of 
Federal aid that is more and more spoon-feeding edu-
cation in the United States; apparently there is no 
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end in sight to this dramatic acceleration in spending. 
This is not merely to provide more education but to 
produce better education for the youth of the nation. 
Certainly the church cannot have a lesser aim for 
its young people. 

Faculty, Facilities, Finances 
There are three areas that are critical to our edu-

cational endeavor. Oddly enough each begins with an 
"F," which could easily mean "failure" if a more real-
istic approach is not taken for the immediate future. 

The first F I would like to discuss is faculty. Not 
only do we need faculty who are dedicated, loyal 
church members but also persons fully qualified aca-
demically. Every administrator must keep two factors 
before him. First, Christian commitment, but that in 
itself is not enough. Second, there must be intellec-
tual achievement which can be measured by earned 
degrees and scholarly interests. To find the faculty 
with these qualifications is not an easy task, and to 
add to the problem, such are also in great demand 
by secular institutions where the salaries far exceed 
ours. Furthermore, the need is increasing, for in the 
United States thirty years ago only 30 per cent of 
American students finished high school; about ten 
years ago the figure was 58 per cent; and the United 
States Office of Education predicts by 1975 it will be 
83 per cent. 

And there are more problems. When our teach-
ers, as well as potential teachers, see how their pro-
fession is valued in comparison with the paramedical 
and medical groups within the denomination; when 
they see that the family members of denominational 
pastors and leaders are working in public schools 
when there is a need for them within the organiza-
tion; when they ofttimes find themselves the vic-
tims of the whims of church school boards; then is it 
any wonder that we are continually facing a pau-
city of qualified teachers? 

Harold Howe, U.S. Commissioner of Education, 
has emphasized a reason for the teacher shortage in 
the United States. "The blunt fact is," he stated, 
"that the low pay which teachers have traditionally 
received is now coming home to roost." Not only is 
there a seller's market for teachers in the nation, 
but especially so within the denominational frame-
work. 

There has developed in the thinking of some in-
dividuals in responsible positions an acquiescence to 
the idea that for our medical institutions to continue 
operation, the Seventh-day Adventist employees must 
be compensated at, or nearly at, the competitive rate 
in each community. The rationalization is that these 
institutions are supported by public funds and that 
they are dealing in matters of life or death—in the 
physical sense. Hence, some dispensation must be 
permitted to allow them to veer away from the de-
nominational salary scale. This type of rationaliza- 
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tion, however, is not accepted in educational circles. 
On the national average, the teacher's income is 
higher than that of the nurse, for example, but 
within our ranks we find the opposite to be true. 
Why is it that a girl with a baccalaureate degree in 
nursing will earn more in her first year in a denomi-
national hospital than her mother who has had some 
forty years of teaching experience, a doctorate degree, 
and an excellent reputation in our colleges? Could 
it be that we may have been more concerned with 
the matters of life or death in the physical sense 
than we have in the matters of life or death in the 
spiritual sense which is the special concern of our 
educational institutions? 

We should be saying louder Amens in apprecia-
tion to our faculty and outstanding teachers who 
are manning our classrooms, not for the monetary 
rewards they receive but rather because of their 
sense of commitment and dedication. 

The second F is facilities. These include not only 
classrooms, science laboratories, faculty and adminis-
trative offices, residence halls, gymnasiums, audi-
toriums, and libraries, but the latest in teaching de-
vices and audio-visual aids; special laboratories for 
languages, behavioral sciences, and other disciplines; 
and data processing, automation, and computers in 
the over-all operation of the school program. Proper 
facilities mean better use of faculty talent and op-
portunity for additional learning on the part of the 
student. The teachers' tools of yesterday must be 
updated as are those of the modern business office 
and the operating room in the hospital. 

The third F, and a vital one, is finances. Our 
schools are rapidly absorbing all available funds 
and in addition are assigning future subsidies to cur-
rent capital expenditures. On the other side of the 
ledger, the conferences and the unions who are sup-
plying the subsidies are finding that it is getting 
more difficult to satisfy the appetites of these grow-
ing institutions. The demands for new churches, 
elementary schools, and academies have placed a 
constant pressure on the conference treasuries, and 
in some cases the requests of the colleges are ac-
cepted as something akin to leprosy. 

Yet, with only three sources of funds—the stu-
dents' tuition, the conference-union subsidies, and 
outside contributions ( which for our denomina-
tional schools are almost nil)—what other alterna-
tives does the college have for obtaining funds? 
Our policy prohibits the acceptance of Government 
funds in the United States and tuition increases 
have certain limits. So it may well be that the next 
level in our organization beyond the union confer-
ence will have to give serious consideration to giv-
ing more tangible support to higher education. 

