s CENTS a COPY publtebed Aontbl«.

EWTEfIFO AT THF POBTOFFICE AT BiMRKN WA, Mich. M IfICFMKXAM MATTOL

’\J)IJCATIa\

SEPTEMBER, 1902

PUBLISHED BY

N  Gbe Educational department

vnl 1V VS OF ™ E GENERAL CONFERENCE.
BERRIEN SPRINGS, MICH.

N\

J

N GIiNTft A WAR

No. 9



[

4 Contents —

4 s general PAGE
4 R R T ' ggé
y ga’kme"ﬁe;as& e ey i
4 r'effd?n"garﬁgﬁgﬁ‘ﬁuand Qubap INQUSHTAT BAUCLORET o o W

EDUCAT_IOll\IAL fwohRLD._ _
A

[Versi
%gt%rn;%ﬁ ine lljtstrlf)r\g\éﬁ ohls o

eachers’ |
dauc
nif

| Conference

HOOL.
ﬁ\e’ bence %Ixce)\g)er nce Wr\ich.

9
n% r dopting Secular Methods i Chtistian SEHGOTS.
ethé] S chH&i .......
sl e
rT_gIS éhods ngn%dsghuotms .......................................................................
The Lesson
WITH TIE TEACHERS.

d>

nw wv ;v
m
o
=

*

h_h‘ﬁ S S S A AN S N
—
=
m

¥her%js Aéwa S &, SOMELNING.covvnsvsrnrsmssmsmissmsssrss s —————_ 21
Sgﬁ Iggl er%&/raﬁhydl Missionar Tseahchfirs '
LAt S g TR schon! o T West oast o7 Kirica #
4 CHILDREFN’S_PA_GEE.
4 PROGRHESSE%%%B”Q' a%p'\llan .......................... 3@?
4 he E ucational Wog< in Michigan
4 oHt anc&sterAca emy
GIEN DGy e
P RS N
BT TIOM T ERLNE 13, o e
y PUBLéSHtEFf'S’dPQ%ESI' lie Divipe Plan of Teachi The Dot fH1 I-l
entralized Schopls, “lie Divine Plan of Teaching of; oty of_the Hour"
VA gl T e ST el
jrf Thirteenth Chapter of First Corinthians.
4 “If | speak with the tongues of men and of things, endureth all things. Love never faileth:
4 angels, Dut have not love, | am become sound- but Whether there be prophecies, they shall be
ing brass, or a clanging cymbal ~ And if 1 have done awaﬁ; whether there be tongues,_ they shall
4 the gift oi prophecy, and know all mysteries and  cease; whether there be knowledge, it shall be
4 all knowled([;e; and if | have all faith, so as tore- done away. Forwe know in_part, and we proph-
move mountains, but have not love, I am nothing.  esy in part: but when thatwhich is ppjfectis come,
4 And if | bestow all my %oods to feed the poor, that which is in part shall be done away. When
4 and ii | give my body to Dbe burned, but have not | was a child, Ispake asa child, | felt as a child,

love, it profiteth me nothing. Love suffereth Ithou?hl as a child: now that | am become a
long, and is kind; love envicth no'; love vaunteth — man, T have put away childish things. For now
notitself, is not Euned u{), doth not behave itself  we see in a mirror, darkly; but then face to face:
unseemly, seeketh not its own, is not provoked, now | know in part; but thien shall | know even as
taketh not account of evil; rejoiceth not in un- also | have been known. But now abideth faith,
rl%hteousnless, but rejoiceth with the truth; bear- hoFe, love, these three; and the greatest of these
eth all things, believeth ail things, hopeth all is love.”

SN

Y



T he Advocate

B Journal of Christian BOucation

Berrien Springs,

Prayer

More things are wrought by prayer
Than this world dreams of,
Wherefore let thy voice
Rise like a fountain for me night and day.
For what are men better than sheep or goats,
That nourish blind life within the brain,
If, knowing God, they lift not hands of prayer
Both for themselves and those who call them friend!
For so the whole round world is in every way
Bound by gold chains about the feet of God.

— Tennyson.

Speaking from Experience

When we have endured what another per-
son is called to suffer, then can we speak
heart to heart with the sufferer. We are
comforted by the Spirit in order that we
in turn may comfort others ; God blesses us
that we may be a blessing to others.

It often happens that a truth can best be
taught by one who has recently been a
student. There are many people waiting
for an inspiration to join the ranks of
Christian teachers. The following extracts
from the personal experiences of young
men and women, tell a story which should
meet with a hearty response in other teach-
ers. A Wisconsin teacher writes:—

“Two years ago | knew nothing of Chris-
tian education, but through the advice of a
friend, I was persuaded to enter the indus-
trial school at Bethel, Wisconsin. God was
calling me to be a worker for him, although
I knew it not. | remained in the school
one year, and learned that the Bible should
be the basis of education. Before this, the
thought of a new system of education
seemed but foolishness to me. | now grasp
the difference between a system which
develops doubts, and one which cultivates
in the child a strong faith in God’s word.
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It is a great privilege to be instrumental in
the formation of Christian character. My
advice to teachers is, “If God calls you to
teach for him, follow his leading.”’

A NEW OBJECT

‘*] taught in the public schools nearly
three years,’’ writes another teacher. "I
drifted along as many public school teach-
ers do, teaching reading, writing, and
arithmetic, and going through the same
routine day after day, feeling that in my
work there was something lacking to make
it yield the desired results, but not knowing
what it was. Then the wonderful truths of
Christian education were presented to me,
and | saw how different would be the re-
sults could 1 adopt the methods of that
system. The desire filled my whole heart.
Oh, that I might begin all over again, and
teach with a better, nobler aim in view,—
that of training loyal citizens, not for the
state, but for the kingdom of God! Jesus

said, ‘Feed my lambs.’ Is it not a grand
trust? | ask nothing better for my life
work.”

From one of the Northern states a young
man has gone into the South as an in-
structor, and he writes:—

“1 had been teaching in the public schools
for two years when there came a distinct
call from God to take up the work of
Christian education. It was a new thing
to me, but the very words suggested a
remedy for the longing in my soul for
something better. It was at first a struggle
to give up my own plans, but as the way
opened, | saw that God was leading, and |
can now praise him for the light and peace
that have come to me since engaging in
this work. | would not change back for
all the gold of Ophir.”
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A STRUGGLE TO DECIDE

The following is an honest confession :—

““When my attention was first called to
the church school work, I felt a deep con-
viction that in the cause of Christian educa-
tion my life work was to be found. | denied
the conviction, and strove to flee from it;
but the matter was continually brought to
my attention. | received an announcement
of the institute at Marshalltown, lowa, and
decided to go, but I allowed circumstances
to interfere. | was presented with a copy
of ‘Diving Fountains,’ which | read, and
which convinced me that | should use in
God's service the ability he has given me as
a teacher. Even then my faith faltered,
and | fear I would not have taken the step
had it not been forthe encouragementofmy
friends and relatives. | wish to say to those
who are interested in Christian education,
but who may not themselves have the
privilege of teaching, ‘Do not lose one
opportunity to interest young people in this
work. The seed sown today may ripen
after years of waiting. A love for the truth
should be planted in the heart of every
child. To do this will be the primary object
of every Christian teacher.””

The following is the conclusion reached
by another teacher who for several years
resisted the conviction that he had a higher
mission than that of giving secular instruc-
tion only (—

“Three years ago | was convinced that it
was my duty to direct my teaching ability
to the proclamation of truth among the
children. 1 did notyield to the conviction,
because | feared I could not live on church
school wages. What | was unwilling to
attempt because faith was lacking, has been
forced upon me in other ways. My health
failed, and | was compelled to leave the
public schools. Then came the announce-
ment of the Summer Assembly at Berrien

Springs. It appeared to be my last op-
portunity. | came. Howgladlam! The
school is doing a noble work. It is true

that, like Moses, we have to unlearn much
that we once held dear, but in place of
human philosophy, we are pointed to the
wisdom of God, which, grasped by faith,
will enable us to lead souls to Christ. “
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Promoters of Education

BY E. A. SUTHERLAND

In the days of the Reformation, as it began
to grow, God prepared the hearts of princes
to foster the new movement. Frederick,
Elector of Saxony, the friend of Luther,

was thus prepared. Of him D’'Aubigne
says : “ God chose him to serve as a tree
under whose shelter the seeds of truth

might put forth theirshoots, without being
uprooted by the tempests around them.”

In the history of the Hebrew nation there
were two kings who fostered the educational
system, offering shelter, as it were, to the in-
structors, when there was imminent danger
that the entire system might be swept
away by the tempests from without. So
great indeed was the cause of education,
and so dependent was Israel upon its
schools, that God gave them national protec-
tion during the reigns of two of tbe might-
iest monarchs that history records. The
men thus honored as protectors of schools,
as promoters of Christian training, were
David and Solomon. Without the protec-
tion afforded during the reign of these two
kings, Israel’s teaching principles, set in
operation by Samuel, w'ould have been
overthrown or swhllowed up by the false
teachings of Egypt and Babylon.

David as a child was known to the
prophet Samuel, the founder of the training
schools at Ramah and Kiijath-jearim. The
early home of the youth was in the country.
On the hills of Bethlehem he gained some
most valuable experiences for his life work.
On those same hills, the youthful shepherd
composed some of those immortal songs,
which not only described his own experi-
ence, but portrayed the future life of Christ.
Much of David’s success is due to the train-
ing he received at his mother’s knee. As
he himself says, she was the handmaid of
the Lord, and as such she taught her child
according to the precepts of the law of
Moses, just as Mary, that other handmaid,
taught the child Jesus. The facts concern-
ing the teaching of Jesus are equally ap-
plicable in the home of Jesse the Bethle-
hemite.
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A living faith in God was the guiding
principle in the educational system of Sam-
uel. David as king was prepared by his
own home training to act as a guide and
protector of the men chosen to teach the
youth of Israel. It was in response to the
laws of David that the teaching priests
were restored to their positions in the
church and government.

Great as was his service to the teachers
as a class, true loyalty to the educational
reform on the part of King David took a
still more practical form in the birth
and education of the heir to his throne.
Notwithstanding the grievous mistakes
made by David and Bath-sheba, this father
and mother learned the bitter lesson in the
first years of their life together, and Solo-
mon was a child of faith.

The picture of Bath-sheba instructing the
young Solomon is a beautiful one. She
studied carefully the methods given in the
books of Moses that she might in the
minutest particulars follow the divine in-
struction. She knew that she was training
a king. How precious the charge! But
mothers today have in their hands the ed-
ucation of princes,— children of the heav-
enly King. Can they afford to be less dili-
gent in their preparation ?

“ It was in the school at the mother’s
knee that the stories of patriarchs and
prophets, of statesmen and warriors, of
poets and sages, wise men and patriots, and
the great Lawgiver himself,—the whole
forming the very best body of material for
the purposes of child nurture found in any
language,— were told and retold until they
became parts of the mind itself.” The ef-
fect upon Solomon was similar to that made
by the teaching ot Eunice and Lois on the
mind of Timothy.

Josephus, describing the careful training
of the Jewish youth, says —

‘“Our principal care is this, to educate
our children well; and we think it to be the
most necessary business of our whole life
to observe the laws that have been given
us, and to keep those rules of piety that
have been delivered to us. For there
are two ways of coming at any sort of
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learning and a moral conduct of life ; the
one is by instruction in words, the other by
practical exercises. Now other lawgivers
have separated these two ways, and choos-
ing one of those ways of instruction, or
that which pleased any one of them, neg-
lected the other. But our legislator
very carefully joined these two methods
o f instruction; for he neither left
these practical exercises to go on without
verbal instruction, nor did he permit the
hearing of the law to proceed without- the
exercises for practice. But for our
people, if anybody do but ask any one of
them about our laws, he will more readily
tell them all than he will tell his own name,
and this having
learned them immediately as soon as we
became sensible of anything, and of our

in consequence of our

having them, as it were, engraven on our
souls. ”’

What wonder that Solomon'’s soul turned
to God, and that his first plea was for wis-
dom! How easy it became for God to open
his treasures of wisdom and knowledge to
the young man wdiose faith had grown with
his years! It was a natural result, not a
miraculous manifestation of divine provi-
dence, to find Solomon the recognized head
of the intellectual world. It was in har-
mony with natural law,— the law of educa-
tion made known by Moses, and followed
by David and Bath sheba,— that Solomon
was placed at the head of kingdoms, and
attracted to himself the lovers of wisdom in
other kingdoms.

Solomon typifies the people in the Chris-
tian dispensation who grasp the importance
of education. As the Queen of Sheba
sought his court, so kings and princes,
men of wealth and education, in the last

days will be drawn toward those who ac-
cept true principles of education. The
promise o f lIsaiah sixty is sure. Its

fulfillment awaits a people willing to grasp
it.

