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Questioning 
MABEL CASSELL-TROUT 

IT IS an easy matter to talk about the 
I formation of good questions, but it is 
entirely another thing actually to formu-
late good questions. If left to the inspira-
tion of the moment, it is rarely if ever well 
done. Careful thought and preparation 
are required beforehand. Questioning is 
an art which all may acquire by persist-
ent effort. But how few ever do! Skill 
in knowing what type to use in the vari-
ous teaching techniques lies at the basis 
of all good teaching. 

A paper could be written on the techni-
cal phases of questioning; such as forma-
tion, type, function, content, etc. But 
such is not the object of our present dis-
cussion. Presupposing a knowledge of 
these, we will proceed with the way in 
which questioning is used in the major 
techniques; namely, drill, problem, ap-
preciation, and project. 

Drill 

We need not stop to stress the impor-
tance of drill, for educators are, generally 
speaking, agreed upon this point. Char-
ters, "Teaching the Common Branches," 
says: "When anything has to be used 
frequently, it pays to memorize or habitu-
ate it so well that it will not be necessary 
to think about it whenever we want 
to use it." 

The aim of any drill lesson is to make 
certain known facts automatic. Drill does 
not call for reorganization on the part of 
the pupil. He is expected to recall to 
mind certain known facts already learned, 
and to endeavor, each time the work is 
presented, to become more efficient in 
automatic response. Drill, to accomplish 
the best results, should be motivated. 

As I view it, drill work does not nec-
essarily need to be conducted in the form 
of audible questioning. I believe flash 
cards may be classified as a form of ques- 

December, 1928  

tions. For instance: a card on which is 
six plus eight is held before the child. He 
naturally thinks, "How much is six plus 
eight?" and answers "Fourteen." The 
question has not been asked orally, but 
silently. This serves as a splendid means 
of drill, and accomplishes efficient results 
if conducted properly. 

It is not always desirable to conduct 
drill in the above-mentioned way, for 
variety is needed. Another good way is 
by a series of fact questions. Example: 
A class in music in the sixth grade has 
been studying on the rudiments of music. 
The teacher wishes to know how many 
facts have been learned. She thus pro-
ceeds by the use of the fact questions used 
in rapid-fire manner: 

What is the meaning of 2-4 time? 
What is the meaning of 6-8 time? 
How many kinds of notes are there? 

Name them. 
What is the key signature for the follow-

ing? 
1 flat 
3 flats 
2 sharps, etc. 
Some of the new type examinations 

could possibly be used for drill work. 
Illustrations: 
First, completion form. 
A whole note gets 	beats. 
A quarter note gets 	beats in 4-4 

time. 
A staff is composed of 	lines and 
	 spaces. 

Second, Yes and No type. 
Write yes or no after each question. 
Are there four flats in the key of B? 

(No) 
Are there five lines in a staff? (Yes) 
Do all notes have the same value? (No) 
Does a half note have the same value in 

2-4 time as in 6-8 time? (No) 

Third, matching or pairing terms in 
parallel columns. 
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Rearrange the second column so that the 
events and dates correspond. 
1. 1620—Columbus discovered America. 
2. 1812—Second Continental Congress. 
3. 1607—Declaration of Independence. 
4. 1492—Landing of Pilgrims. 
5. 1776—Settlement of Jamestown. 
6. 1775—Louisiana Purchase. 

This last type of work would perhaps 
be classified as silent questions, as has 
already been mentioned. 

While drill work must have its proper 
place, yet caution must be taken not to 
make all school work drill work, thus fail-
ing to develop the reasoning powers. "In-
vestigation shows that teachers use a great 
many more fact questions than reasoning 
questions."—Wilson, Lull, Kyte's "Mod-
ern Methods in Teaching." 

Problem 
The problem method calls for an en-

tirely different type of question procedure, 
since the aim of the problem method is to 
train the child's thinking powers. It is the 
teacher's place to set clearly before the 
pupils, with their aid, the problem to be 
solved and then keep it ever before them, 
guiding the discussion in such a way as to 
keep to the point. Successful problem 
solution requires skill on the part of the 
teacher. 