In 1965, of the seventy-plus academies, only three 
completed the fiscal year with a gain ( combined 
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total loss, $2,823,062.49). After donations only 
fourteen academies came out in the black. In addi-
tion, liquid assets were $4,627,938.87 below the 
cash requirement, and the authorized operating cap-
ital was short $4,005,118.11. 

The colleges for the same period did not fare 
much better comparatively. Their net loss without 
donations amounted to $884,407.80; after dona-
tions, $449,173.49 ( this put seven of the eleven 
colleges in the black ). Liquid assets were $6,706,-
314.42 below the cash requirement and the author-
ized operating capital was short $6,234,663.48. 

The big question is how long we can continue 
in this direction. Can we expect our Christian edu-
cational program to survive when we constantly in-
crease our annual operating deficits; when we pro-
liferate our programs and courses in an attempt to 
copy the larger universities; when we offer programs 
that are far too expensive for the number of students 
demanding them and which programs could be ob-
tained elsewhere without an infringement on our 
beliefs; when we plan building programs without 
taking a hard look at the potential maintenance 
costs; when we build with tastes that go beyond 
what the budget can stand; and when we involve 
ourselves not only in deficit thinking but deficit 
spending beyond reasonable limits? 

Aiming for academic quality and operational self-
support is not an easy task, but positive steps can 
be taken to move in this direction and the following 
are some suggestions: 

1. Administrators must bring expenses down to 
income. Pool-purchasing and other methods to help 
economize should be considered. There should be 
more experimentation with the year-round school 
from the elementary level through higher educa-
tion, keeping in focus the greatest possible use of 
buildings and campus facilities. 

2. There should be a continued trend toward the 
consolidation of schools and programs, and elimina-
tion of those that are substandard. 

3. The vested interests of conferences and un-
ions in their educational programs should give way 
to that which is best and most economical for the 
church at large. 

4. The existing parochial borders should be re-
studied so that students in one school will know 
what is available in other Seventh-day Adventist 
schools. Everyone should be aware of the total edu-
cational opportunities of the church. 

5. The curriculum offerings should be limited. 
No one school can or should be expected to be all 
things to all men but should do what it can afford 
to do well rather than to pretend in many areas. 
Overextension is no doubt the chief problem facing 
our schools today. 

6. The size of faculty and administration should 

26  

be restudied, and adequate salaries should be pro-
vided for qualified personnel. 

7. There must be a continuous attempt to im-
prove the quality of the academic program through 
a closer scrutiny of faculty graduate study and the 
types of degrees that are being pursued while these 
individuals are receiving financial support from our 
institutions or conferences. 

8. The boards of trustees must have a closer dia-
log with their administrations. The idea of board 
members traveling hundreds and often thousands of 
miles for one or two meetings, where without prior 
orientation and study some doze through the read-
ing of reports, is evidence of an unprofessional ap-
proach and irresponsibility. 

There is need for an informed and enlightened 
trusteeship, one that is not concerned chiefly with 
whether or not the school is making a gain or a loss 
but where more consideration is given of the present 
and the long-range academic program. Trustees must 
exert their proper prerogatives in seeing that the 
real purposes of the institution are not negated by 
external and internal influences. At the same time 
they must be devoted to the idea of intellectual 
freedom and must identify themselves with the 
mind of the academic world. When they cease to 
value intellect, that is when the school is moving in 
a hopeless direction. 

In conclusion we should remember that there are 
other areas demanding our consideration: Christian 
education for our blind and deaf-mute children, for 
our secondary youngsters who do not go on to col-
lege but who desire vocational education, and for the 
preschoolers who are now being given special at-
tention in educational circles; scholarships for our 
students who are eligible for State scholarships 
which restrict their attendance to schools within the 
State; and a greater attention to our Seventh-day Ad-
ventist students taking graduate work at secular uni-
versities who are too often left isolated from fellow 
believers and left spiritually unchallenged by the 
local pastor. 

We know that in our own strength we are held 
in the vise of circumstances that ofttimes seems un-
breakable. It is our divine Father who clears the de-
bris, unclouds the mind, and brings order out of 
chaos. We are His instruments, carving the human 
scene for the eternal good, but we must permit Him 
to direct us in our endeavors. 	 C. B. H. 

Quoted in Norman V. Hope, "Putting Brains Into Our Chris-
tianity," Christianity Today, Aug. 19. 1966, p. 3. 