“Men arecast-iron, but children are wax.
Strength expended upon the latter may be
effectual, which would make no impression
upon the former."’
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Make Haste to Save the Children

BY S. M. BUTLER

When the message was first given to us
to carry to the world, we were shown that
in the education of our children a different
order of things must be brought in; and
yet we have strangely neglected this work
for many years. While making earnest
efforts to build up other parts of the work,
we have given but little attention to this.
But now the Lord is sending us urgent
messages, which should receive our serious
consideration. It is cause for alarm when
the professed people of God neglect any
part of the instruction which he sends
them ; it is doubly lamentable when that
instruction relates to the welfare of our
children. Had we heeded the light which
came to us years ago, we would today have
a school system equally perfected with
other parts of our work. Instead, we have
allowed two generations of young people to
grow to manhood, and receive their educa-
tion in the schools of the world. As are-
sult, many of them have drifted from the
truth. There is no doubt that hundreds of
them would today be active laborers in the
cause had we seen the necessity of estab-
lishing schools for their education accord-
ing to Bible principles. Another genera-
tion is now coming on. Shall we neglect
them as we have those who have preceded
them? This is a question which every
Seventh-day Adventist must answer, and
much depends upon the answer. What
shall it be ?

There are a large number of earnest,
capable people in the state who would be
glad to enter this branch of the Lord’s
work, but are unable to do so because of
the present low wages paid to teachers.
Those who have others depending upon
them for support, are compelled to seek
employment offering larger remuneration.
Steps should be taken as soon as possible
to provide a plan of support for the church
schools which will enable them to offer a
fair compensation to the teachers. It is
not good policy to so conduct the work that
those who are thoroughly capable, and
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whose hearts are in the work, must be de-
barred from it because it cannot afford them
a livelihood. Neither is itjustice to those
who are at present making heavy sacrifices
to pioneer the work. “ The laborer is
worthy of his hire,” is a Bible principle
which is as truly applicable to teachers as
to laborers in other departments of the
Lord's cause.

Missionaries Should Have an Industrial Education

As a great part of human agency is oc-
cupied with work for those things which
are necessary for the body, it is needful for
the Christian missionary to consider the
industries of the people among whom he
labors. The practical truth which he
teaches finds its scriptural authority and
counterpart in the carpenter's. shop at
Nazareth, the fishing boats at Gennesaret,
and the Corinthian home where the occu-
pation of tent-making was carried on.

The history ofthe early days of mission-
ary effort a century ago, shows that the
first leaders were impressed with the idea
of industrial missions. William Carey
supposed that missionaries could support
themselves by trade and agriculture in the
countries to which they went, and a large
proportion of the earliest laborers sent
forth by the London Missionary Society
were artisan missionaries. A pioneer in
semi-civilized and uncivilized lands re-
quires practica lindustrial training, so that
his needs may be supplied. The success of
many individual missionaries, in widely
differing fields, has proved conclusively
that if this agency has not been so actively
prosecuted recently as at one time, there
is no reason whatever why the industrial
side of missionary work should not be much
more widely used than at present is the case.

The industrial schools which are estab-
lished have already done noble work. In
colonies or dependencies of European
powers, and | have uo doubt that the same
is true of the United States, the govern-
ments are often willing to give financial
assistance to missionaries who organize
industrial education.
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To provide for native Christian converts
who are ostracized by their profession of
faith, is of great importance. Too often
the tendency has been to make preachers of
these. Industrial work may become a use-
ful training for one who may afterward
devote himself to pastoral or evangelistic
work, just as a business training is no
unimportant part of a missionary’s equip-
ment. To provide honest occupations for
necessary uses, still needs to be taught to
Christian converts as in apostolic days. . .

The great difficulty in the way of mis-
sionary societies’ embarking upon in-
dustrial effort, appears to me to be the same
as in other departments; viz., the supply of
men and means. An industrial missionary
needs not only the qualifications which
other missionaries require, but special
training and aptitude for his special work.
— Watson Grace, Secy Friends' Foreign
Missionary Society.

Training for God and Caesar

BY JOEL C. ROGERS

Let fathers and mothers who have chil-
dren of school age present their children
before the Lord, asking, "‘Is it lawful for us
to give tribute unto Caesar, or not?’’ Matt.
22:17; Luke 20:22. Caesar is the govern-
ment under which you live. He will be
pleased to take your boy and girl, and train
them for himself. He wants trusty boys to
fill business offices, and in civil affairs, to
occupy chairs of state, to become lawyers,
judges, and legislators. He needs boys of
bravery and courage to fight his battles of
conquest and defense. Yes, he can use all
of them. Especially is he after the bright-
est and best. He needs your girls for
clerical work, for teachers in the public
schools, and for rearing citizens and sol-
diers. Caesar is training boys and girls for
government use and for the present world.
If you have devoted your children to
Caesar and want them trained for the
world, let him have them. He will make a
success of training them that way. The
Lord says, ‘‘Render therefore unto Caesar
the things that are Caesar’s. ”
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But remember that in taking this course
for the training of your children, you are
manifesting no faith in the message for this
generation. You are wavering. “Let not
that man think that he shall receive any-
thing of the Lord.”

If, however, you presentyour child, sin-
cerely desiring to know what God would
have you do, the Lord takes the child and
asks of you, “Whose image and superscrip-
tion is this?’” God said long ago, and he
says today, “Let us make man in our im-
age ... Inthe image of God created he
him; male and female created he them.”
Your child has lost some of God’s image,
and the Lord wants you to see to it that
his image and superscription is written
fully upon the child. Christian education
restores that lost image. He commands,
*Render therefore unto God the things that
are God’s. Surround the child by such in-
fluences, and put him under such training
aswill most surely save him for God. You
cannot blame Caesar for looking after his
interests. God wants you to look after
yours as diligently.

Present your money before the Lord.
He inquires whose image and superscrip-
tion it bears. You mustreply, “Caesar’s.”
Is it lawful to give tribute to Caesar for
supporting his schools? “Render therefore
unto Caesar the things that are Caesar’s.”
The neighborhood is better for having
these schools. You would not want to see
them removed. Then, as an obedient sub-
ject, pay your share of taxes for their sup-
port. But Caesar cannot train your child
for God’s kingdom. He knows nothing
about that kind of training. You, as a
good citizen of that kingdom, must look
after that matter.

Caesar’s schools will train for the world.
You can afford to pay taxes for the good of
the community. And you can also well
afford to spend a larger sum in training

your children for God’s work in the earth
and for his eternal kingdom, rather than
see them lost to both. The Christian
school is a necessity wherever the Christain
family exists, the church school wherever
there is a church.

Toronto, Ont.
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Agriculture for the Ministry

Booker T. Washington, principal of Tus-
kegee Institute, in his latest work, “Char-
acter Building," says:—

“1 do not want to startle you when 1| say
it, but I should like to see during the next
fifty years every colored minister and
teacher, whose work lies outside the large
cities, armed with a thorough knowledge of
theoretical and practical agriculture, in
connection with his theological and ac-
ademic training.

“In a recent number of the New York
Independent, Rev. Russell H. Conwell, the
pastor of the great Temple Baptist Church,
in Philadelphia, a church that has a mem-
bership of three thousand persons, tells of
the pastor of a small country church in
Massachusetts, who, in perplexity at the
eternally recurring question of howto make
his church pay its expenses, asked Mr.
Conwell’'s advice. ‘I advised him,” Mr.
Conwell says, ‘to study agricultural chem-
istry, dair}rfarming, and household econo-
I meant the advice seriously, and he
took it seriously. He made his studies,
and he made them thoroughly. On the
Sunda}”"when he preached his first practical
sermon which was the outgrowth of his
helpful learning, its topic was “Scientific
Manures,” with appropriate scriptural allu-
sions. He had just seventeen listeners.
These seventeen, however, were greatly in-
terested. Eater on, they discussed the re-
markable departure with their friends who
had not attended the service. The result
was that within five Sundays the church
was packed with worshipers, who had dis-
covered that heaven is not such a long dis-
tance from earth after all.’

“In the present condition of our race,
what an immense gain it would be if from
every church in the vast agricultural re-
gion there could be every Sunday a lesson
or lecture given on the principles of intelli-

my.

gent agriculture, on the importance of the
ownership of land, and on the importance
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of building comfortable homes! | believe
that if this policy could be pursued, instead
of the now too often poorly clothed, poorly
fed, and poorl}-housed ministers, with .sal-
aries ranging from one to three hundred
dollars a year, we should soon have com-
munities and churches on their feet, to
such an extent that hundreds of ministers
who now live at a dying rate would be sup-
ported in a manner commensurate with the
dignity of the profession. Not only this,
but such a policy would result in giving
the ministry such an idea of the dignity of
labor and such a love for it, that the minis-
ter’'s own home and garden and farm would
be constant object lessons for his followers,
and at the same time sources from which
he could draw a support which would make
him in a large measure independent.”

The advice given may well be followed by
other evangelical laborers than those ad-
dressed by Mr. Washington, and the prin-
ciple enunciated is equally applicable North
and South.

How Chicago University Trains

Chicago University is one of the most
progressive institutions of learning of
which our county boasts. It claims to be
abreast of the times, and in its ambition to
prepare men for activity in the world, offers
suggestions to the training schools for
Christian workers. Not its methods nor
its subject matter, but its zeal and the re-
sourcefulness of its management are rec-
ommended as worthy of imitation. Note
the following paragraphs from the pen of
George E. Vincent :(—

“ The Chicago University stands for cer-
tain educational theories and methods
which vary from the prevailing practice.
One of these innovations is the so-called
quarter system. The University is open to
students throughout the year, in four
sessions of approximately twelve weeks
each. Students may enter at the beginning
of any quarterly period, and withdraw at
its close. The system has been likened to
a ‘merry-go-round ' which every three
months comes to a halt for a possible
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change of passengers. To be sure, the ma-
jority of students, influenced by custom,
enter the first of October and leave at the
end of June ; but a large number avail
themselves of the flexibility which this
plan permits. Students who get on faster
than their fellows, may graduate in Decem-
ber instead of in June, or in exceptional
cases, they may win their degrees in three
years. Others, whose preparation has been
faulty, may spend the autumn in additional
work, entering the University in January.
The quarter system is also a boon to self-
supporting students, who may drop out for
any three months when money may be
most easily earned. ‘1 must work next
quarter, but I''ll be back the first of April,’
is a remark familiar to the deans. School
teachers find the summer quarter, together
with the correspondence courses, a means

of gaining, little by little, a coveted de-
gree. Accumulating credit in this way,
these ambitious teachers often leave their

schools for a whole winter, and complete a
college course.

“ The summer quarter has a character of
its own, although an increasing number of
regular students remain for summer study.
Instructors from other wuniversities are
added to the staff for this period. For ex-
ample, during the coming summer more
than twenty professors from foreign and
American universities will teach in Chicago.
This inter-university fellowship adds dis-
tinctly to the charm of this quarter. Every
department of the University is well manned
for the summer. Large numbers of high-
school teachers and of professors in smaller
colleges eagerly welcome this chance to
pursue their special studies under expert
guidance.”

Lectures or Recitations, Which

Contrasting the method of instruction
employed in the university and that of the
smaller college, President George Harris,
of Amherst College, says :(—

"The method of the small college carries
a requirement of daily work in nearly all

courses. This is not merely learning a les-
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son from a book and reciting it. There are
essays to be written, subjects to be worked
up from the sources, original problems to
be solved, laboratory experiments to be
performed, collateral reading to be done;
but at every exercise, students must recite
and report. In some courses there are
lectures chiefly ; in every subject some lec-
tures : yet the method, on the part of the
student, is partly productive, not wholly
receptive. Measuring fractionally, in the
rough, it may be said that in the univer-
sity the method is three parts lecture to
one of recitation; in the college three
parts recitation to one part lecture. For
lads from eighteen to twenty-two years of
age can there be any doubt which is the
better method ?

“It is pretty well understood now that
the place for .study, that is, the place where
study is required, is the small college; that
in the university the student may, in the col-
lege he must, study ; that if a boy loafs four
years, except eight cramming periods, the
label of a university will do him very little
good. There are agreat many sensible peo-
ple in this country who prefer to send their
sons to a college where they must study.”

It is a aad fact that the method which
demands personal application in the form
of study, is not always employed in schools
less advanced than even the small college.
It is not enough to “pour in” knowledge;
every teacher should make students.

Reasons for Industrial Schools

Mr. Hodge, the secretary of the Interna-
tional Committee of the Y. M. C. A., after
careful study of statistics relating to the
subject of the educational preparation made
by the young men of the United States, be-
tween the ages of sixteen and thirty-five,
reports as follows: “ Of thirteen million
young men in the United States between
these ages, only five in every one hundred
have been specially prepared for these occu-
pations by education received at some kind
of school.” He also found that of every
one hundred graduates of our grammar
schools, only eight obtain their livelihood
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by means of the professions and commercial
business, while the remaining ninety-two
support themselves and their families by
means of their hands. If the statistics are
correct, and an examination into conditions
existing in any community will seem to
substantiate them, it must be evident that
the education given in the grades below the
high school, which does not make provis-
ion for some training of the hand and the
eye as well as of the brain, is failing to do
for these children what they have a right to
demand shall be done for them, and what
society has the highest interest in demand-
ing shall be done for them.

If ninety-two out of every one hundred
children in the grades are to earn their liv-
ing by their hands, does it not seem that
the educational system is out of joint,
which fails to give them during the most
impressionable and formative period of
their lives, such training as will fit them
the earlier to become skilled in whatever
department of manual labor they may en-
gage, and thus make them more productive
members of society as well as more self-
respecting? It is true that manual train-
ing dignifies labor, and gives to those who
engage in it a respect for work as well as a
habit of work, and an interest in their
work.— Report of Commissioner of Educa-
tion, Wisconsin.