Perhaps if the following points are kept 
in mind it will aid materially in the solu-
tion of the problems: 

1. Ability of the pupil. 
2. Problem in which interest is keen, 
3. Chosen in appropriate subject. 
Example: A class in fifth-grade geogra-

phy have just begun the study of the dif-
ferent kinds of mills, their work, etc. One 
morning Helen, a member of the class, 
volunteers the information that the cotton 
mills of their town have been closed. (This 
is the case in Clinton, Mass.) The teacher 
immediately shows great interest. This 
gives her an opportunity to study the 
mill question with an immediate situation 
approach. After ample discussion it is 
decided they will make an investigation as 
to why the mills have been closed. It 
becomes a vital problem to them, first be-
cause it is something which has occurred 
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in their home town, and second because it 
affects some of their homes. 

Thus their first assignment becomes: 
Why have these mills closed? (Informa-
tion to be secured from mill owners, etc.) 

Second assignment: Can it be proved 
that milling can be done more cheaply 
in the South where cotton is grown? (Use 
geography books; study expense of ship-
ping, etc.) 

Third assignment: To what extent ar( 
cotton goods used today? (Observation 
and study of their use.) 

This type of questioning would be con-
tinued until the problem is solved. Ques-
tions will be suggested by the pupils and 
modified by the teacher. It can readily 
be seen that these questions call for some 
real thinking and research work on the 
part of the pupils. 

Appreciation 

One of the aims in education is to de-
velop the power to appreciate and to enjoy 
that which is beautiful, whether in art, 
literature, or music. Appreciation is to a 
great extent a matter of the emotions. An 
appeal to the imagination must be made. 
Strayer's, "Brief Course in the Teaching 
Process," says: "No one will ever learn to 
appreciate music or literature or art be-
cause some one tells him that he ought." 
One must first appreciate and then teach. 

The way in which questioning works in 
the appreciation lesson will be evident in 
the following lesson. 

"Cherries are Ripe," Song, Grade 1. 
Pass around either real cherries or pic-

tures of cherries for children to look at 
and examine. Speak of their size, shape, 
color, etc. Let children tell about cherries 
they have picked, eaten, or seen. 

What have you in your hands, children? 
Answer: Cherries. 
What does the color of the cherries tell 

you? 
Yes, it tells you, "Cherries are ripe." 
Why do we like ripe cherries? 
Answer: To eat. 
What have you seen or heard in the 

cherry trees when the cherries are ripe? 
(When birds are mentioned, show pic-

ture of the robin.) 
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What kind of bird is this? 
Answer: Robin. 
What do you think he says when he 

sings in the cherry tree? 
Yes, he says, "Cherries are ripe." 
I know some one besides the robin who 

is glad when cherries are ripe. Who may 
it be? 

(When boys or girls are mentioned, 
show a picture of each.) 

There is a song that says: 
"Cherries are ripe, 
Cherries are ripe, 

The robin sang one day. 
Cherries are ripe, 

-Cherries are ripe, 
The boys and girls all say." 

Now I am going to sing this song, and 
I want you to listen carefully. (The song 
is sung.) This is such a pretty song I 
am going to sing it again for you. This 
time I want you to listen so you can tell 
me what part you liked best. (Song is sung 
again.) Which part did you like best, 
Alice? How many liked the same? Which 
part did you like best, Henry? 

It is left with the teacher to judge how  

long this type of work should continue. 
It will be noted that the following types 
of questions were used; fact, leading, and 
thought questions; the object being to 
draw out of the children answers which 
will help in grasping the meaning and also 
inspiration of the song. 

Project 

The project method calls for a maximum 
amount of activity on the part of the pupil. 
"This activity may be concerned with in-
tellectual problems, with physical perform-
ances, with appreciations, or with empha-
sis upon the social aspect of the situation." 
—Minor, "Principles of Teaching Practi-
cally Applied." 

There are four points to be kept in mind 
in connection with a project, namely: 

1. Proposing the project. 
2. Planning the project. 
3. Executing the project. 
4. Judging the project. 
Personally, I believe audible questioning 

has more to do with planning and. execut-
ing the project than with the other two 
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points. Naturally there are silent ques-
tions which arise in the mind of the teacher 
in connection with all of them. 

I shall endeavor to show how question-
ing works in connection with points two 
and three. 