= Richard Hammill, ''God Speaks Through the Scriptures," Review 
and Herald, Oct. 6, 1966, p. 5. 

Fire Trap or Fire Safe? 

(From page 15) 

door closers, all should be in working order. Fire 
doors that are required to be kept closed should al- 

THE JOURNAL OF TRUE EDUCATION 



ways be closed. The use of door wedges to hold 
open any door should be prohibited. 

6. The local fire chief should be consulted on 
your fire procedures. Invite him to inspect your 
building and make suggestions on improvements; 
and if he makes a suggestion, do it! His concern is 
for you and your pupils. 

Every teacher should be familiar with current 
school fire prevention practices. We place great em-
phasis on the safeguarding of the moral life of the 
young people in our church, and this is extremely 
important. In addition, we should do everything pos-
sible to give these young people the best physical 
protection. 

Whether your school is a fire trap or is fire safe is 
usually easy to determine. The responsibility to elim-
inate the fire traps and to ensure that the fire-safe 
buildings stay that way jointly rests on the superin-
tendent of education, the school board, the school 
principal, and every teacher. By working together, 
the needless and tragic losses in lives and dollars 
can be prevented. 

SELECTED BIBLIOGRAPHY ON 
FIRE PREVENTION MATERIALS 

American Insurance Association. Fire Safe Schools. 1959. Available 
from: American Insurance Association, 85 John Street, New York 
10038; American Insurance Association, 120 South La Salle Street, 
Chicago 60603; American Insurance Association, 465 California 
Street, San Francisco 94104. 
	. Inspection Blank for Schools. 
	. Inspection Blank for Places of Assembly. 
	. Miscellaneous pamphlets and films on fire safety. 
	 Fire Prevention Week order blank. ( For posters, pam-

phlets, et cetera, for Fire Prevention Week. Should be ordered by 
July.) 

Campus Safety Association. Information on college and university 
fire safety. Membership open to individuals connected with college 
safety. Campus Safety Association, Room 24-007, 77 Massachusetts 
Avenue, Cambridge, Massachusetts 02139. 

Federation of Mutual Fire Insurance Companies. Is Your Student 
Housing Fire Safe? Federation of Mutual Fire Insurance Companies, 
20 North Wacker Drive, Chicago 6. 

Finchum, R. N. and Boerrigter, Glenn C. School Fires, Prevention, 
Control, Protection. U.S. Department of Health, Education, and 
Welfare, Office of Education, 1962. Available from: U.S. Government 
Printing Office, Washington, D.C. 

General Conference Insurance Service. Pamphlets on fire ex-
tinguishers, fire prevention, and fire insurance. List of fire prevention 
films available on loan. General Conference Insurance Service, 6840 
Eastern Avenue, N\V., Washington, D.C. 20012. 

Hartford Insurance Group. Junior Fire Marshal Program. Sponsored 
by local Hartford Insurance agents, the program is for elementary 
school children and consists of play fire helmets, home inspection 
blanks, and badges for the children. 

International Association of Fire Chiefs. Fire Prevention in Secondary 
Schools. The Association, 232 Madison Avenue, New York 10016. 
S .50. 

Kansas State Fire Marshal. Fire Safety Text for Kansas Schools, 
Teachers' Manual. The State Fire Marshal, State Office Building, 
Topeka, Kansas. 1965. 

Local Sources of Fire Prevention Information and Films: Audio 
Visual Departments of Public Schools, Colleges, and Universities; Fire 
Departments, Insurance Companies, Insurance Agents Associations, 
State Departments of Education, and State Fire Marshals. 

Los Angeles Fire Department, Operation School Burning. National 
Fire Protection Association, 60 Batterymarch Street, Boston 02110. 
1959. $4.75. 
	. Operation School Burning (No. 2). 1961. 55.75. 
National Commission on Safety Education. Safety Guides for You 

in the Primary Grades, 461-13856, $1.50. National Commission on 
Safety Education, The National Education Association, 1201 Six-
teenth Street, NW., Washington, D.C. 20036. 
	. Safety Guides for You in the Intermediate Grades, 461-

13912, $1.50. 
	. Fire Safety Through Sound Planning. 
National Fire Protection Association. 60 Batterymarch Street, Boston 

02110. 
	 Associate Membership ( open to anyone interested in fire 

safety ) , $20.00 /year. 
 	Publication List ( contains all publications of the Associ- 

ation with many items of particular interest to school administrators) . 
National Safety Council. Publications, Posters, Films, and News-

letter on School Safety, National Safety Council, School and Col-
lege Dept., 425 North Michigan Avenue, Chicago 60611. 