An Echo From Canada

The demand for a practical training for
boys and girls is not confined to the public
schools ofthe United States. Prof. J. G. Mac-
Gregor is reported by The Educational Re-
vieiv to have said, referring to Nova Scotia: —

“The farmer finds that the boys he sends
to the high school rarely return to the farm.
There are probably many reasons for this.
But there can be little doubt, not merely that
they are not fitted, but that they are actu-
ally unfitted by the high school course for
the farmer’'s work. The farmer must, above
all things, be able to learn quickly and ac-
curately from his own experience. His boy,
after passing through an intensely modern
curriculum, under the pressure of acentral-
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ized examining and under the
guidance of teachers in whom for the most
part the colleges have failed to develop in-
vestigating power, must almost inevitably
be less able to learn from his own exper-
ience than he would have been if he had re-
mained on the farm ; while even that part
of his large stock of acquired information
which bears upon agriculture, must consist
in general of inaccurate and ill-digested
epitomes of sciences in -which he has little
or no interest. A knowledge-making, as
distinguished from a knowledge-supplying,
study of science, would give him not much,
but some, real knowledge bearing on agri-
culture, would cultivate in him the power
of using his experience, would enable him
to read books on agriculture, and would
give him a living interest in all the opera-
tions of the farm.”

The remedy is to be found in the indus-
trial school which gives to mental and phy-
sical training an equal amount of time and
attention.

system,

The Teachers’ Trust

Commenting upon the organization of a
National Federation of Teachers, effected
at the meeting of the National Educational
Association in Minneapolis, last July, the
Chicago Tributie (July 14) said :(—

“The meaning of the movement is clear.
The teachers have become trades unionists.
They have brought themselves together in
an association for the exaction of higher
wages. Speakers on the floor of the Chi-
cago Federation of Eabor have been known
to invite the Chicago Teachers’ Federation

to come frankly into the general labor
party. Now the invitation will be more
obvious than ever. The quadrille callers
have organized; the commercial artists

have organized; the grade teachers have

organized. The pressure on all of them
has been the same. They will all employ
the same measures of resistance.

A shower-bath lias been successfully
introduced into one of the public schools of
New York City. Its capacity is sufficient
to bathe 150 to 300 boys daily.
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The Mission of Teachers’ Institutes

Teachers’ institutes are becoming popu-
lar. Not only their popularity, but their
usefulness, will increase with the growth of
church schools. There is a difference,
however, between an institute and a train-
ing school. An institute is for teachers of
experience, who meet together for a few
days or weeks for the purpose of discussing
methods. It is an excellent means for
unifying the work. Such a gathering
should not be confined to teachers in pri-
mary grades, but it will reach its standard
only when participated in by teachers
representing all grades of work from the
home school to the college.

The institute, however,
work of a school, neither can it take the
place of a school. Every year sees new
additions to the ranks of Christian teachers.
These new recruits come from the secular
schools. Sometimes they are in harmony
with the principles of Christian education,
but more often they are ignorant of them.
They cannot teach a church school with
success, because they lack the technical
education. Such persons need thorough,
systematic training. A few days devoted
to talk will not suffice. They are hungry
for knowledge, and they cannot be fitted for
their new duties by anything less than
thorough class work. This they cannot
obtain in an institute. They can get it
only in a thoroughly organized school,—a
trainingschool which recognizes the needs,
and has proper facilities, and instructors
capable of meeting the situation.

It is an injustice to young people just
entering the profession to give them the
idea that by attending an institute they
can be prepared for teaching.

There is another class of students who
must look to our training schools rather
than to institutes for preparation. |
refer to the progressive Christian teacher.

cannot do the
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I find that all such teachers desire to take
additional work each year. In the school-
room certain deficiencies are apparent. The
teacher wishes additional work in science,
in mathematics, language, or manual train-
ing; it matters not what. This training
should be sought in a summer school.

The summer term has become a perma-
nent feature of the training school. Each
year it will be stronger than the preceding
one. The mistaken idea held by some, that it
iseconomy to hold short institutes, in order
to save car fare to a central school, has been
shattered. It is economy to get the best,
and teachers will not long be satisfied with
superficial instruction. The difference be-
tween the school of the trained teacher and
that of the novice, is already so apparent
that every request for a teacher specifies
that only “trained teachers are wanted.”

Territorial lines cannot longer limit the
work of training teachers. Christian edu-
cation is purely democratic, and it strikes
a death blow to the petty kingdoms which
have been set up by certain feudal chiefs.

The weakness of institute work as a sub-
stitute for regular classroom drill was
manifest in the canvassers’ institutes of
previous years. A large company of illy
prepared canvassers were hurried into the
field. Instead of strengthening the can-
vassing work, they crushed it by their own
weight. It has never yet revived; nor can
it, until thoroughly trained canvassers enter
the field. Let us spare the cause of educa-
tion from a similar experience.

We should hold institutes; we should
make them strong by gathering together
all the teachers in the state or conference
who have had training in Christian educa-
tion, but we should not mistake their mis-
sion, and endeavor to do in the institute
what can be accomplished only in a train-
ing school.

Building up an Educational System

“l seem to myself to know that the
time will come when education will be
reverenced as the highest of earthly em-
ployments.” It was in the midst of the
most perplexing problems, when the world'
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effort to reform educa-
that Horace Mann uttered
In my soul I harbor the same
feelings concerning Christian education ;
and it is not a fancy merely, for the Word of
God promises this condition. The harvest
may be far distant from the seedtime,
nevertheless the harvest is sure. The work
begun will bring results.

In order to do effectual work, the effort
must be organized. We must work for a

frowned upon all
tional methods,
those words.

system of free schools which will offer
Christian training to every child. We now
need a system of universal free schools.

This is a settled fact to which some are
ready to commit themselves.

Having acknowledged the need of or-
ganized effort, the problem of financial
support must then be solved. When faced
boldly, it can be solved. |If the state can
provide free schools for its children, the
church can provide free schools for its chil-
dren, else God is limited for means.

To carry forward a system of schools, we
must have trained teachers. Hundreds of
trained Christian teachers, and text-books
following Christian methods, will make the
system a success. “If we prosper in ourin-
stitutions for teachers, education will be
suddenly exalted; if not, its progress will
be onward still, but imperceptibly slow.”
How grave the responsibility resting upon
teachers, and upon those institutions that
train teachers!

The Controlling Spirit of a Teacher

Have you wondered what qualifications
the successful teacher must possess? Men
of power have been comparatively few, but
it is refreshing when one is met to find the
secret of his strength. Horace Mann was
an instrument in the hands of God for
starting a great reform. He had much of
the spirit of the master Teacher. In his
diary a glimpse of the inner man is seen.
His life is an inspiration.

SELF SACRIFICE

When first appointed educational secre-
tary, he made the following entry:— “God

grant me annihilation of selfishness, a
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mind of wisdom, a heart of benevolence!
Howt many men | shall meet who are ac-
cessible through a single motive, or who are
incased in prejudice and jealousy, and need
not to be subdued, but to be remodeled!
how many who will vociferate their de-
votion to the public, but whose thoughts
will be intent upon themselves! There is
but one spirit in which these impediments
can be met with success; it is the spirit of
self-abandonment, the spirit of martyrdom.
To this, | believe, there are but few who
will not yield. | mustnotirritate. | must
not humble. I must not degrade anj-one
in his own eyes.”

FAITH

Some become discouraged if results do
not appear at once. Mr. Mann reasoned
thus with himself: “With the highest de-

gree of prosperity, results will manifest
themselves but slowly. The harvest is far
distant from the seedtime. Faitli is the

only sustainer.”
LOVE

‘‘After all the advice w'hich all the sages
who ever lived could give, there is no such
security against danger, and in favor of
success, as to undertake it with the right
spirit,—with a self-sacrificing spirit. Men
can resist the influence of talent: they will
deny demonstration, if need be; but few
will combat goodness for any length of time.
A spirit mildly devoting itself to a good
cause is a certain conqueror.” d.

The Educational Conference.

As the Advocate goes to press, the Ed-
ucational Conference is in .session. Teachers
in different parts of the country have been
asking whether or not the conference pro-
ceedings, will be published. The October
issue of this journal will give, as fully as
space will allow, the work of this meeting.
The publication of a bulletin imposes a
financial burden. As the readers of the
Advocate are the ones most directly con-
cerned in these proceedings, it seems best
to fill its columns with the subject-matter
ofthe Conference. Orders for clubs should
be in by September 10.
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O e Sabbath School #

D idst Thou seek shelter when, o’er Thy head,
The clouds of muttering hatred burst?

When friends were fleeing, and, in their stead.
Came cross and spear and the raging thirst?

I ask not shelter, but ask to be

With Thine own resolute soul endowed,
In time of trial to stand like Thee,

To front the tempest, or face the crowd.

“ And when the glory regilds the sky,
Thy spirit of service to me still give,
For Iwould be able Thy death to die,

Were | but able Thv life to live.” = —Success.

Reverence or Irreverence, Which

BY FANNIE M. DICKERSON

“Wherever thou art,” says Goethe, “be
all there.” The teacher will find that if he
wins souls to God, this must be his motto ;
when he is before his class, he must “be all
there,”— his mind, his heart, his life.

If the teacher is all solicitude for the class
before him, for the success of that hour’s
work,— if he is “all there, ”— will he allow
his pupils to talk one with another during
the opening exercises, the class recitation,
and even throughout the sacred moments
of prayer?— | think not. Character is being
formed; these young people are acquiring
habits of irreverence, and without even a
protest from him who has been chosen as
their spiritual guide. Is this right?

It is not putting it too strongly, | be-
lieve, to say that many a child has formed
marked habits of irreverence toward God,
and disrespect toward his instructors, while
under the influence of the Sabbath school.

The careless, irreverent heart of even
a child can scarcely be made to hear
the still, small voice. Is not the teacher

who permits the fun-making, whispering,
and inattention during the Sabbath school,
working against God instead of for him ?—
It certainly must be so.

Children are naturally reverent; I mean
that child nature is plastic and responsive,
and easily directed by the teacher into the
formation of good and true traits of char-
acter. Can heaven Icok down upon a
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is found in .some of our
a score of happy,
nest, innocent children are rapidly acquir-
ing habits of irreverence, inattention, care-
lessness, and disrespect ?

Legion almost arethe children and youth
who are longing for good Sabbath school
teachers,— teachers who can arouse their
thought, their emotions, and move their
wills to right action.

Many of our pupils are in the darkness
of sin and death, and not until they are
turned about by the Spirit of God, and
made to face the Sun of Righteousness, do
they see the beauty of real life, the beauty
of Christian character. Are not Christian
teachers called, anointed, and strengthened
by the Iloly Spirit to do this very work for
our youth ? May God help them to lead
their children early to become discontented
with the darkness of sinful flesh, and to
see, love, and live, the holy, just, and pure.

sadder scene than

schools where ear-

The Danger of Adopting Secular Methods in

Christian Schools.

The secular school gives positive in-
struction. It teaches mathematics, natural
science, history, and language. Knowledge
of facts can be precise and accurate, and a
similar knowledge of the principles can be
arrived at. The self-activity of the pupil
is before all things demanded by the teacher
of the secular school. The pupil must not
take things on authority, but must test
and verify what he has been told by his
own activitj'. He must trace out the
mathematical demonstrations and see their
necessity. He must learn the method
of investigating facts in the several
provinces of science and history. The
spirit of the secular school therefore comes
to be an enlightening one, although not of
the highest order. But its enlightenment
tends to make trust in authority more and
more difficult for the young mind. Re-
ligious education, it Is obvious, in giving
the highest results of thought and life to

the young, must cling to the form of
authority, and not attempt to borrow the
methods of mathematics, science, and
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history from the secular school. Such
borrowing will result only in giving the
young people an overweening confidence
in the finality of their own immature
judgments. They will become conceited
and shallow-minded. It is well that the
child should trust his own intellect in deal-
ing with the multiplication table and rule
of three. It is well that the child should
learn the rules and all the exceptions in
Latin syntax and verify them in the classic
authors, but he must not be permitted to
summon before him the dogmas of religion,
and form pert conclusions regarding their
rationality.

Against this danger of sapping or un-
dermining all authority in religion by the
introduction of the methods of the secular
school, which lay all stress on the self-ac-
tivity of the child, the Sabbath school has
not been sufficiently protected in the more
recent years of its history. Large numbers
of religious teachers, most intelligent and
zealous in their piety, seek a more and more
perfect adoption of the secular school
methods. W ith the spectacle of the sys-
tematic organization of the secular schools,
and the improvement of methods of teaching
before them, the leaders in the church have
endeavored to perfect the methods of the
religious instruction of youth. They have
met the danger which lay in their path;
namely, the danger of adopting methods of
instruction in religion which were fit and
proper only for secular instruction.— Wil-
liam T. Harris, U. S. Commissioner of
Education.