It is the -beginning of the school year. 
Miss May meets her class in fifth-grade 
sewing for the first time. The girls go to 
class expecting to start on the same kind 
of project the fifth grade had the previous 
year. They are greatly surprised when 
Miss May says, "Girls, how would you like 
to do something entirely new this year in 
the way of making a bassinet for your 
doll and also a set of doll clothes?" 

Needless to say, their interest is keen 
and grows keener as the plans are worked 
out further. 

"How will we make the bassinet?" asks 
one of the girls. 

"Where can we get a basket?" asks 
another. 

A peach basket is suggested. 
"I know where I can get one," says an-

other. 
"My doll is too big for a peach basket, 

so what will I do?" inquires a fourth. 
And thus the hour passes, each one 

being interested in the plan. As the work 
progresses, such questions as these may 
arise in the minds of the girls. 

"Miss May, can't we make a pillow to 
fit in the bassinet?" 

"Don't you think we ought to make a 
comfort or blanket for it? I'd like to." 

"And can't we cover the bassinet with 
the same kind of material as that of which 
the blanket is made?" 

Thus the teacher's work becomes one of 
guiding, suggesting, and working along 
with the girls. 

An Earnest Christian, and Yet-- 
MRS. MARTHA E. WARNER 

SUCH an earnest Christian woman, and 
yet she was a provoker to wrath. I 

don't suppose she meant to be; I don't 
suppose she would even admit that she was 
one, but anyway, that is what I mentally 
called her. 

This woman came to The Little House 
one day, and stayed just long enough to 
unpack her young daughter who was to 
visit me for a period of two weeks. While 
her hands were busy shaking out dresses, 
she assured me that Irene would help me 
about my work; in fact, would be willing 
to do anything except wash dishes—that 
task she detested, and at home made a 
fuss about it. 

That first day after the woman left, 
Irene and I spent the hours in getting ac-
quainted, and by the time the shadows of 
the evening came creeping softly upon us, 
I knew that we would get along splendidly 
together. We did. Before the second day 
had advanced very far, she was calling 
me "Aunt Martha," and once during her 
stay, or was it twice? the "Aunt" was 
omitted. But I didn't mind, not a bit. 
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Why grow old, anyway? if one can stay 
young. IF ONE CAN. 

Not wanting to ask Irene to do work I 
knew was distasteful to her, I made it a 
point to wash the dishes myself, and she 
dried them, and a jolly time we had of 
it, too. 

Then one day, a day we had planned to 
spend at the shore, a crate of strawberries 
came — came unexpectedly — and just at 
dishes time. Well, the only thing to do 
was to get to work and can them. Irene 
offered to take charge of the dishes, which 
she did; and when they were out of the 
way she helped me with the berries. And 
because many hands make light work, it 
was not long before the fruit was safely 
out of the canner and we were on our way 
to the lighthouse. 

The next day being rainy, while I was 
doing some extra cooking, Irene, without 
a word, went about the dishes, and as long 
as she stayed with me she made that her 
special work. If I offered to help, she 
would shoo me away. 

One day as I was puzzling over the 
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why of it, I remarked, "I thought you were 
the girl who detested washing dishes. Have 
you had a change of heart, or are you just 
trying to be a good girl and help Auntie?" 

"Well," she said, while the rich color 
crept over her face, "I don't think I should 
care to spend my life washing dishes; but 
truly, I don't mind doing them here, be-
cause you make them so easy for me. 
1 wouldn't mind doing dishes at home, if 
Mother would rinse them out as you do, 
or leave a little water in them; but she 
leaves them all until I get home from 
school, and the food is dried on, and stuck 
on, and burned on. My! but it's a job to 
clean them. I detest it; I'm actually 
cross about it. 
I'm going to tell 
Mother about 
your way when I 
get home, though 
I cannot hope 
that it will do 
any good, for she 
is very much set 
against receiving 
suggestions from 
her daughter." 

And it was 
then that I men-
tally called this 
mother "a pro-
voker to wrath." 
And I certainly 
think she was. 
Of course the ex-
act words of the 
text are, "Fa-
thers, provoke 
not your children 
to wrath;" but 
under a powerful 
magnifying glass 
they read like 
this, "Mothers, 
provoke not your 
children to wrath, 
especially your 
daughters in the 
matter of wash-
ing dishes." 