New York State Department of Education. Fire Prevention Educa-
tion. 1957. New York State Department of Education, Albany, N.Y. 

Ohio State Fire Marshal. Instructions for Carrying Out School Fire 
Drills. Ohio State Fire Marshal, Fire Prevention Bureau, Columbus, 
Ohio 43215. 

Pennsylvania State Department of Public Instruction. A Program 
of Fire Prevention in Schools. 1951 Bulletin No. 399). Pennsylvania 
State Department of Public Instruction, Harrisburg, Pa. 

Sonoma County Schools. School Bus Evacuation and Fire Fight-
ing Procedure. The County Schools, Office of the Superintendent, 
2555 Menocino Avenue, Room 302, County Administration Center, 
Santa Rosa, California. 

Western Actuarial Bureau. List of Fire Prevention Films available 
on loan. P.O. Box 1089, Chicago 90. 

Are We Too Busy? 

(From page 5) 

The messenger of the Lord makes clear the course 
most certain to frustrate this desire to succeed. It is 
when we major in minors and minor in majors. To 
crowd God out of our lives is to crowd success out 
of our profession as Christian educators. 

What, then, is the antidote for "busyness"? Isaiah, 
the prophet, says, "They that wait upon the Lord 
shall renew their strength; they shall mount up 
with wings as eagles" ( Isa. 40:31). "Wait on the 
Lord," the psalmist counsels: "be of good courage, 
and he shall strengthen thine heart: wait, I say, on 
the Lord" (Ps. 27:14). Our strength—physical and 
spiritual—will be renewed when we wait on the 
Lord in the place of prayer and study. "Let nothing, 
however dear, however loved, absorb your mind and 
affections, diverting you from the study of God's 
word or from earnest prayer."—Ibid., vol. 8, p. 53. 

For many years I have kept the poem of an un-
known author in the front of my Bible to remind me 
that I must never be too busy to spend ample time 
with God every day. I would like to share this poem 
with our fine Seventh-day Adventist teachers around 
the world. 

Too busy are we, midst the whirl and the stress 
Of our lives, as the days come and go— 

Too busy to water with prayer and with tears 
The seed we abundantly sow. 

Too busy with working for Jesus to pause 
And sit at His footstool of prayer; 

Too busy commanding and guarding His field 
To learn what His orders are there. 

Too busy with routine of cares in the home 
To seek Him alone through the days; 

Too busy in striving to faithfully serve, 
To listen to Him, and to pray. 

How Satan doth gloat o'er his subtle decoy 
Of winding our life in his coil! 

He knows when too busy to watch unto prayer 
Our triumph at last he will foil. 

0 guard us from whirlpools that threaten to wreck 
Our bark, heavenly Pilot, we pray! 

And teach us the blessing of walking with God 
Through holy communion each day! 
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Among the 

PILLARS and 

FOUNDATIONS 

When some people think of education they think 

only of formal tuition in the elementary school up 
through higher education. Some individuals consider 

that priorities and value ascend with the grade level. 
Interestingly enough, all through the decades educa-

tors with discernment have given parent and home 
education their rightful place. 

The editors of The Journal of True Education in 

scanning the minutes of the first conference of church 
school teachers for the Seventh-day Adventist Church, 
which was held in Battle Creek, Michigan, June 20-July 

11, 1900, excerpted the following counsel from the 
paper on "The Educational Institutions Belonging to 
the System of Christian Education" presented by Dr. 

P. T. Mogan, well-known as the successful president of 
the College of Medical Evangelists (1928-1942): 

Babyhood, childhood, and youth come but once to 
man. Each of these periods is particularly and peculiarly 
susceptible to special heavenly influences, and to the 
reception of definite and divine gifts. . . . 

In the days of babyhood and childhood, as at no 
other period of life, love and affection can be developed 
or destroyed. To develop love and loving obedience is 
the all-important work necessary to be accomplished 
for the little new-born life. This is the trait of char-
acter, the phase of life susceptible of germination and 
development and enlargement, especially peculiar to 
these, the morning hours of life. 

Now with whom should the little one be in order 
that it may have the most favorable training and en-
vironment possible for the development of this gift? 
The answer is clear: the child should be minded and 
cared for by its own mother, toward whom its love and 
affection naturally flow. . . . 

Ncw it is true that the child cannot, in the great 
majority of cases, receive anywhere near all its educa-
tion from its parents. This is true; but still I would say 
to all godly parents, Keep your children with you, and 
educate them yourselves just as long as you possibly 
can. 