Methods of Teaching

BY E. A. SUTHERI*AND

Methods applicable to the day school are
equally applicable in the Sabbath school,
provided, of course, that the day school is
a Christian school. In orderto be ateacher,
certain qualifications are requisite. To
make the subject concrete, we will think of
Daniel, the Jewish youth, when, immedi-
ately after his removal from home and
friends, he found himself a slave in a
heathen court, and subject to the dictates
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of a heathen king. Daniel had been ed-
ucated as a teacher, and in consequence, he
became a teacher, in spite of what might
appear to be adverse circumstances. The
lesson under consideration is the relation of
the physical man to his mental and spiritual
natures. How did Daniel teach the true re-
lation ?

1. He himself firmly believed that his
physical condition would affect him men-
tally and spiritually. He was thoroughly
acquainted with scientific principles, but
back of that he had the Word of God.
Every teacher must believe what he wishes
to teach. Fortunate is that teacher whose
fund of facts isin harmony with the Scrip-
tures, and who can read from the Bible
those principles which he advocates.

2. Daniel knew the truth and believed it,
and, what was still more essential, he had
power to live it. He knew the effect of
different foods upon his mind and heart.
He had the moral courage to deny appetite.
The truth which he possessed gave him
power. No one can teach a principle until
in his own daily experience he has power to
live it. This is the second great qualifica-
tion for teaching. Whether the lesson be
one on appetite, passion, evil thinking, evil
speaking, working for others, medical mis-
sionary work, canvassing, moving out of
the cities, keeping the Sabbath,—whatever
it may be, no one can teach it until he has
poiver to do.

3. A third qualification is skill in pre-
senting truth. Daniel was placed in the
keeping of Ashpenaz, and instead of fiercely
denouncing everything in the Babylonian
court, he made friends with the prince of

the eunuchs. Then he was ready when the
test came, to meet with favor, and his opin-

ions were mildly considered by the prince
and steward. Had he rebelled, derided, or
become rash, how different might have been
the results! First believe, then live, and
finally let the Spirit give you skill and tact
in presenting truth.

Concerning the methods to be employed
by the teacher thus qualified to stand be-
fore the class, there are three things to bear
in mind,—
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1. Impart the knowledge to your class.
This should be done, as suggested in previ-
ous articles, by arousing vigorous mental
activity through the use of objects and well-
directed questions. Make the children think.

2. After a subject is understood, pupils
should be drilled. Thorough drill is the
teacher’s best opportunity to form character.
It is by repetition that a subject becomes
fixed in the mind. One great fault to be
found with Sabbath school teaching is the
absence of drills.

3. Tests should frequently begiven. The
child who knows athing, loves to be tested.
In case of ignorance, the test reveals this
fact and stimulates future activity.

Here, again, the Sabbath school is weak,
I know of schools that have adopted the
plan of written tests at stated periods.
Whether written or oral, tests should be
given. The skilful teacher will be able to
vary these tests until they will be neither
irksome nor dull.

The Object of the Review

BY S. N. CURTISS

Probably no two persons get exactly the
same impressions and spiritual lessons from
their study. One’s previous education and
experience have much to do with the re-
sults of his study. Still, all that the Spirit
reveals to each one is in the text all of the
time, and much more that none have dis-
covered.

It is when we come to the review of the
lesson that by a skilful bringing out of all
these ideas,—a gathering of the seed-
thoughts from each one,— we begin to dis-
cover more fully the wonderful length and
breadth and height and depth of the words
of God. So the object of the review' exer-
cise is to view again, to re-view the lesson,
securing, if possible, a new view of some
of the treasured wealth which the Spirit of
truth has hidden in the Word.

Imagine four persons approaching a
monument from the four points of the
compass. One sees before him the massive
spire of granite upon which are enrolled
the names of those who were slain in bat-
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tle, while on beyond it stretches out before
him a beautiful park, with winding paths,
beds of flowers, and long stretches of green-
sward. The beauty and harmony of the
scene as a whole attract him most, not any
one particular object. He is a lover of na-
ture.

To another’'s view, on the monument’s
side is inscribed a loving tribute from a na-
tion to its martyred heroes, while far be-
yond roll the broad waters of a mighty
river, bearing on its bosom the commerce
of the world and fairly alive with its myriad
of craft. The business man is attracted
most by these evidences of prosperity and
business life.

The third visitor sees nought but the
wonderful architectural beauty of the monu-
ment. Its foundation, its pedestal, its
graceful proportions, its great height, its
inscription commemorative of brave deeds,
the pieces of statuary at the corners,—all
these command his most thoughtful atten-
tion. He is an artisan, and know's the
labor, and appreciates the genius required
in the production of such a masterpiece.

On the fourth side, the visitor beholds
only the bare monument, merely noting its
massive beauty ; but more than all is he
impressed with its background, where,
spread out before his view is a city, with its
broad avenues, its palatial residences, and
its clusters of business blocks. Here is
represented the wealth and refinement, as
well as the business activities, of the world.

If each of these should point out to the
others, as they meet at the monument, that
which most impresses him in the scene pro-
sented, each of the others would be given a
new view of the spot, and would wonder that
he, too, had not noticed what the others
portrayed. He can see them now. The
different views were there all of the time,
but he had not noticed them.

So it is with the study of God’s Word.
We approach it, each from our own stand-
point, and it is only by going over it care-
fully, again and again, and by helpful
suggestions from the study of others, that
we get the broadest view of its wonderful
wealth of meaning.
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Properly conducted, the review should
encourage us to study harder, pray more
earnestly, and dig more deeply, that we
may of ourselves, by the Holy Spirit’s aid,

discover more that is in the lesson. Each
one, thus applying himself, will bring to
the review a wealth of good things. Such

an exercise will be one from which the
students will not willingly absent them-
selves.

The Ideal Teacher

BY MRS. L. FLORA PLUMMER

Probably we each have in mind the picture
of an ideal teacher. Our ideals may not be
similar in all respects, yet quite likely each
bears some resemblance to the others. We
speak of certain persons as natural teach-
ers,—those possessing great ability to in-
struct, having power to express thoughts
in very appropriate words, attractive in
manner, brilliant and original in thought,
skilful in directing the minds of others,
and illustrating the truth of God in their
daily lives. But persons possessing all, or
even a few, ofthese desirable qualifications,
are exceedingly rare. The question of most
interest to our local schools is, “What are
absolutely essential qualifications of a
teacher?” There seem to be but two
qualifications really indispensable, and one
of these is implied in the other. They are,
first, true consecration of heart; secondly,
a willingness to prepare for the work.
Possessing this spirit, all else necessary
may be acquired.

The greatest need of our schools is not
superior talent, but development of
the talent already possessed. Our fail-
ures are due more to a lack of interest,
and consequently to a lack of preparation,
than to any other cause. | believe that if
an earnest, intelligent effort were made in
all -our schools to study successful methods
of teaching, as well as to study the subject
to be taught, it w-ould result in the develop-
ment of teaching ability that would bear
fruit, some thirty, some sixty, and some
an hundred-fold.

The work of God has not been carried
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forward by those only who possessed
marked natural ability. Moses was natu-
rally slow of speech, passionate, and ego-
tistical ; yet the power of God enabled him
to overcome his physical and spiritual
defects, and made ofhim a great leader of a
mighty people. Peter was only a fisher-
man, unlettered, unused to public speaking,
yet he preached one sermon that led three
thousand souls to accept Christ. These
examples should encourage us. Let us.
place ourselves in such a relation to God
that he can use us. Let us avail ourselves
of every means of improvement which his
providence grants us. He will not work a
miracle to fit us for a work when we are
neglectful of the aids for self-improvement,
which he places within our reach to enable
us to do that work successfully.

The Sabbath schools are to do a great
work. It is nottoo much to expect that
each school will yet be “one of the greatest
instrumentalities, and the most effectual, in
bringing souls to Christ.” Who is to do
this work ? It will be done by the officers
and teachers in these schools,— not the
wonderfully gifted and brilliant ones, but
the plain, ordinary workers, who have been
determined, persistent, and faithful in pre-
paring themselves for the work of each
Sabbath day.

The History of Sunday Schools

BY M. BESSIE DE GRAW

The Sabbath school attended by the stu-
dents of the Summer Assembly at Berrien
Springs assumed the form of a convention,
and one topic presented was the “History
of Sunday Schools.” The study led to cer-
tain conclusions which will materially affect
thework of our church and Sabbath schools.

CHRISTIAN EDUCATION

The 16th century Reformation created a
demand for religious training. It was found
that any education which lacks the spiritual
element is incomplete. Schools, a multi-
tude of schools, sprang into existence as
the result of the efforts of Luther, Me-
lancthon, and their co-laborers. In these
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schools religious training was paramount.
These Christian schools began a decline in
less than a century after Luther’s life. The
decline was brought about by the thor-
oughly organized effort of the Jesuits, who
established papal schools for the express
purpose of counteracting the influence of
the Protestant schools.

As early as 1695, Francke, the great
educational reformer, found it necessary to
gather children together for religious in-
struction. In the history of Sunday schools,
as drawn from the records of the Lutheran
church, these words appear; “Francke
opened his ‘ragged Sunday school’ in his
study in 1695, kept it open every day, and
soon kept the ragged boys altogether.’’
What was known as a Sunday school, in-
stead of offering one hour’s Bible instruc-
tion during the week, proved to be a day
school in which the Bible, Bible history,
and hymns were taught.

We are led to conclude that Sunday
schools came into existence as a result of
the decline of church schools. So long as
the church gave regular daily instruction to
its children, there was no demand for the
Sunday school. The Sunday school is a
comparatively modern substitute for Chris-
tian schools. So evident is this fact that
when the educational reformer, Francke,
started a Sunday school, it immediately
developed into a day school for Christian
training.

The question at once arises, “How long
will the modern church be content with the

substitute? When will it demand the real
thing?” It is true that the lower the
spiritual condition of the church the

less actual work of teaching does it impart
to the children. For that reason the modem
Sunday school (Sabbath school) has adopted
the methods of teaching employed in the
secular schools. (See article from pen of Mr.
Harris, p. 267.) As aresult of this decline,
the Sunday schools fail to develop Bible stu-
dents, and the children after spending five
days in the secular schools, and in spite of
the one hour per week devoted to Bible
study (?) in the Sunday school, drift away
from the church and into the world.

271

The question immediately arose, “How
long will it be before some Sabbath school
catches the spirit of Francke and transforms
itself into a day school?” This is just
what the church school movement means;
and it is easy to see that the church which
has a live Sabbath school will not long rest
content with this substitute for Christian
training, but the demand will be made for
the day school. The day school which
comes as a result of a demand made by
such a Sabbath school, be a real
Christian school. Its teacher will be a
Christian, thoroughly alive to his possi-
bilities, and ready to make every class a
feeder for missionary fields.

Where are the Sabbath schools that have
not yet resolved themselves into schools for
daily instruction? What church dares stop
short of daily instruction for every child?
If the Sabbath school is free, wherein is the
consistency of tuition in the day school?
The history of Sunday schools, if it teaches
one lesson above another, condemns our
present inertia,— it calls for universal free
education.

will

Wrong Methods Pointed Out
A Study of the Testimonies on Sabbath School Work

BY MRS. L. FLORA PLUMMER

It frequently occurs that an inexperienced
teacher, who really desires to arouse an
interest in her class, will unthinkingly
resort to methods that are objectionable.
These methods may have the world's ap-
proval. It is a very popular plan to induce
pupils to make greater exertions by the
offering of a prize, or some mark of special
favor or distinction, as a reward of merit.
Pupils usually respond very readily to such
methods, but any plan that gives to one
child something that is not given to all,
is far-reaching in evil results. The follow-
ing quotation points out the danger:—

“ We should not seek to imitate Sunday
nor keep up the interest by offer-
The offering of rewards will
create rivalry, envy, and jealousy; and
some who are the most diligent and worthy

schools,
ing prizes.
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will receive little credit. Scholars should
not try to see how many verses they can
learn and repeat ; for this brings too great
a strain upon the ambitious child, while
the rest become discouraged. Try none of
these methods in your Sabbath schools.”

That none may get a wrong idea of what
is said concerning the learning of verses,
another quotation upon that subject is
given in this connection :—

“ Parents, set apart a little time each day
for the study of the Sabbath school lesson
with your children. Give up the social visit

if need be, rather than sacrifice the hour
devoted to the precious lessons of sacred
history. Parents, as well as children, will

receive benefit from this study. Let the
more important passages of Scripture con-
nected with thé lesson be committed to
memory, not as a task, but as a privilege.
Though at first the memory be defective, it
will gain strength by exercise, so that after
atime you will delight thus to treasure up
the precious words of truth ; and the habit
will prove a most valuable aid to religious
growth.”

What an impressive
drawn between the effect of memorizing
many verses as a task, under high-pressure
competition, and that of parents and chil-
dren together learning the important verses
connected with the Sabbath school lesson !

Another mistake quite commonly made
by beginners is that of attempting too
much in one lesson. The instruction should
be line upon line, precept upon precept,
here a little and there a little. Under the
inspiration of good attention and well-
developed interest, a teacher is tempted to
present a great variety and quantity of
truth. Hereis a word of caution upon that
point :—

“ Do not encourage a superficial manner
of investigating the truth. . Make every
point of truth clear and distinct to the
minds of the children. Do not crowd upon
their minds an accumulated amount of
matter at one time.”