Oh, mothers! if dishes MUST be left, 
leave them in a pan of water; in so doing 
you may be able to help your little daugh-
ter to understand that washing dishes, the 
hated task of so many women, is just a 
part of God's great plan. 

When a woman complains that there's 
no such thing as glorifying the act of 
washing dishes, these words of Aurora 
Leigh come to my mind: 

"Earth's crammed with heaven, 
And every common bush afire with God; 
And only he who sees takes off his shoes; 
The rest sit round it and pluck blackberries." 

THE work of the world is done by few, 
God asks that a part be done by you. 
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Little Lessons of Life 
Mrs. Jersey Bossycow 

MRS. C. 0. DOUB 

THAT was the full name the children 
assigned to our neighbor's cow—Mrs. 

Jersey Bossycow. They were rather fond 
of the gentle-eyed beast, and more fond of 
her fractious, frolicsome calf, Billy. It 
was quite touching to witness the bovine 
grief at parting each morning, when Mrs. 
Jersey was led out to pasture, and Billy 
had to stay shut up in his pen. Likewise 
affecting was the reunion at evening, 
heralded far ahead by the tender, ma-
ternal mooing. 

Mrs. Jersey was an excellent cow in 
most respects, a good milker, of equable 
temper, and quite exemplary in her general 
conduct—except for one thing. The rag-
weeds on the outside of the fence always 
looked better to her than the choicest mash 
and alfalfa inside. At the time we moved 
into her neighborhood, the little back pas-
ture of our place was heavily bordered 
with high ragweeds on the side next to 
Mrs. Jersey's lot. Being busy getting 
adjusted to the new home, we were slow 
about getting after the weed patch. One 
afternoon we heard a startling jangle of 
wires, and, rushing out to learn the cause, 
found that Mrs. Jersey had jumped over 
her fence for a treat of our ragweeds. Im-
mediately her master came and impounded 
her ht home. Afterward he strengthened 
the posts, and put two new strands of 
wire along that side of the already high 
fence, as a precaution against future im-
pairment of the quality of the milk sup-
ply. Truly such a happening looked un-
likely enough. 

Not many days later we were again 
attracted by a lively squeaking of wires 
out the back way; and there stood Mrs. 
Jersey, sedulously stripping ragweeds. 
"How could that cow have lumped over 
the fence with all those extra wires?" was 
our instant question. Ah, she had not 
jumped over, she had climbed through. 

Her perplexed master came and took 
her home by a different way than she had 
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come. He then armed himself with a sup-
ply of baling wire, and laced the fence up 
and down so closely that Mrs. Jersey 
would have much ado going through it 
'another time. "That will hold her," we all 
thought. After that it used to amuse the 
children to watch her stand with yearning 
gaze, viewing the forbidden dainty. "Con-
trary old hussy!" her master would mutter 
as he set before her the despised mash 
and hay. 

Naturally, Mis. Jersey didn't give up 
without an effort. In fact, we grew accus-
tomed to the music her horns made on 
the wires as she went up and down the 
fence, trying the holes. Then one noon 
we were astonished to find her standing 
with an air of calm defiance in the thickest 
of the patch, eating ragweeds to the full. 
It was afterward judged that she had spent 
the whole forenoon there, from the length 
of time it took for her milk to become 
usable. Out came her master, wondering 
volubly and vehemently how the cow 
managed to climb through the fence this 
time. She hadn't. She had crawled 
under! 

Well, he drove stakes, and set woven 
wire to them, and rendered it practically 
impossible for that manner of exit to 
recur. Finally, we cut the weeds. Mrs. 
Jersey must have understood why we 
were so thorough about it, from the tone 
of gentle reproach in her moo as she bent 
sorrowful eyes upon us. 