If the world had always followed the will of God in 
all things, there would never have been any necessity 
for having any other kind of a school but a home 
school. But the world has wandered away from God. 
A condition of things, unnatural in itself, has been 
created, and now exists. We cannot stand idle and 
helpless until this condition is entirely changed. To do 
so would only be to help establish the very thing which we 
desire to see destroyed or altered. 
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This introduces the church school. Its sphere is to 
provide Christian education for the children of Chris-
tians, especially from the ages of seven and eight years 
up to twelve or fourteen years of age. . . . 

In these church schools natural methods must be 
followed. Nothing artificial should be aimed at. The 
boys and girls should be taught to do the things which 
they learn. Much evil is done to the characters of the 
young by teaching them truth of a practical nature, 
and at the same time permitting them to live in constant 
violation of those truths. For instance, a child may learn 
that meat is a harmful article of diet, and that God 
is pleased if we refrain from its use. A seed of truth 
has been planted in that young breast. Suppose now 
that the child continues to eat meat. The truth and 
the light which he has received become darkness to 
him, and he is unfitted for the reception of more truth. 
He knows that he is living a lie, and in the nature of 
things his character is debased. Hence every youth 
should be taught the supreme importance of living out 
in his daily life the light and truth which he receives 
in the schoolroom. All such subjects as integrity of 
character should be carefully inculcated both by pre-
cept and practice. High and lofty ideals must be set 
before the youth, and the dignity of the humble calling 
in one of the common walks of life must be constantly 
upheld. . . . 

The youth enter these schools at the very time of 
their lives when they are awakening to a knowledge of 
the very highest and most sacred powers of their beings. 
They come in the formative period of life, when their 
ideas for the future are taking shape. How weighty, 
therefore, are the responsibilities placed upon their in-
structors. They come at a time when their reasoning 
powers are sensitively acute; at a time when there is 
great danger that reason may be itself deified as the 
all and in all. Many a youth has been wrecked by 
school influences at this period of life. Many a one 
has made shipwreck of faith, lost the guiding start of 
life, and in its place has put the meteoric, fleeting light 
of the powers of the human mind and human reason. . . . 

It is of infinite importance that, as the youth stands 
on the threshold of life, he should learn his divine 
calling. If he does not, he will always be more or less 
dissatisfied with his work. This has made many a 
sickened and distressed man and woman. It has been 
responsible for many a suicide. To assist a student in 
a training school to choose his life calling is a most 
sacred duty. You may in your eagerness to "get settled 
down to work" hurry some into branches of study which 
divert them from the very calling which eternity has 
mapped out for them. And once this chord is lost, it is 
in most cases lost forever: and even if it is at some 
future date brought into the music of the life, it can 
never vibrate with the clearness and fullness of tone 
which it might have had if accepted at the golden 
moment. 

If the story of the lost chords of human life could 
be written out in full, it would be a long and sad one; 
and as educators we must seek to foster and cause to 
germinate every precious plant of life in every heart. 
We must seek to send students from our schools in 
whose lives every note of character music is ringing 
purely, clearly, sweetly, and strongly. There should go 
forth students whose faces and forms breathe hope and 
comfort to weary hearts, peace to troubled breasts, 
rebuke to erring ones, calmness to angry ones. There 
are those whose very looks affect us like the beautiful 
chimes of cathedral bells, speaking purity to every pas-
sion and emotion of our beings. 
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6.,k, Research Notes 

As stated in previous issues, these research papers are 
obtainable through inter-library loan. The list continues.-
EDITORS. 

Loma Linda University 

(Theses Concluded) 

Stecker, Rheeta M. "A comparative study of the 
growth of polyoma virus in two secondary cell lines: 
mouse lymphoma and normal mouse fibroblasts." 1961. 
79 pp. 

Stoneburner, Ella May. "Health problems of Sev-
enth-day Adventists in South India." 1959. 72 pp. 

Stout, David Allan. "Soluble sulfhydryl compounds 
in dietary and environmental stress." 1961. 78 pp. 

Sutton, Lavaun Ward. "Neurological complications 
following open heart surgery." 1965. 64 pp. 

Svetalekha, Salinee. "A proposed guidance program 
for the Bangkok Sanitarium and Hospital School of 
Nursing." 1962. 65 pp. 

Swarner, Julia Boyd. "Carbohydrate composition of 
foods." 1963. 44 pp. 

Syme, Dorothy. "A study of cost accounting at the 
dietary department of the White Memorial Medical 
Center." 1962. 108 pp. 

Thompson, Thomas L. "Electromyographic analysis 
of the temporal and masseter muscles during the para-
retentional period in orthodontic patients. 1964. 65 pp. 