Teachers need to know the length of time
allotted to them, that they may use every
moment of it, and complete the lesson as

contrast is thus
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fully as possible. Much that is gained in a
portion of the time, is sometimes lost by the
failure of the teacher to use the whole time
profitably.

“Under no circumstances should teachers
go through the lesson mechanically, and
then sit down, leaving the children to stare
about, or whisper and play, as we have
seen them do. Such teaching is not bene-
ficial; it is often injurious. |If the teacher
is properly prepared, every moment can be
used to profit. The active minds of the
children should be kept constantly em-
ployed. Their ideas should be drawn out
and corrected, or approved, as the case may
require ; But never should the teacher sit
down, saying, ‘I am through.’ There is
no such thing as getting through with the
lesson.”

7~ 1 Cbe Xeggon
INTERMEDIATE DIVISION

October 4, 1902

Jacob ana ESau—The Birthright
SPECIAL POINTS

The True Riches—the promises of God.

Death cannot rob us of our inheritance.

It can be given only by God, and received
only by faith.

Selling the Birthright— a lesson
living.

[77~

Lesson |I.

in healthful

SUGGESTIONS

As previously noted, this is a progressive
study, in which each lesson prepares the way
for those that follow. These two boys repre.
sent, like Cain and Abel, two classes of people
that include the whole world,—those who love
the things of this world, and those who are
looking for a better country. Esau and Jacob
were both tested on the same point that Abra-
ham was, and both failed to stand the test,
though in entirely different ways springing out
of the difference in their characters.

Esau evidently did not grasp the reality of
the promises and the birthright inheritance
which they bestowed. Consequently he “de-
spised” them, preferring something of infinitely
less value that he could see, to the everlasting
riches that could be seen only by faith, which he
had not cultivated. Otherwise he would not
under any conditions have parted with his
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birthright, but would have
death. Contrast his words,

the point to die, and what good shall this birth-
right do me?" with Abraham who "died in
faith, not having received the promises” but
still looking forward to their fulfilment. 2 Cor.
4:»7,i8, could be made a very impressive black-
board exercise; and the lesson can be made
more graphic by reading the account of " Pas-
sion and Patience," in the “ Pilgrim’s Progress.”

Jacob was fully persuaded of the reality of
the blessings promised, but he tried to obtain
them by his own craft, instead of waiting and
trusting in God. Besides this, he ought to have
been willing to feed his hungry brother, with-
out taking advantage of his distressed condi-
tion, and trying to “make something ” out of it
for himself.

Selling the birthright for a morsel of meat,
opens the way foran important lesson in health-
ful living. Show that health is the natural
birthright of every one ; but because of evil or
careless habits of eating and drinking, many
are selling it to gratify their appetite. Dwell
upon the effect oi the bodily health on the mind,
showing that many fall into sin and are eter-
nally lost through indulging in unhealthful
habits.

preferred even
“ Behold | am at

Lesson Il. October n, 1902

Jacob and Esau.— The Blessing
SPECIAL POINTS

Fear comes through unbelief.
Deceit brings only trouble.
God takes us at our word.

SUGGESTIONS

The points brought out in last week’s study
are emphasized in the lesson. Show what
it was that made Rebecca and Jacob afraid that
Esau would get the blessing that was meant
for Jacob—they did not trust God, and fully be-
lieve the promise. Unbelief always brings fear
and unrest, but those who believe can rest
quietly under the most trying circumstances,
trusting in God to manage everything for them
in the best way, “What time I am afraid | will
trust in Thee." But this is not what Jacob did.
He ought to have known that if God meant the
blessing for him he would surely get it without
his own interference ; but he tried to cheat
Esau out of it, as he had out of the birthright.
Show the sinfulness of his course, and the re-
sult of their deception,—trouble to both mother
and son.

God took Esau at his own word, and took
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from him the birthright he despised. “ Be not
rash with thy mouth, and let not thine heart be
hasty to utter anything before God ;” “ neither
say thou before the angel that it was an error.”
Eccles. 5:2-6.

Read "Patriarchs and Prophets,” pp. 165-168.

Lesson Ill. October 18,1902

Jacob’s Dream
SPECIAL POINTS

The Ladder—a way of salvation.

The Angels— ministering spirits.
God— the Source of all good things.
The Promise— I will be ever with thee.

SUGGESTIONS

This story is a beautiful object lesson of the
plan of salvation. Do not be content with the
children having a knowledge of the bare narra-
tive, but see that they understand something of
the significance of it. Christ himself explained
the meaning of the ladder—the Son of man.
Taking our humanity, he has bridged the gulf
between fallen man and his Maker. Show that
God the Father is the one Source of all good.
A mere reference to the lessons on the creation,
is sufficient to show this. Christ crucified is
the only Way whereby these blessings can
come to us. On him, and through him only,
the angels ascend and descend to minister to us.

When God had revealed himself toJacob in
this striking way, he said, “ 1 will be with thee
in allplaces.” And when Jacob awoke he said,
"Surely the Lord is in this place ! In this God
is teaching us that Jesus, the Way from God to
man, reaching to the throne from which all
blessings flow, and the ang. Iswho come to min-
ister to us, are ever with us. We are always in
"the house of God,” and his angels are ever
round about us. If our eyes could be opened
at this moment, as his were, we should see just
what Jacob saw. How dreadful is this place!
Let us never do anything to desecrate the holy
place where God is, and he is with us every-
where.

Lesson IV. October 25, 1902

Rachel and Leah
SPECIAL POINTB
The dignity of labor.
Labor lightened by love.
Retribution. %
God’s tenderness.

SUGGESTIONS.

Dwell upon the picture given us in thischap-
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ter, of the simplicity of the life of the East in
those days, in which all engaged in some use-
ful occupation, Rachel doing the work of a
shepherdess, W_atenr][q the flocks of her wealthy
father. Isaac inherited all the wealth of his
father Abraham, who was looked upon as a
Prlnce_, yet his son Jacob was also accustomed

0 caring for the sheep, and did not hesitate to
assist Rachel in watering the flocks. Recall
from the record of Adam’s history what was
God’s Rlan for man, and the work given to the
One whom he made King, and show how such
a life is much more in harmony with his will
than the artificial life of the cities.

Apractical lesson may be drawn from Jacob’s
experience in serving for Rachel—how love
makes light the hardest tasks. This may be
illustrated by the story of the little girl who was
seen strugg_llng under the weightof a little
boy, but indignantly replied to the* sympathiz-
ing remarks 0f a passerb){: “He’s not heavy;
he’s my brother!™ The Tlove of God shed b?(/
his Spirit in our hearts, makes us love to wor
for him. And this love makes us love every-
body, so that we delight in serving all that we

can,
There is also a terrible lesson of retribution
to be drawn from this chapter. Jacob had been
a deceiver of others: and “with what measure
e mete it shall be measured to you again.™
his makes very practical the golden “rule:
“Whatsoever ye would that men should do
to you, do ye even so to them,”
here isa sweet lesson of God’s watchful
love and tenderness for each individual in his
dealings with Leah. He saw that she was not
happF, and though her unha ﬁlness was the
result of her own sin, he sent her a troop of
little children to comfort her,
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Lesson I. October 4, 1902

Jacob and E*au—The Birthright. ~ Gen. 26:27-34
TEACHING POINTS

Character of Jacob and Esau.
The birthright.

Esau’s hunger; he requests food.
The birthright sold.

PRACTICAL LESSONS

I, The value of temperance in speech, as

well as control of appetite, may be enforced
by this lesson. Esau’s language in reRIy to
Jacob's request for the birthright, shows that he
was given to hasty speech, to exaggt rating his
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own ills, and taking any means to gratify his
desires. It is hardly to be conceived that Esau
was _really “ready to die,” when he came from
the field. “The attention of the children may
be called to such familiar expressions as, “It’s
boiling hot out doars,” “I've walked a hundred
miles,” “I'm tired to death,” etc., etc.,—all of
which, as commonly used, express much more
than the truth. A habit of exaggerated speech,
as well as of self-indulgence “in other forms,
teads in the way of destruction.
2. When Esau would have %lven all he had
in ordtr to possess the blessing, he “found no
lace for repentance.” Show the children that
hough God'is Ion?sufferlng and gracious, very
tender and full of mercy, nevertheless there
comes a time when his Spirit ceases to strive
with men,—when the blessings they so lightly
esteem are forever taken from them.
SUGGESTED BLACKBOARD ILLUSTRATION
Outline a pair of balances, in the lower scale
drawing a_bowl, with the word “pottage’
Brmted onit; in the other a small pyramid of
locks, each bearing the name of one thing
that Esau forfeited by selling his birthright.

October n, 1902

7

Lesson Il.

Jacob and Esau.—The Blessing. Gen. 27:1-20
TEACHING POINTS

Isaac’s condition; his request of Esau.

Rebecca’s plan.

Jacob before his father. _

Doubt; reassurance; the blessing bestowed.

The return of Esau; his sorrow and anger.

Esau’s blessing.

PRACTICAL LESSONS

God can bring good out of evil, and because
of the unbeliefof men’s hearts he must often
work out his purposes in this way. But how
much wiser and _haPpler are those who work in
harmony with him! * Impress upon the minds
of the children the fact that Jacob’s sin was
not condoned because he, the chosen of the
Lord, had committed it. Sin is as sure to
bring sorrow to the sinner as weeds are to
row when their seed is dropﬁed into the earth.

ite the experience of the three Hebrew chil-
dren as one example of God’s way of working
for those who put their trust in him.

Lesson Ill. October 18, 1902 *

Jacob’s Dream. GENESIS 28
TEACHING POINTS

Esau threatens Jacob’s life.
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Rebecca warns Jacob.

Isaac blesses Jacob; sendshim away.
The dream; the promists.

"The Lord isin this place.”

The pillar; Bethel.

Jacob’s vow.

PRACTICAL LESSONS

1. Impress the thought that God is ever
epresent. Jacob had been blinded by greed.
Now the results of his sin oppressed him, and
he feared that he had forfeited the protection
of Heaven. But inhis dream, Jacob’s eyes were
opened-, and he saw that God was with him, and
angels were about him. If our eyes were
opened, we should see that angels are around
us; that they are constantly ascending to heaven
with a record of our needs, and coming again
with messages of comfort and cheer. Heb. 1:14.
In the general review the incident recorded in
2 Kings 6:15-17 may be cited as another in-
stance of God’s protecting care.

2. Itis not because the Lord has need of
our gifts that he asks the tithe (Psalms 50:10-
12); but in thus constantly returning to him the
small part of his gifts that he has reserved to
himself, our thoughts are turned to God, and
we acknowledge him as the giver of all. When

we do this, we shall be honest, faithful, and
kind; we shall live by the golden rule. Then
his blessing can rest upon us. Thus we see
that God really asks the tithe in order that he
may bestow an additional blessing.

SUGGESTED BLACKBOARD ILLUSTRATION

A short map exercise may be profitably used
with this lesson.

Lesson IV. October 25

Rachel and Leah. Gm. 29:1-28
TEACHING POINTS

Jacob’s journey; outside the city.

Meets Rachel and Laban.

Jacob’s service for Laban; the deception.
The Lord tells Jacob to return home.
Jacob’s name changed.

Jacob’s meeting with Esau.

The death of Isaac.

PRACTICAL LESSONS

1. Emphasize the truth brought out in the
memory verse. Though God forgave Jacob,
and blessed him, still he learned by bitter
experience the sorrow that comes from de-
ception. This may be further illustrated by
relating some little incident, such as w'ill readily
occur to the teacher, showing that the same
principle holds true in the affairs of life in our
day.

2. Jacob served Laban faithfully. In this

215

respect his example isa good one for us to

follow. Eccl. 9:10.
3. Jacob’s new name showed that he was an
overcomer. “As aprince hast thou power with

God and with men, and hast prevailed.” Every
one who overcomes the tendencies of his own
selfish, evil nature,—every one who resists the
temptations of Satan,—will have a new name,
whose hidden, precious meaning he alone will
know. Rev. 2:17. No one else could know its
meaning, because no one else could live his
life,— no one can overcome for another.

SUGGESTED BLACKBOARD ILLUSTRATION
Write the words of the memory text in the
form of an arch, using colored crayon. Beneath
the zenith of the arch, print the word “JACOB,"
and underneath this, to the left, in a rectangle,

write in four lines the words, “ Cheated and
Deceived others.” To the right place, similarly,
the words, "Was Ildmself Cheated and Deceived."”

KINDERGARTEN DIVISION

Suggestions for Adapting the Primary Lesson to
Kindergarten Children

Lesson I. October 4, 1902

Jacob and Esau.— the Birthright

Present to the children by a word picture a
pleasant home-scene of Isaac and Rebecca
with their two little boys, Jacob and Esau, and
their dear grandfather Abraham. Have all of
the children make tents with their hands, by

lacing the tips of the fingers together, and

olding the wrists apart. They will enjoy keep-
ing their hands in this position for some little
time, while the lesson story is being told,—
usually as long as the teacher himself retains
that position.

If no picture can be procured of Esau’s
wearied home-coming and Jacob’s pottage-
making, let the teacher make a simple sketch
of the scene, using straight lines for the men,
and acute angles for the tents, etc., helping the
children by minute descriptions to fill in the
details, in imagination.