Her temptation removed, she was a 
bossy of unimpeachable character for six 
weeks. But ragweeds, you know, like 
Samson's hair, will grow again in time. So, 
long before we were feeling the need of 
more such exercise, our back lot needed 
another mowing. Mrs. Jersey noted with 
increasing interest the recrudescence of the 
coveted herbage. She would stand by the 
fence and inhale the odor of it with huge 
heaves and grunts of delight. The barbed 
wire music presently announced that she 
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It had broken under her weight when she got to the 
top, so she had Just fallen through this time. . 
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was contemplating having more than a 
smell. Ultimately there was a notable 
screeching of wire, a rip, crash, and flop! 
What now? We all ran to see. Even Mrs. 
Jersey's master had to laugh when he 
rounded the corner. Mrs. Jersey had tried 
to use the fence for a ladder, but it had 
broken under her weight when she got to 
the top, so she had just fallen through 
this time. Her legs were so entangled that 
she could not get up, but she had tumbled 
head on into the weeds; and as she saw us 
coming, she lay there and gobbled at all 
the ragweeds within reach, as if it were the 
last food she expected to get on earth. 
Thereafter she had to be kept chained up 
until the ragweed season ended. 

Since that time I have done much cogi-
tating over her case. What possessed the 
perverse bossy to hanker after unsavory 
weeds, anyway, when she had all she could 
eat of the best of feed? Why wasn't sweet 
pasture grass sufficient? I propounded the 
question to my neighbor. 

"Same reason why that party of young 
folks got out on the golf course to drink 
and raise Cain till midnight last night, 
when they might have been enjoying  

themselves plenty of decent ways, I 
reckon," he moralized. 

It does seem a part of the carnal nature 
to be always hankering after the forbid-
den. Furthermore, where there is a will, 
there is a way. As long as human beings 
are bent on evil, they will invent opportu-
nity for it. If they can't jump over the re-
strictions of convention, they can climb 
through, or maybe grovel down and crawl 
under. Failing these, they may throw 
their dead weight against social amenities, 
and fall through. The barriers of public 
disapproval, the fear of ostracism, are de-
terrents; but no amount of law or compul-
sion is a guaranty of goodness. The only 

• "horse-high, hog-tight, bull-strong" corral 
of human conduct is an educated con-
science, the fortress of a converted will. 
Unless the will is enlisted on the side of 
right, all attempts to keep humanity 
straight will be as unavailing as a wire 
fence against a stubborn old cow. It be-
hooves the reformers of earth to seek wis-
dom from above, that they may discern 
whether they are truly making disciples of 
righteousness, or merely building fences. 



A Message to Our Teachers 

DEAR TEACHER: The work of our 
church schools came in for intensive 

study at a council of Union Educational 
Secretaries held at Springfield, Mass., Sept. 
21-25, 1928. The meeting was also at-
tended by a number of superintendents, 
whose presence was a genuine help. How 
often we wished our faithful teachers might 
be with us! 

You, dear teachers, are the ones who, 
under God, are really doing the work of 
saving and educating our boys and girls. 
We think of you and pray for you many 
times. Most of you stand at your post 
alone, as far as any teaching companion-
ship is concerned. Alone with God you go 
back and forth to your schoolroom, and 
live with the children through the ap-
pointed hours. You are giving them the 
greatest personal gift you can bestow—
yourself. This is the way the Master did. 
There is this difference: He drew all men 
to Himself; you draw the boys and girls 
to Him. 

And really, you do this drawing much 
more by your spirit and example as you 
live the Christ life among your pupils, 
than you do by any amount of precept 
alone. It is only life that imparts life. 
Your living touch with Christ in all the 
little things of the daily routine will im-
part the same living touch to the boys and 
girls. They will feel the constraint and 
the restraint in times of temptation when 
not in your presence, if only they may 
breathe the right atmosphere while with 
you during school life. 

In our council, while studying and seek-
ing to improve many things more or less 
technical in the work of the church schools, 
we were made to feel deeply our depend-
ence on YOU for the carrying out of God's 
high purposes for our boys and girls. In 
comparison with you, we felt ourselves 
somewhat like figureheads, yet we pledge 
ourselves anew to be more helpful in every 
way in smoothing the way for you and in 
helping you over the hard places. 
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As we contemplated what God expects 
of us, our hearts naturally cried out for 
more and better teachers—more of that 
class who love the children, who are teach-
ing for the love of the good they can do 
in this noble way, who see enough in 
church school teaching to dedicate their 
lives to it, who are not seeking honors or 
personal emoluments or just an occupa-
tion, but who see in this work for our boys 
and girls the "nicest work ever assumed 
by men and women." 

. The secretaries were able to report to 
the council eighty-three new church 
schools established in the United States 
this new year, and more than eleven hun-
dred boys and girls brought into these 
schools. Every one felt that our Children 
Ingathering work is proving fruitful, and 
we renewed our determination to push it 
more vigorously and continually. 