Van Puymbrouck, Marlene. "A comparison of rectal 
and axillary temperatures on one hundred selected 
newborn infants." 1961. 65 pp. 

Vaughan, Anna May. "A selected bibliography suit-
able for use in overseas missionary nursing prepara-
tion." 1959. 66 pp. 

Voth, Eugene Darwin. "The physical properties of 
dental amalgam with special reference to the eames 
technic." 1963. 57 pp. 

Wareham, Bethel. "A study of a selected patient 
with myocardial infarction to find out whether a given 
list of basic concepts of physiology could be demon-
strated in the aspects of nursing care administered." 
1959. 101 pp. 

Wat, Bessie. "Activities of the head nurse in a selected 
medical unit of the Loma Linda Sanitarium and Hospi-
tal." 1959. 90 pp. 

Webber, Alfred B. "Guided abduction in the treat-
ment of congenital hip dislocations." 1961. 31 pp. 

Weeks, Dorothy. "The nature and sources of pa- 
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dents' pretest knowledge of the diagnostic test, elec-
troencephalography." 1965. 71 pp. 

Wendth, Elsie Dorothy Vivian. "Incidents which 
threaten patient safety classified for use in teaching 
operating room nursing." 1959. 99 pp. 

Wertlake, P. T. "Relationship of age, sex, and stress 
to serum lipid levels." 1958. 43 pp. 

White, M. Eulalia. "An investigation of the feasibil-
ity of establishing a school of nursing in connection 
with Bella Vista Hospital." 1958. 131 pp. 

Whiteaker, Opaljean. "Knowledge pediatric nurses 
have on the medications they are giving." 1963. 69 pp. 

Whitney, A. Marjorie. "A proposed curriculum for a 
small school of nursing at Puerto Cabezas based on a 
survey of nursing in Nicaragua." 1957. 72 pp. 

Wiesseman, Jeanne. "Biochemical changes in the de-
vascularized femoral head." 1959. 35 pp. 

Wilcox, Alan A. "The effects of stress on cholesterol 
and lipic metabolism." 1961. 86 pp. 

Wilkens, Bonnie Toyts. "Correlation of the maternal 
interest and attitude toward breast feeding of senior 
students in a selected school of nursing." 1964. 86 pp. 

Wilson, Winifred. "The relationship of hypothy-
roidism and reading retardation in elementary school 
children." 1962. 196 pp. 

Wipperman, Ruth. "A plan for inservice education 
in a small maternity unit." 1958. 95 pp. 

Witzel, Everet W. "The ultrastructure of the choroid 
plexus in vitamin A deficient rabbits." 1960. 106 pp. 

Wood, Esther June. "A study to determine whether 
a relationship exists between high urea nitrogen reten-
tion and a high arterial diastolic blood pressure." 1960. 
63 pp. 

Woodward, Susan Lee. "A comparison of blood pres-
sure readings taken on preoperative patients during 
hospital admission and one and one-half to three hours 
later." 1965. 62 pp. 

York, Edna L. "An analysis of a pilot test used for 
selecting students in a school of nursing in South In-
dia." 1958. 81 pp. 

Yuhasz, Anna J. "Identification in the preparation 
and administration of medications." 1964. 87 pp. 

Zabady, Joan Marie. "The incidence of methods of 
postoperative bladder evacuation." 1962. 63 pp. 

Zempel, LaDonna. "A system of recording nurses' 
notes for critically ill patients." 1962. 109 pp. 
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You no longer need dread teaching 
music to your class. Here are two sets 
of thirty 30-minute Singing Time les-
sons recorded by professional music in-
structors. Now it is possible for you to 
have the assistance of leading music 
teachers right in your classroom. You 
will be able to teach your students to 
appreciate music in this interest-hold- 

ing way with the use of these tapes, and 
the Teacher's Guidebook. 

These two sets of music lessons are 
recorded on 7-inch reels of Ampex 
tapes. 

Singing Time, Series A, for Grades 1-4 
(15 DT tapes with 
Teacher's Guidebook) 	$59.50 

Singing Time, Series B, for Grades 5-8 
(15 DT tapes with 
Teacher's Guidebook) 	$59.50 

7‘ed Nudic Educate:0a Pteraat 
for Seventh-day Adventist schools has been prepared primarily 
for multigrade schools that are not privileged to have the help 
of a music consultant. Where the help of a music teacher is 
available, it is recommended that the tape not take the place 
of the classroom teacher, but that it be used as an aid to her. 