Those teachers who have very little ones to
whom the word “birthright” cannot easily be
made clear, may use the word “blessing’ in-
stead. Jesus, by his death on the cross, has
bought back our blessing. Let the teacher make
two written lists, given by the children.—

First, many of the little things that we do
which show that we do not value our blessing
any more than Esau valued his.

Then, thos ¢ things that we can do with
Christ’s help,—things which show' that we prize
the great gift he made us. Lead the children
to think and answer for themselves.

The memory verse may he written upon
paper cut into shapes imitating an open Bible.

Le»£on Il. October 11, 1902

Jacob and Esau.—The Blessing

Use the mounted sticks to represent the per-
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sons mentioned, moving them about as the
lesson requires, or illustrate the story with
pencil and paper. Find appropriate pictures
on the lesson

Tell how different Jacob and Esau were in
appearance and character. Select a Bible story
showing how God made promises and fulfilled
them; as, the story of Noah, the falling of the
walls of Jericho, etc. Secure pictures to illus-
trate the story. God would as surely have
fulfilled his promise in the case of Jacob.

Teach how sinful are lying lips, and how

they inevitably lead to sorrow and trouble.
Deceitful ways are equally an abomination to
the Lord. The child who does wrong when he

thinks no one sees him, is deceitful. Dwell
upon the beauty of truthfulness in such a man-
ner that a strong desire will be created to live
a true life. [Illustrate these traits by showing
beautiful fruit that is perfect throughout, and
fruit that is very nice looking on one side, but

decayed on the other, or perhaps entirely
spoiled.
If some one in the school can reproduce

simply on the blackboard a picture of Isaac
blessing Jacob, it can be referred to by each
teacher during the class period, and again by
the reviewer.

If the children become restless and inat-
tentive during the Sabbath school hour, secure
quiet, uniformity of action, and attention, if
possible, without using such phrasesas, “Now,
children, you must be quiet, and look this way!”
Each lesson presents its own possibilities. In
this lesson Esau is sent for venison. That sug-
gests fields, woods, and trees Let all the
children simultaneously hold their arms out-
ward to represent fields, and then raise their
arms upward together, to represent trees.
They may then wave their arms lightly, to
imitate the waving branches. We have seen
a room full of uneasy, noisy, inattentive chil-
dren quieted and rested in a few moments by
this method.

The memory verse may be written upon
slips of paper cut in the shape of a scroll.

Lesson ill. October 18, 1902

Jacob’s Dream

Isaac’s home may be represented with paper
tents, and the family by mounted sticks. Let
the children move one mounted stick slowly
across the table for Jacob. A square block or
a real stone may be used for a pillow. Do not
try to represent the ladder, except with a
picture or a blackboard drawing.

Isaac’s home was broken up on account of
the great sin that had been committed there.
Sorrow always follows wrong-doing. Make
this picture so vivid that the children can see
it in imagination. As Jacob lay sle<ping that
night, with a stone for a pillow, God gave him
a beautiful dream.

Tell the dream, and show the picture in
“Patriarchs and Prophets,” page 185. When
we lie down to sleep, the angels are all around
us, and Jesus is matching, too, to keep us from
harm. We need never fear, for Jesus is always
with us.
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Teach the children to sing, or repeat in con-
cert, the following verses:—

When | run about all day,
When | kneel at night to pray,
God sees, God sees.

When I'm sleeping in the dark,
When | lie awake and hark,
God sees, God sees.

Need | ever know a fear?
Night and day my Father’s near,
God sees, God sees.

In this Sabbath school today,
Wliat we do and what we say,
God sees, God sees.

Explain the giving of one-tenth, with ten
penni s. Read “Patriarchs and Prophets,”
pp. 183-188.

Make a paper ladder with nine rounds,
writing one word of the memory verse on each
round, with the reference on th bottom round
Have a picture of Jacob's dream drawn on the
board. Keep the picture covered until the
above song is sung or repeated, to close the
day’s exercise. The music to the song may be
found in Kate Douglas Wiggin’s “Kinder-
garten Chimes.”

LesaonlV. October 25,1902

Rachel and Leah

Let the children build a well with the blocks.
Place mounted sticks near the well, for the
shepherds. Let the children move the stick
used for Jacob to the well, and then bring
Rachel mar. and in imagination, see Jacob
watering the sheep for her. Move them both
to the house of Laban. When you speak of
the return to Canaan, place all the sticks rep-
resenting Jacob, Rachel, the children, and the
servants, on a square of paper, and move them
along together.

Jacob sent servants with a kind message to
Esau. Th y returned saying that Esau was
coming with four hundred men Then Jacob
sent another message, and a present of a large
number of cattle and sheep. He did just the
way Jesus tells us to do, “Love your enemies

. Do good to them that hate you." Jacob
did what was right, and then prayed and trusted
the Lord for the result. While he was praying
and wrestling with the angel, another angel
appeared to Esau, and showed him how Jacob
had suffered on account of his sin, and how
sorry he had been. Then Esau told his men
not to harm Jacob. Describe their meeting.

Make the brook by laying two-inch sticks in
parallel lines. Let the children send servants
with messages to Esau.

If the children need a rest, let them all
imitate, with their arms and hands, the move-
ment of a brook.

Read “Patriarchs and Prophets,” pp. 195-203.
Show picture on page 197.

Write the memory verse on slips of paper
cut in the shape of a staff.
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IUitb Che Ceachers

There is Always a Something

There is always a something, whatever your lot,
And, oh! how that something annoys!

Though the merest of specks, it becomes abig blot,
A pang at the heart of your joys.

What matters the manifold blessings you've got,
If there’s one little cloud in the blue?

There’s always a something, whatever your lot,
And if it’s not one thing—it’s two!

If it wasn’t for something left in or left out,
Our happiness would be complete:

'Tis the lack of one room that we worry about,
Or the dwelling is on the wrong street.

If we only were thin; if we only were stout,
If we had something different to do.

There is always a something left in or left out,
And if it’s not one thing—it’s two!

—Hunter MacCulloch.

Teaching Geography

How shall the Christian teacher present
the subject of geography? The question
has perplexed more than one. However
perplexing it may at first appear, there is
no subject which offers a better opportunity
for teaching truth,—the truths of creation,
the story of the fall and its consequences,
and the great plan of redemption for the
restoration of man, the plants and ani-
mals, and the earth itselfto the original
state of perfection.

As you take your place in the school-
room, what object have you in teaching
geography? The teacher who has no defi-
nite, well-defined object, will make a failure,
it matters not what the subject of the reci-
tation. | do not now refer to an object for one
individual recitation period, but what is the
standard which you expect the geography
class to attain? What great lessons of truth
will you impart through this channel,—
the geography class?

God looks upon the earth as one vast
mission field. He sees nations in the dark-
ness of sin, and for their redemption the
entire force of heaven is employed. Angels
are the messengers, that, working with
men, bring light to other men. What bet-
ter view-point can the teacher have than to
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look at the world as the Saviour views it,—
a mission field. In other words, geog-
raphy, the study of the earth, forms a
basis for all future activity in every legiti-
mate line of Christian activity. The
geography class accumulates facts concern-
ing this earth which may be used through-
out life. Geography becomes a means,
rather than an end,— a means of proclaim-
ing the gospel. The facts kamed enable
pupils to picture in the imagination not
only distant parts of the earth, but heaven
itself, and the earth restored. The earth is
given as a lesson-book that man may un-
derstand God’s language concerning heaven.
He speaks of trees. Earth’s trees are only
the shadow of the heavenly, but if we had
never seen these shadows, descriptions of
the new earth would be wholly unintelligi-
ble, so of grass, of rivers, hills, valleys, etc.
Having settled the object of the class, the
methods of obtaining the desited end ar-
range themselves quite naturally.

One educator divides the subject of geog-
raphy into three courses, which, as he ex-
presses it, “corresp< nd to phases of mental
development through which pupils pass.’
The courses are, first, oral instruction
for primary children; this to be followed by
an elementary course, with the use of
globes, maps (relief and outline), and text-
books; and for advanced pupils “a scientific
course in physical geography.”

The teacher whose object is to train mis-
sionaries, can easily work in harmony with
this outline. W.ith small children, the in-
struction should be oral and objective.

The teacher in primary grades should di-
rect excursions to the river bank, the lake,
or the woods. The children should search
for wild flowers and animals in their haunts;
watch the stars by night and the fleecy
clouds by day, test tempef&ture, and record
the direction of the winds and the rain fall.
Direction and distance may be taught; from
home to a neighbor’s house; to the nearest
village, etc.; and when these facts are
known, letthe knowledge be made practical
by allowing the little ones to become bearers
of fruit and vegetables from the garden, or
let them minister to the wants of the sick,
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carry clothing to the poor, or in other prac-
tical ways begin their life duties as mission-
aries. Link facts to truths, and children
will remember them. The class is accumu-
lating a store of valuable information for
use in the second period.

When the pupils are old enough for
drawings and maps, make the same practi-
cal application. A class of teachers were
discussing methods. “Of what value,*’
asked the instructor, “is the knowledge of
the places and facts just mentioned?”
Many in the class had the day before
subscribed for a club of 100 copies of the
Life Boat. They were made to realize the
practical side of the study of geography, by
the suggestion that the geographical knowl-
edge could be put to no better use than to
prepare the children for a canvassing
expedition which would place a copy of the
Life Boat in every house of the village just
studied. Do notbe content with a study of
distant places and fancies concerning future
missionary efforts, but begin with the peo-
ple at your door.

When, however, the places studied are
beyond your reach, let the imagination
work. Use pictures, maps, the globe, and
books of description. When missions are
are the basis of study, teachers will be glad
to know where they can obtain the necessary
information. A catalogue of mission works
may be obtained by addressing the Stu-
dents’ Volunteer Movement for Foreign
Missions, 3 West 29th St., New York.
Many of these will be inspiring to the
students, and should be in your school li-
brary. M. B. D.

Technical Training of Missionary Teachers

I. THEY NEED TO STUDY PSYCHOLOGY

It is estimated that there are in all higher
missionary training schools of the world
about fifty thousand prospective teachers.
How many of them are being instructed in
the science of education and the art of teach-
ing?

The first of the seven famous laws of
teaching is, “ Be what you would have
your pupils become.” Here, then, is the

THE ADVOCATE

normal platform,— character, teaching abil-
ity, scholarship, culture. Pedagogy aims
mainly to produce or increase the second of
of these qualifications— teaching ability.
Teaching is not giving nor pouring knowl-
edge. To teach in the best manner there
must be a thorough study of mind, orsoul.
That is psychology7 There must be ac-
quaintance- with the history of teaching
theories and experiments. There must be
practice in the methods of teaching each
separate branch of knowledge.

2. THEY SHOULD STUDY PEDAGOGY

It must come to pass that the mission
board which establishes and encourages
schools with the money of the church, and
does not require a training in pedagogy for
its teachers as strictly as it requires a train-
ing in theology and homiletics for its
preachers, and in medicine for its phy-
sicians, is not keeping pace with the march
led by the Light of the world. Peda-
gogy must accept and own its whole field,
and face its problem of religious training
squarely. The grave question of training
religious teachers, and of what and how to
teach at .the various periods of child
growth, are still to be solved by pedagogy.
Missionaries, as a rule, give Christianity
a large place in the schedule of daily duties.
But while they have mapped out a regular
course of study for each grade on what we
call secular subjects, there has been no such
course worked out for the teaching of re-
ligion.

It is my firm conviction that the best
teachers will be the best evangelists in the
mission fields, other things being equal.
It is very suggestive that Jesus himself
taught more than he preached, and men-
tioned teaching oftener than preaching; also,
that boards and missions are constantly
increasing the preponderance of women
missionaries, who are teachers rather than
preachers ; also, that the Moravians, who
have been in the van of missionary enter-
prise, place the emphasis of their wrork on
teaching and catechetics. | submit to you,
therefore, that the missionary as an evan-

gelist will be greatly aided by the best
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normal training. You agree that the best
is none too good for missions and mission-
aries in their work against stupendous
odds. We want to teach reading, history,
mathematics, if at all, in the best possible
way. We want to be “aptto teach” Chris-
tianity.— Extractsfrom Prof. J. W. Conklin,
Bible Normal College, Springfield, Mass.

Results of the Industrial School on the
West Coast of Africa

Practical

Early in the history of our work on the
St. Paul river, on the west coast of Africa»
our missionary, the sainted Dr. David A’

Day, recognized, and the board was not
slow in recognizing too, the fact that it
was not sufficient, in dealing with the

naked savages of the jungle, to preach the
Something more was to
be done, and, accordingly, schools were
organized for their intellectual training,
that they might not only be Christians, but
intelligent Christians. And that was not
enough. Out of the savagerj' and barbar-
ism of their jungle life, a new civilization
must be created. Accordingly, industrial
operations were introduced. We soon had
a farm of five hundred acres, we had a
carpenter shop, a blacksmith shop, a
machine shop, and every boy that was
brought into the schools was required to
learn one or other of these occupations.

gospel to them.

The boys have been trained in all the
useful arts. They have been made first-
class mechanics, and, with machinery

purchased abroad, have constructed a steam
launch and steamboats. For several years
now there has been running up and down
the St. Paul river, making three trips a
week, a little sidewheel steamboat, made
by these natives. A missionary can now
make a journey for fifty cents that formerly
cost him five dollars.