This increase will call for more well-
trained teachers. Following the council 
we sent out an appeal to all the colleges to 
recruit their normal departments to full 
strength, and have received some inspiring 
replies. We want all of you to seek by 
every means you can to increase your ef-
ficiency in this noble work, and to influ-
ence your friends to qualify for church 
school teaching. 

The work of God will not be finished in 
all the world till it is finished in the home 
church — till all our boys and girls of 
school age are gathered into our own 
schools and are taught by consecrated 
teachers. Be of good courage, and the 
Lord multiply grace to you sufficient for 
all your needs. 	W. E. HOWELL. 

CHARACTER is not the result of accident; 
it is not due to special favors or endow-
ments of Providence. A noble character 
is the result of self-discipline, of the sub-
jection of the lower to the higher nature, 
—the surrender of self for the service of 
love to God and man.—"Education," p. 57. 
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Treating Children with 
Consideration 

HELEN GREGG GREEN 

SOME children love to be the center of 
attention, while to others such a posi-

tion is an ordeal. 
We were calling at Margaret's. Mar-

garet is Billy-Josephine's mother. In many 
ways she is a splendid mother for Billy-
Josephine, who is a nervous, highly strung 
child, very bright but very sensitive. But 
Margaret at that time had the bad habit 
of continually desiring Billy-Josephine to 
"show off." 

Billy-Josephine, I know, in her wee 
heart likes to be "let alone." She doesn't 
enjoy the "showing off," and had tried to 
tell Mother Margaret so. 

A few minutes later Margaret called 
to her little daughter, who left her play 
to be introduced to Mother's friends. 

"Dear, make your little curtsy and sing 
for the guests," Margaret coaxed, starting 
toward the piano. The child hung her head, 
blushing, nervously pulling at her dress. 

"Billy-Josephine," the mother urged, her 
tone more persistent, "do as Mother says." 

By this time the request had become a 
command, and a command given before 
strangers is not conducive to a happy state 
of mind. 

"But, Mums—dear—" the child hesi-
tated, "I—I don't want to." 

"Billy-Josephine is such a modest child," 
Margaret explained. "She really has a 
lot of talent, but she always protests when 
I ask her to be in the little plays the school 
and church give. Why, if I had not in-
sisted, she would not have recited and sung 
as she did at the three different enter-
tainments last week." 

There were five of us sipping tea in 
Margaret's big living-room on this par-
ticular day. I had brought with me three 
of our old school friends whom Billy-Jose-
phine had never seen. 
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"Billy-Josephine! Mother doesn't want 
to have to speak again. If she does," she 
spoke very severely, "she will have to 
punish." 

Still more humiliation. 
Finally, Billy-Josephine burst out cry-

ing. 
Her mother's face reddened as she hur-

ried the unhappy child to bed. 
Why can't we ever learn to treat chil-

dren with the same consideration we have 
for adults? I thought. We shouldn't much 
fancy having some one insist upon our 
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performing for strangers. It would make 
us self-conscious and awkward. Many 
self-conscious men and women were made 
so by foolish but well-meaning parents. 
How could I make Margaret see this? 
Just then the father passed through the 
hall, and I could see that he had over-
heard and had been annoyed. I did hope 
that he would take the matter up with 
Margaret. 

He must have done so, for several 
months later, when we again called at our 
neighbor's, Billy-Josephine gave us a 
sweet, spontaneous little greeting and re-
tired to play undisturbed in the corner. 

How much happier she was, playing 
there naturally and undisturbed and being 
treated like one of us!—National Kinder-
garten Association, 8 West 40th Street, 
New York City. 

Our School Paper 
M. R. WILSON 

THE idea of a school paper in our 
church schools is not a new one, but 

the plan which I recently worked out may 
be new in some details, so I will pass it 
on to other teachers in the hope that some 
one may find in it some helpful sugges-
tions. 

The plan was introduced to the school 
during the opening exercise period, after 
which a unanimous vote was taken to 
adopt the plan of issuing a school paper 
on the twentieth of each school month. 
We agreed to wait till the next morning 
to continue our plans, at which time sug-
gestive names should be brought in, and 
an editorial staff nominated and elected 
by the school. We finally chose to call our 
paper "Schoolroom Echoes." The teacher 
was to act as the editor-in-chief. All other 
offices, including associate editor, adver-
tising manager, three reporters, and a 
pttof reader, were filled by the children. 