USE THIS HANDY ORDER FORM 

	 Book and Bible louse 

Please ship to me: 
❑ Full set of 15 Singing Time tapes, Series A, complete with Teacher's 

Guidebook. 
[1] Full set of 15 Singing Time tapes, Series B, complete with Teacher's 

Guidebook. 

Enclosed $ 	  (Prices slightly higher in Canada. Add sales tax 
where necessary.) 

Name 	  

Street 	 

City     State 	 Zip Code 

Review and Herald Publishing Association, Washington, D.C. 20012 

* Order NOW from your BOOK & BIBLE HOUSE * 
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Health and Physical Education 

(From page 21) 

Where should Adventists and Adventist schools 
have been when these abuses that we have so long 
been aware of were pointed out? I think we all 
agree that we could have and should have had in 
practice a real working program of physical educa-
tion based upon applied physiology and the other 
principles which one of the greatest pioneers of 
physical education left us—Ellen G. White. 

REFERENCES 

1  Ellen G. White, Counsels to Parents, Teachers. and Students, p. 5. 
2  NEA/AMA Health Education, Washington, D.C., National 

Education Association, 1961, p. 16. 
3  Ellen G. White, Fundamentals of Christian Education, pp. 425, 

426. 
4 	 , Education, p. 210. 	

426. , Fundamentals of Christian Education, p 
	, Education, p. 215. 

7  Ibid., p. 13. 
s Ibid., p. 208. 
0  Ibid., p. 207. 

Ibid., p. 209. 
11 Ibid. 
12  Ellen G. White, Fundamentals of Christian Education, p. 428. 
13 	 , Education, p. 196. 
" L. A. Golding, Ph.D., Director of Physiology Research Lab- 

oratory, Kent State University, Kent, Ohio. 
15  Ellen G. White, Education, p. 195. 
10 	p. 198. 
17 Ibid., p. 200. 
18  Cureton, T. K., "Preservation of the Middle-Aged Man," Journal 

of Physical Education, 52 ( Nov.-Dec., 1954), pp. 27-29. 

Human Relations 
(From page 8) 

faith to its own organization and program." Mutual 
confidence and two-way loyalty are considered the es-
sence of successful human relations within the 
school.' 

Summary. If the school is to be productive, it must 
maintain a complete human-relations program within 
its borders, for the school represents the integration 
and essence of all the democratic elements, as op-
posed to the segmental and individual approach of 
special groups outside the school. 

Certain basic prerequisites must not be ignored. 
Division of labor should be clear cut; each member 
of the team (administrators, teachers, students, and 
parents) should understand his role in the school's 
program. This will give him a sense of security and 
belongingness. As different goals are set, different in-
dividuals should be delegated as leaders according to 
their expertness in the situation at hand. A sense of 
appreciation should be a mutual network influence 
—displaying itself in terms of gratefulness for any 
achievement that benefits the school program. 

"Do unto others as though you were the others" 
may be a fitting paraphrase to test the potential suc-
cess of human relations in school cooperation. 

REFERENCES 

1  Ellen G. White, Counsels to Parents, Teachers, and Students, 
p. 1,49. 
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5  Ibid., p. 153. 
6  Ibid., p. 92. 
7  F. K. Bervien, Comments and Cases on Human Relations ( New 

York: Harper and Brothers, 1951), p. 6. Used by permission. 
V. M. Rogers, "Developing Democratic School Leadership," 

School Executive, vol. 69 ( Part I) , December, 1949, p. 11. 
White, Counsels to Parents, Teachers, and Students, p. 87. 

10  A. H. Skogsberg, "Trend in Administration Toward Democratic 
Leadership," Nation's Schools, vol. 43, March, 1949, p. 38. 

11 H. W. Hamilton, "Education and the Basic Human Issue," 
North Central Association Quarterly, vol. 26, pp. 168-173, October, 
1951. 

32 1. B. Carruth, "Human Relations Inside the School," School 
Executive, vol. 71, June, 1952, pp. 73-75. 

Orchestra! Films 

A new film series, "The Infinite Variety of 
Music," featuring films of Leonard Bernstein 
and the New York Philharmonic in New York, 
Venice, Berlin, and Moscow will be released for 
permanent acquisition by schools and libraries 
for the first time, Robert Saudek, producer of 
the famous OMNIBUS and PROFILES IN 
COURAGE television series, has announced. 

In West Berlin, in the concert hall of the 
Sender Freies Berlin, the orchestra and Mr. 
Bernstein sought through the music of Bee-
thoven, to share with the young German stu-
dents the "universal search for truth that is of 
interest to all mankind." 