About fifteen years ago there came out of
the jungle a boy, naked as the day he was
born, and ignorant as an animal. He was
clothed, put into the school, and taught; he
became a member of the church, a teacher
and Sunday school superintendent, and a
deacon in the church. He married, went
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out into the jungle, and opening up a tract
of land, settled down. A short time after, |
received a well-written letter,— the spelling
correct and the ideas expressed in good
language,— stating that he wanted school-
books, since he was going to start a school.
The books were sent to him, and he paid for
them. Then | heard no more from him for
seven or eight years, until one day | re-
ceived a bill of exchange on a London bank
for an amount sufficient to pay for a steam
engine and some other machinery, and |
wondered what in the world Aleck Harris
wanted with a steam engine out there in the
woods. It seems he had a coffee plantation
and a rice plantation, and he wanted ma-
chinery and the steam engine with which
to run his mills.

A noble-hearted business man, seeing
that these people were trying to help them-
selves, sold the machinery 40 per cent off,
and the engine and machinery were sent.
Some years later I received a letter from a
missionary in the neighborhood who said :
“We have just dedicated anew church over
in Aleck Harris’'s neighborhood, which
grew out of the school that he organized
some years ago. He has builtit all him-
self, and he sent to England to get corru-
gated iron to make a substantial roof and
sides to the building, so that it would the
better stand the weather.”

If time permitted, | could give you more
instances of this character, all testifying to
the good work inaugurated through the
Muhlenberg Mission.— Rev. George Schoel,
(Lutheran).

Each for All and All for Each

It is exactly like the great elm-tree in
front of my own house. Every leafin that
elm-tree has its shreds running down,
down, down perhaps two or three hundred
feet. All the time it is drawing in oxygen
and throwing carbonic acid upon the
air. Each leaf of that elm is support-
ing that whole tree, and the whole tree is
supporting each individual leaf. “Each for
all and all for each.”— Edward Everett
Hale.
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The Famine in Egypt

Joseph had two sons. They were born before the years of famine came.
Asenath, the daughter of the priest, was their mother,

Joseph called his first son Manasseh, “Because,” said he,“God has
made me forget all my toil and all my father’s house.”

He called his second son Ephraim.  “For,” said Joseph,“God has
caused me to be fruitful in the land of Egypt, where | was afflicted.”

The seven years of plenty ended, and the seven yearsof faminebegan
to come.The famine was in  all lands. it was over all the face of the
earth. But in the land of Eqypt there was bread.

When the land of Egypt was famished, the people cried to Pharaoh for
bread. Then Pharaoh said to all the Egyptians, “Go to Joseph. What he
says to you, do.”

Then Joseph opened the storehouses, and sold to the Egyptians; but
the famine grew worse in the land of Egypt. All countries came into
Egypt to buy corn of Joseph.

When Jacob saw that there was corn in Egypt, he said to his sons,
“Why do you look one upon another? | have heard that there is corn in
Egypt. Go down and buy for us, that we may live, and not die.”

Then Joseph’s ten brothers went down to Egypt to buy corn ; but Jacoh
did not send Joseph’s brother, Benjamin, * For,” he said, “mischief may be-

fall him.” .
So the sons of Israel came with others to buy corn, for there was fam-

ine in the land of Canaan,

Joseph was governor of the land, and he sold to all the people. When
hhis brotﬂers came, they howed themselves hefore him with their faces toward
the earth.

Joseph saw his brothers, and he knew them, but they did not know him.
He spoke roughly to them. He said, “Where do you come from?” And
they said, “We came from the land of Canaan to huy food.”

Then Joseph remembered his dreams, and said to them, “You are spies.
You have come to see the nakedness of the land.”

But they answered, “No, my lord, we have come to buy food. We are
all the sons of one man. We are true servants, and not spies.”

Joseph said again, “You have come to see the nakedness of the land.”
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The Horse, Dog', and Man

The horse and the dog had tamed a man, and fastened him to a fence

Said the horse to the dog:  “For the life of me, I don't see a hit of sense

In letting him have the thumbs that grow at the sides of his hands, do you?"
And the dog looked solemn, and shook his head, and said, “Pm a goat if | do."

The poor man groaned, and tried to get loose, and sadly he begged them: “Stay!
You will rob me of things for which Lhave use, by cuttinﬁ my thumbs away!

You will spoil my looks, you will cause me pain! ~ And why should you treat me so?
Ai\s | am, God made me; and he knows best! Oh, masters, pray let me go!"

TheYlog laughed out, and the horse replied: “Oh, the cutting won’t hurt. You see,
We’ll have a hot iron to clap right on, as you did in your docking of me!
God gave you your thumbs and all, but still the Creator, you know, may fail

To do the artistic thing, as he did in furnishing me with a tail!”

So they bound the man, and cut off his thumbs, and were deaf to his pitiful cries,
And they seared the stumps, and they viewed their work with happy and dazzled eyes ;
“How‘trim he appears,” the horse exclaimed, “since his awkward thumbs are gone
For the life of me I cannot see why the Lord ever put them on."

“Still, it seems to me," the dog replied, “that there’s something else to do;
His ears look rather too long to me, and how do they look to you?"
The man cried out:  “Oh, spare my ears!  God fashioned them as you see,
And if you apply your knife to them you’ll surely disfigure me."

“But you didn’t disfigure me, you know," the dog decisively said,

*When you bound me fast, and trimmed my ears down close to the top of my head:”
So they let him moan, and they let him groan, while they cropped his ears away,
And they praised his looks when they let him up, and proud indeed were they.

But that was years and years ago, in an unenlightened age;
Such things are ended now, you know; we have reached a higher stage;
The ears and thumbs God gave to man are his to keep and wear,
And the cruel horse and the dog look on, and never seem to care.
—S. E. Kiser.
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The Educational Work in Michigan

*

BY s. M. BUTLER

The past year has been the most encour-
aging of any in the history of Christian
education in Michigan. Twenty-four church
schools have been conducted during
all or a portion of the year, an increase of
nearly fifty per cent over that of any previ-
ous year. For the most part, the schools
have done excellent work, all things con-
sidered. There has been a marked decrease
in the opposition to the work, the people
having come to understand that it is an es-
sential part of the reform work which is
given us to do. The conference laborers
have given the work their active support as
far as was consistent with a faithful dis-
charge of other important duties. Some of
them have taken special interest in it, and
have thrown the weight of their influence
decidedly in its favor.

The Educational Department of the con-
ference has made a special effort to spread
among the people a knowledge of the prin-
ciples of Christian education. It seemed to
those in charge of the department that
what is most needed is a better understand-
ing, by the people generally, of the im-
portance of providing Christian schools for
the training of our children and youth.
Accordingly, much time and effort, and
considerable means, have been expended to
accomplish this end. Manyofthe churches
have been visited by a representative of the
department in the interests of the work.
An extensive correspondence has also been
carried on, with a view to arousing, so far
as possible, all of the Sabbath keepers in
the conference. Several small tracts, set-
ting forth concisely the principles of Chris-
tian education, have been sent out during
the year. AIll of these tracts have been
printed and circulated at the expense of the
department.

Through the superintendents of the Sab-
bath schools, the names and addresses of
the Seventh-day Adventist public school
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teachers were secured ; also the names and
addresses of the young people of good
Christian experience who have completed
at least the tenth grade work in the public
schools, or its equivalent in some other
school. With these persons, the department
has carried on personal correspondence,
with the object of inducing them to pre-
pare for teaching in the church schools.

It cannot be told at this writing (July 7)
how many schools we shall have the com-
ing year, because many of the churches
have not yet made definite arrangements.
The prospects, however, are good for a suc-
cessful year, with a decided increase in the
number of schools. Churches that con-
template opening a school this fall, should
at once make application for a teacher, as
the demand will doubtless exceed the sup-
ply. Those interested, should address the
writer, Ann Arbor, Michigan.

It is not an over-estimate of our needs
to say that there should be one hundred
schools in this conference the coming year.
Churches cannot longer postpone prepara-
tions for the Christian training of their
children without being guilty of neglecting
a very important duty. It is strange that
we have been so slow in taking hold of
this work.

South Lancaster Academy

(See back page cut)
BY FREDERICK GRIGGS

The work of South Lancaster Academy
this last year passed off most pleasantly.
There was a total enrollment of 160, includ-
ing all grades. The number in the pri-
mary and grammar grades, however, was
small. The average age of the students
was higher than for several years past.
O f the membership of the school, about 50
have gone into various branches of the
work this summer. To the management
of the school, this is most gratifying. To
send out workers into the harvest field is
the sole aim of the school.

One of the most helpful experiences
which came to the school during the year,
was the canvass for “Christ’s Object Les-
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sons.” As a result of this work, several
students gained an experience and acquired
a courage which has led them into the
canvassing work this summer. We have
emphasized the canvassing work, for its im-
portance is not fully realized, and it is the
privilege of our schools to lead in every
effort to advance the truth.

The industrial work is encouraging.
Particularly is this true in the broom shop.
We have by this industry assisted from 10
to 15 young men to attend the school.
Likewise has the farm work been very pros-
perous. Industrial work develops qualities
in students which are most valuable in all
the affairs of life. We have had more than
one demonstration of the fact that the right
amount of manual work is a help rather
than a hindrance to the student.

The outlook for the coming year is en-
couraging,— better than at any previous
time since | have been connected with the
Academy. Many new students are planning
to attend. The relations of the school and
the New England Sanitarium have always
been the most cordial, consequently we
shall that association after the re-
moval of the Sanitarium to Melrose.
Melrose is not, however, more than thirty
miles from South Lancaster, and students
who may wish to do some work in both in-
stitutions, can easily go back and forth.

We look forward to a period of increased
usefulness and prosperity. This institu-
tion is of the Lord's planting, and is ever
an object of his special love ar.d care.

miss

Schools in Raratonga

BY A. H. PIPFR

Our hands are full of work ; in fact, we
have much more than we can possibly do.

Sister Gooding has two day-schools, and
they are highly successful, and have
aroused a good interest throughout the

island. We began with two pupils, and
now the enrollment is thirty-three.

I am trying to secure a piece of land near
the school, upon which the children can
grow a part of their food. My knowledge
of native character assures me that it will

not do to depend wholly upon the parents
of the children to supply all the food, al-
though they promise todo so. We mightex-
experience aminiature famine. Besides, a
garden will serve as a means of teaching
the children how to cultivate the land prop-
erly. If there is one thing above others
that the Raratongans ought to learn, it is
the best methods of tilling the rich soil of
the island. | wonder who will teach the
children how to do this ? One thing |
know, and that is that it ought to be done.

I believe our school work will make for
us many friends among the natives, and
give us a good opportunitylto present the
message to them. | am surprised at the
interest aroused by starting the school.
Men have come to me from every village,
asking that their children may be per-
mitted to attend. One Maori said, “W hy
do you not come to our village and teach
all our children, for they are growing up
heathen ? ” The natives seem really inter-
ested to have their children educated, and
in many cases are willing to pay a small
sum per month for this purpose.

We are glad that schools have
started, and we believe that they will be
the means of winning souls for the Master.

Raralonga.

been

Benefits Derived From the Teachers’ Assembly

BY WILLIAM COVERT

I was present at the Berrien Springs
summer school a number of weeks, and
wish to speak of some features which were
certainly very beneficial to the students
who attended. The lessons on the princi-
ples and history of education, given by
Professor Sutherland during the first half
of the term, were highly appreciated by the
seventy-five or eighty persons composing
the class in this department of the school.

The language lessons, given by Prof. W.
E. Howell, were another source of helpful-
ness, which drew forth tnany words of com-
mendation from those tinder his instruction.

The scriptural studies relative to the
message for this time and the working of
the Spirit of God, conducted by Elder
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Branson during a part of the term, were in-
deed a source of comfort and strength to the
large number of students and people who
listened to him in the evening after the
manual labor of the day was ended.

Many of the Sabbath services and early
morning talks, were seasons of great
spiritual refreshing. These were often in-
terspersed with most excellent social meet-
ings, so that the whole occasion was a re-
ligious feast as well as a training school
for workers.

Early in the term, a large class was or-
ganized for the study of departmental work
in schools of various grades. Several
teachers assisted in conducting this class.

Methods of teaching received attention
during the last half of the term.

There was a strong desire for a better prep-
aration for the Lord’s work. So long as
this desire is felt, and a constant effort is
put forth, there will be advancement.

While a larger number of teachers, and
prospective teachers, were present than dur-
ing any previous term of a like nature, yet
very many more should have been there.
Those who intend to teach, and yet remained
away, have missed much. This short re-
port describes only a small part of the good
things which the Lord gave to those who
were in attendance.

The benefit of association with such a
class of students is inestimable. We are
sorry that any of our teachers were deprived
of this. Certainly a much larger number
will be in attendance next j™ear.

Let conferences plan early and well for
this part of the Lord’s work. The attitude
of our conferences has much to do with the
efficiency of our schools.

Bethel, Wis.

The Avondale School (N. S. W.)