The paper was to consist of four pages 
of two columns each, typed on typewriter 
paper and attached by narrow strips of 
paper so pasted as to form the fold of the 
paper. (If two columns are used it is 
quite necessary to use the elite type.) The 
first page contained the name of the paper 
in capital letters, with a space between 
each two letters and three spaces between 
words. Below the title was the volume 
and number of the paper, as is found in 
any periodical, and the place and date of 
printing. When obtainable, a selected 
poem of special interest to the children 
was placed first. I i any articles were writ-
ten by the teacher, the educational super- 
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intendent, parents, or members of the 
school board, or other interested adults, 
they usually appeared on the front page. 
Otherwise a very well-written and choice 
article or news story by one of the chil-
dren was placed there. The remainder of 
page one (if any space was left), and page 
two, were used for articles only. Page 
three was devoted to news items, and page 
four to advertisements, notices, honor rolls. 
miscellaneous material, and the editorial 
card was placed at the lower right hand 
corner. 

Articles written by the children were 
usually a part of their actual class work, 
the best being selected for the paper: but 
if any desired to write especially for the 
paper outside of class they were en-
couraged to do so. If an article was to 
be printed, it was corrected by the asso-
ciate editor, rewritten, corrected again by 
the proof reader and, if necessary, again 
rewritten, before being passed to the editor-
in-chief. The articles might be news 
stories, narratives, articles written in the 
geography or history classes, or any inter-
esting, well-written material produced by 
the school. The reporters were responsi-
ble for filling the page with news items. 
but any one might bring in news items 
and give them to the reporters. Great care 
was taken to make these items as enter-
taining and catchy as possible, unless they 
were of a serious nature. 

Advertisements were brought in by any 
one and given to the manager. These were 
sometimes real advertisements, but more 
often they were good-natured and gentle 
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hits on pupils or well-known persons out-
side the school. 

The honor rolls consisted of a good 
conduct honor roll (spoken of in a previous 
article entitled "Student Government"), a 
perfect attendance honor roll, and a spell-
ing honor roll. 

All material was passed through the 
proper channels to the editor-in-chief, and 
from time to time typed with a hektograph 
ribbon on its proper page, as opportunity 
afforded. When it was time to complete 
the paper, the major part of the work was 
already done. Last-minute material was 
added, the paper proof read, and dupli-
cated on a hektograph purchased with the 
subscription money, twenty-five cents a 
year from each subscriber. At first only 
one copy was made and passed around, 
but parents and friends of the school 
wished to receive a copy immediately, and 
many wished to keep one. In response to 
so many requests a subscription price was 
asked, sufficient to purchase a hektograph 
and the paper needed. Several interested 
persons, including the educational superin-
tendent, voluntarily sent in subscriptions, 
till our list numbered twenty. 

Some may wonder what was accom-
plished to repay one for so much unneces-
sary work. There were several objects in 
starting the paper. The first and foremost 
object was to promote an interest and 
understanding between parents and school. 
Many problems and explanations were 
tactfully brought before the parents by 
the little paper which entered every home 
each month. An almost equally impor-
tant object was to inspire the children with 
a desire to excel in written English. The 
honor rolls were of much value to both 
parents and children, and brought good 
results. The officers of the editorial staff 
and the contributors received valuable 
training in the form of a pleasant pastime. 

Although much work was involved, I 
felt that the results repaid the efforts put 
forth. A more friendly understanding 
existed between the parents and the school, 
and much better co-operation was ob-
tained. The written work done by the 
school improved rapidly, and the common 
interest promoted a good school spirit. The 
enthusiasm over the paper seemed to in-
crease rather than to lag, and I considered 
the plan a success. 

The Spiritual Environment of the Child 
MILDRED UDELL RUSSELL 

WE HAVE considered the physical, 
educational, and social environment 

of the child; and now, greatest of all, his 
spiritual environment. The child's spir-
itual needs are his greatest needs, and 
they are perhaps most often overlooked. 