In the Great Hall of the Tchaikovsky Con-
servatory in Moscow, before an audience of 
Russian students, musicians, and teachers, the 
exciting similarities between modern Russia 
and modern America were explored. 

For information write to the distributors: I Q 
Films, Inc., 689 Fifth Avenue, New York, New 
York 10022. 

Educational TV 

Instruction by closed-circuit TV and video 
tape was inaugurated at Walla Walla College 
in the department of education last fall with 
approximately 600 students to be affected by 
the project during this year. 

During the autumn quarter two multiple-
section classes were taught live and by video 
tape with the video-tape sections proctored by 
graduate assistants. 

WWC has purchased an Ampex model 7000 
recorder, two Ampex cameras, and six monitor-
ing sets. 

During the construction of W. I. Smith Hall, 
education department center at WWC, prep-
aration for use of educational TV in every 
room was made. 
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Honoring Young Using as criteria professional back- 
Educators 	ground, teaching skills, and con- 

tributions to profession, a panel 
of educational leaders named four outstanding young 
educators for 1965-1966 in an awards ceremony at 
Baton Rouge, Louisiana, cosponsored by the United 
States Jaycees and the World Book Encyclopedia. 

A physical education teacher in a New York school 
district, a language and social studies teacher in Con-
necticut, a Kentucky superintendent of schools, and an 
elementary school teacher who served as an educational 
missionary in Karachi, Pakistan—these all under 36 
years of age—were the recipients of awards and scholar-
ships to honor young educators who work for the na-
tion's youth. 

Office 	Little do some secretaries and recep- 
Consequence 	tionists realize the importance of their 

position. They are usually the first and 
oftentimes the only person in the office or institution—
who is met, and acceptance or prejudice is based on 
them. The person who comes into the office for an 
appointment, or to get information, or to try to find out 
whom to see judges the office, department, school, or 
institution largely on that first contact. 

The first impression is most significant. Built on 
neat, clean, and pleasant appearance, are manner, voice, 
and the smile. Conversation and businesslike atmos-
phere follow next. Informal, friendly, but businesslike 
courtesy and office ethics are important. So remember—
the secretary or receptionist is the first line of offense—
or defense—for the office, department, school, or in-
stitution. Her office is clean and in order. She is the 
confidante in the matter of personal problems and cor-
respondence and is loyal to and supportive of the 
morale of the office. Her performance communicates to 
all guests, callers, visitors, and staff. She looks at situa-
tions from the other person's point of view, and helps 
people to feel important. The few minutes or more 
that a guest or caller is with the secretary or receptionist 
are of consequence, for she is a public relations officer. 

Educational Most activities in life have objectives; 
Objectives 

	

	they are directed to some goal; they 
have purpose. 

In devising a program of education or structuring 
an area of training, an essential first step is to determine 
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and formulate the objectives to be achieved. A set of 
well-stated objectives is useful in many ways—a basis 
for coordinating, integrating, and timing the elements 
of the program; a facility for mutual understanding 
and cooperation among the board of trustees, adminis-
tration, and teaching staff; and a help in recruiting and 
orienting students. 

Once the objectives of the institution or curriculum 
are determined, the respective department and teachers 
should formulate objectives of their own. Like institu-
tional objectives, course objectives should be stated 
in terms of the desired achievements of the student. The 
needs of the learner should become the first considera-
tion. The emphasis must always be on the learning 
rather than on the teaching. The students themselves 
then individually should ask, "What am I trying to 
accomplish? What are my objectives?" 

Educational objectives, in other words, will become 
most meaningful when they are institutionalized, de-
partmentalized, and individualized—by trustee, admin-
istrator, staff, and student. 

Curing Over- Two separate studies in recent years 
specialization by the Carnegie and Ford foundations 

have had tremendous impact on the 
education of management. The manager of the future, 
according to these reports, will necessarily have to be 
more of a generalist rather than a specialist. Business 
schools in both colleges and universities have placed too 
heavy emphasis on vocational training and not enough 
course work in liberal arts in the typical business ad-
ministration curriculum. Much of the same criticism 
has been made by operating managers in that their 
subordinates are becoming overspecialized. 

The best preparation for such a role in improved 
management, it is now thought, would be to provide a 
learning for generalists that goes beyond training in 
technical specialties such as marketing, accounting, sta-
tistics, and production. It will center more around de-
cision making, thought patterns, concepts, objectives, 
results-oriented appraisal, and evaluation. 

Short-term institutes, weekend drive-ins, and periodic 
seminars are currently upgrading personnel in manage-
ment. Some of these are on-the-job arranged inservice 
programs once a week and others are on-campus spon-
sored instruction. 
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