Prof. C. W. Irwin, principal of the Avon-
dale school, located at Cooranbong, New
South Wales, in a private letter says :—

At the opening of the year we organized
our industrial work very carefully, placing
the different departments in the hands of
teachers and students, holding them re-
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sponsible. In this way much more can be
accomplished than for every one to report
for the day to one person. Each foreman
and each department takes pride in doing
the work well. Brother Paap has charge of
the clearing gang, and you would hardly
know the premises now. All the stumps
and logs and dead trees between the prin-
cipal’'s cottage and the church, have been
cleared out, and much of the land has been
cleared and made ready for cultivation.
Brother Hughes looks after the apiary,
and has about five thousand pounds of
honey on hand. Brother Carr, one of our
students, has charge of the farm and
garden, and is very efficient. We endeavor
to grow the things needed in our boarding
department, and have been quite successful.
A great many beans of all kinds have been
raised, and sweet corn, which has been dried
to the amount of several bushels. About five
hundred quarts of tomatoes have been can-
ned. We hope to have more next year.

The Cape Town Church School

BY HELEN HYATT

The church in Cape Town (South Africa),
have long felt the need of a school where
their children would be free from the con-
taminating influence of false ideas. It was
with much hesitancy, however, that a
church school was established, but God was
leading, and now we have a promising
school.

The 27th of January, 1902, found twenty
bright-faced, expectant children gathered
in a pleasant, well-furnished schoolroom.
With them were the friends and patrons
of the school, who at that time dedicated it
to the care of the great Teacher. The at-
tendance is now twenty-two; all the pupils,
with one exception, have Adventist parents.

One of the most interesting features is
the industrial work. The girls delight in
needlework, knitting, and crocheting ; and
the boys, in basket-weaving and card-sew-
ing, but the garden holds the greatest charm
for all.  Although the amount of land is
limited, the recesses and noons are spent in
digging, hoeing, and weeding.
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B. E. Huffman, educational superintend-
ent of Kansas, gives the following report:
East winter, a public school district in
which one of our churches was located,
had but two or three children of school age
who were not Sabbath-keepers. At the
regular time ior school meeting the patrons
of the school met, voted a six-months’
term of school, and hired a public school
teacher. The church held a meeting,
elected a board of managers, voted a four
months' term of school, and employed a
Christian teacher to take charge of it. All
the Sabbath-keepers sent their children to

to the church school. One boy whose
mother is a Sabbath-keeper, but whose
father is not, attended the school. His

father was much opposed to the school,
and said it could never be a success. This
boy was very unruly, and at first caused a
great deal of trouble, but through the
earnest, consecrated efforts of the teacher,
the Spirit of the Lord touched his heart,
and he became one of the most kind,
obedient, and helpful pupils in the school.
His father told the teacher afterwrard that
he had opposed the school work, and had
said it never could be done, but he now
saw that it could be done, and had he
known in the beginning the effect the
school would have upon this boy, he would
have gladly paid the whole expense of the
school himself.

Ei1d. G. B. Thompson writes: “The New
York Conference is planning to start an in-
dustrial school as soon as possible. We
are pushing the church school work, and it
has been very successful the past vyear.
The schools have been much larger than in
any previous year, and some new school
buildings have been provided. One school
enrolled thirty students. About twenty of
these lived in the home with the teacher.
He and his wife cared for them. Some pro-
vision must be made to carry forward this
work another year. We must provide more
room, and those who have the work in charge
will endeavor to give the school an indus-
trial mold. We wish to locate the school
where we can have land, and be some dis

tance from a village. The school at Virnua
is quite centrally located, and it might be-
come an industrial school. The attendance
the past year was about 25. The confer-
ence officers are awake to the importance of
this matter, and often tour the state in the
interests of education. We are unable to
meet the demands for thoroughly qualified
teachers. Most of our schools, however,
will be small, averaging in attendance from
five to twelve pupils.”’

On the island of Bermuda, which looks
so lonely on the map, as it seems to be
wholly separated from any group, is held
regularly a little Sabbath school of eleven
members. Sr. M. R. Enoch writes of
the work there: *“ Previous to March 20,
we had no place of meeting except in pri-
vate houses. The members of the school
lived on either side of the harbor, and the
weather often prevented those of us on the
Hamilton side from going across the har-
bor. When we could notcross, the few on
our side met at our home, and studied the
lesson at the same hour the school wras held
on the other side. Thus we were united
though separated, and all were reported in
the Sabbath school minutes.” «Our people
in this country may well profit b\ the ex-
ample thus given of studying faithfully the
Sabbath school lesson at the Sabbath school
hour, when hindered from personal attend-
ance at the school.

Nina Newell Case, one of our church
school teachers, writes: “1 am selling Life
Boats in Chicago, and at the same time do-
ing some evangelistic work. The Lord has
given marked success. By canvassing a
few hours a week, I am able to make myex-
penses. | generally sell from 50 to 120
copies of the Life Boat in four or five hours.
Through the Life Boat 1 find entrance into
the homes of the people. Frequently |1
meet those who are sad, discouraged, rest-
less, helpless, or bitter. Six women are
now taking lessons in Bible and the com-
mon branches. As far as possible, we are
following the Lord’s plan of study. We
use Professor Cady’s ‘Nature Studies,’ ‘Kel-
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logg’s Physiology, ' the mental arithmetic,
and the Bible. These women are well-to-
do, but in their youth failed to have the ad-
vantages of a good education.”

An lllinois teacher writes: “There was
some talk of discontinuing the school next
year, but | think a majority are in favor of
continuing it. We have circulated educa-
tional leaflets, and talked with those who
did not sense the importance of the move-
ment. Some of the patrons outside the
church seem to understand Christian educa-
tion better than many of our own brethren.
One lady, on hearing that the school might
be closed, entered a plea in behalf of her
little girl, saying that she did not want to
send her to the public schools. This lady
is just about to accept the truth as the re-
sult of Bible readings | have been holding
with her since selling her ‘Christ’s Object
Lessons.’ The sale of this book is steadily
progressing, and the spiritual tone of the
church is improving as a result.”

Miss Emma H affner, the Oklahoma
state Sabbath school secretary, writes of
her experience in convention work : “On
my return from the Union Conference, |
visited several of our Sabbath schools, and
held conventions in different places. These
conventions were new experiences for the
schools. The time was well spent, and
proved very profitable and a great blessing
to the schools as well as to myself. | am
so thankful for the interest our people man-
ifested in these meetings, and for the way
they took part, and the earnestness with
which they presented their subjects. Sev-
eral brethren said to me, ‘1 wish we could
have more such meetings.’ "’

The value of the Sabbath school conven-

tions in improving the work of our
schools is appreciated in other coun-
tries as well as our own. There are only

six schools in Queensland, Australia; but
Miss Louise Tuxen, the Sabbath school
secretary, writes that they are planning for
at least tw*o conventions. One is to be held
in Brisbane, and one in Toowoomba. She
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says:'Our other schools are too young
and too poorly manned to hold a convention
this time, butwhen | write and tell them
about those we do hold, I think they will
feel encouraged to put forth an effort them-
selves. In making the effort, | know they
will be blessed, receive help and
strength.”

and

A mother writes: “ 1 know from ex-
perience that children who are under the
training of Christian teachers differ greatly
from those who do not have this privilege.
| often wonder how any Seventh-day Ad-
ventist can send his children to the public
schools and have a clear conscience. We
have only to go into our churches on the
Sabbath to see the results of worldly edu-
cation. We find very few young people
there over fifteen years of age.

Mrs. Ouve Richardson.

Mrs. Flora H. Williams, writing of
the closing exercises of Keene Academy,
says : “ Some of our graduates refused to
have diplomas, aud asked for letters of
recommendation instead. You will see by
this that the leaven is working. ”

W. A. Alway, Salt Lake City, Utah,
writes : “ We are bending all our energies
to building a church in Salt Lake City, and
in connection with that a church school
room. It is a big undertaking, but we are
hopeful that it may be accomplished.

A club of Advocates is taken by every
Sabbath school in the Mississippi Confer-
ence, says the state secretary. We wish
that could be said of every conference. It
may be, if Sabbath school workers, minis-
ters, and laborers everywhere will properly
place this matter before the schools.

Those desiring Membership Cards for
use in forming Young People’s Societies,
or who wish information concerning this
work, should address Mrs. L. Flora Plum-
mer, 705 Northwestern Building, Min-
neapolis, Minn.
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Centralized Schools

The problem uppermost in the minds of parents
living in communities where children of school
age are widely scattered, is “How shall we pro-
vide for a school?” Teachers who meet this
problem will find a practical solution in Bulletin
of Information, No. 7, entitled “Consolidation of
School Districts, and Transportation of Rural Pu-
pils at Public Expense,” published by the Depart-
ment of Education. Madison, Wis., and sent free
upon application. Christian parents mustbe will-
ing to exert themselves for the education of their
children. Their efforts in this case may be di-
rected by the experiments which have proved suc-
cessful not only in Wisconsin, but in thirteen other
states.

"The Divine Plan of Teaching, or The Duty of the Hour”

Have you seen this interesting pamphlet? It is
a series of articles written by the Theory and
Practice Class of Keene Academy,.under the direc-
tion of Mrs. Flora H. Williams, church school
superintendent of Texaa.

The class was composed of parents and prospec-
tive teachers. *“ Living Fountains ” was used as a
text-book. A deep interest was aroused in the
Keene church by the presentation of the papers
which compose this book. Chapters are short
and pithy. It appeals to parents and teachers.
Address, Southwestern Union Record, Keene,
Johnson County, Texas.

Valuable Information

Teachers who wish to have a school garden, and
who desire information on agricultural topics, will
find a vast amount of valuable information in the
Farmers' Bulletin, issued by the United States
Department of Agriculture. Copies will be sent
free to any address, on application to Senators,
Representatives, or Hon. James Wilson, Secretary
of Agriculture, Washington, D. C. Following are
some of the Bulletin topics : Foods : Nutritive
Value and Cost; Weeds : How to Kill Them ; Po-
tato Culture ; Onion Culture ; Some Common
Birds ; Forestry for Farmers ; Milk as Food ; To-
mato Growing ; The Vegetable Garden ; etc., etc.

287

The Outlook of August 2, contains an excellent
account of school gardens, by Dick J. Crosby, of
the office of Experiment Stations, United States
Department of Agriculture. He gives a historica
sketch of school gardens in Europe, and follows
that with the developmentof the movement in the
United States. Why not read it? By the way»
this issue of the Outlook is devoted to educational
topics, and every teacher should have a copy.
Address, The Outlook, 287 Fourth Ave., New York
City. Price, 10cents.

The youth should be planning to enter an indus-
trial school this fall. Those living in Illinois
should address Pringjpal, Sheridan Industrial
Academy, Sheridan, Michigan boys and girls
who are beyond the church school age, will be in-
terested in the intermediate industrial school at
Cedar Lake, Mich. For definite information, ad-
dress the principal. Woodland Industrial Acad-
emy, located at Bethel, Wis., is a preparatory
school for the youth of Wisconsin. The state of
Indiana is bending its energy toward the establish-
ment of an industrial school near Boggstown. The
principal of each of these schools will be glad to
correspond with young people who are ambitious
to obtain an education.

Youth's Instructor celebrated its fiftieth
birthday during the month of August. The In-
structor has had a long and useful career. It has
witnessed the rise and development of many move-
ments in the cause of truth. Many of the children
who read it in its youth, are now grey-haired men
and women. There is no way to measure its influ-
ence. May it continue to increase in power and ef-
ficiency, carrying to the youth a knowledge of the
truth, and inspiring in all a desire for Christian
training, and a life in harmony with the Master.

The

C. H. Hayton, Kenilworth, Cape Town, South
Africa, says: “ As | keep a file of the Advocates,
I cannot afford to miss a single number. Please
mail me the March and April issueB. It is the only
ray of light concerning Christian education that
enters this dark continent.”

The Augustissue of The Life Boat is devoted
to the cause of temperance. It contains contribu-
tions from men of experience ; it will reach a class
of readers who need truth. Letus give ita wide
circulation. Address, David Paulson, 28, 33d Place,
Chicago.

Parker Smith and wife, teachers on the Island
of St. Andrews, Columbia, s. A., wiitel: “ We
enjoy the visits of the Advocate,as it keeps us in
touch with the educational feature of the mes-
sage, and prevents us from falling behind the
times.”
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Testimonials from Teachers and Students

M4Living Fountains ' has been a great help to me.
It has brought me near to God. The firstchapters, and
chapters9, 10, and 11, have been especially helpful.”

M Every teacher in our ranks who wishes to be-
come a representative of Christian education, should
study 4Living Fountains.” Parents should read it.

It will show them their duty toward their children.”

“1 am indebted to 4Living Fountains’ for the
underlying principles of Christian education. They
have made a different person of me and | am thankful

the author was led to write this book. ”

4The chapters on education in the first centu-
ries of the Christian era. in the Middle Ages, during
the Reformation, and since that time, are especially

worthy of close study.”

4441 iving Fountains,” carefully studied, will give
clear ideas of the principles of true education, of the
object and importance of education, and will imbue
the honest reader with a determination to have no
other kind of training.”

Price, Postpaid, $1.25

Address.
The Advocate Pub. Co. Review & Herald Pub. Co.

Berrien Springs, Mich. Battle Creek, llieh.
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