What shall we consider first? Love, 
I believe, is the great underlying need in 
the child's spiritual environment. First 
love in the home; the child from his baby-
hood thrives on love. There must be 
love to God, and love to one another. 
• Love to the child first expresses itself in 
satisfying his physical needs. There 
should be a love that brings the life of the 
family together, whether in work or play 
or worship; and that brings us to family 
worship as a part of the child's spiritual 
environment. 
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What should characterize our periods of 
family worship? Sincerity, reverence, 
earnestness, love. Sincerity should mark 
all our relations with our children and 
with others, and especially our religious 
life. With unquestioning faith in our 
love and sincerity, they will more readily 
co-operate with the Lord in answering 
our earnest prayers in their behalf. 

Surely the little child's first lesson in 
reverence should be learned by proper 
conduct during the period of family 
worship. We took our small son to a 
neighboring church one Sunday. He 
watched in wide-eyed amazement as the 
people stood to pray. " Mamma," he 
whispered, "why for do all those people 
stand up to pray? MAMMA, why for do 
all those people STAND UP to pray?" It 
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seemed to shock his baby sense of rever-
ence. He knew that when we prayed, 
whether at Sabbath school, at church, or 
at home, we knelt. 

The next two factors go hand in hand, 
sacrifice and service. We sacrifice that 
we may serve, and service leads to sacri-
fice. A friend of mine told me that when 
she was a child at home there was the 
keenest happy rivalry among the children 
in the family as to who would have the 
largest annual offering and the largest mid-
summer offering. What sacrificing there 
was, perhaps even to prayers and tears, 
that the offering might be increased. And 
in that godly home, sacrifice and service 
meant a spiritual environment. Even the 
service of a little child, the giving of a 
paper, the gift of a few flowers,—all were 
done for the love of Jesus: 

We have spoken of the home influences 
in the spiritual environment of the child, 
and we must not forget those influences 
outside the home,—the church school, the 
Sabbath school, and the church service. 
Each has a part to play in the spiritual 
development of the child. 

A MORNING PRAYER 

LOUISE C. KLEUSER 

FATHER, kind, to Thee I bring, 
Body, heart, and mind; 

In these morning hours of youth, 
Sweet peace may I find. 

For Thy watch care and sound sleep, 
Praise my lips will bring; 

Let this day be lived for Thee, 
Shield me 'neath Thy wing. 

Bless my dear ones, keep them safe, 
Help the sick and tried; 

In my tasks at home and school, 
Be close by my side. 

Keep my eyes from seeing sin, 
And my ears from wrong; 

Hands and feet are Thine to serve, 
Fill my lips with song. 

AN EVENING PRAYER 

LOUISE C. KLEUSER 

LOVING Jesus, ere I rest, 
Bless Thy child tonight; 

Safe with Thee where none molest, 
Keep till morning light. 

Grant me now Thy heav'nly peace, 
Pardon ev'ry sin; 

Teach me ever Thee to please, 
Live Thy life to win. 

Bless my parents, dear ones all, 
May they love Thy will; 

Keep the erring ones from fall, 
Heal the sick and ill. 

Comfort all the hearts that fear, 
Drive all cares away; 

When Thy coming draweth near, 
Save at last, I pray. 

SECRETS 

THERE are whispers in the air; 
Secrets, secrets, everywhere. 
People stopping on the stair, 
"Don't peek," they say, "it isn't fair !" 

Mother's hiding things away, 
Dad comes home 'most every day 
Smiling in a curious way; 
What it means I cannot say. 

Yes, I know December's here, 
Christmastime is very near—
Christmastime and Santa, dear, 
All our hearts are filled with cheer. 

—Ada Clark. 

OUR GUIDING STAR 

Goon news from heaven the angels bring; 
The vales and hills with gladness ring: 
A King is born in Bethlehem! 
O World, bring forth His diadem ! 

"Good will to men and peace on earth," 
The angels sing, and hail His birth; 
And "Glory in the highest" give 
To Him who bids the dying live. 

The anthem sung o'er Judah's hills 
Our world and all creation thrills; 
All things below and harps in heaven 
Are vibrant with the tidings given. 

Proclaim it loud o'er land and sea, 
"Salvation's come! Salvation's free!" 
Bid all the world rejoice and sing 
And crown this infant Lord and King. 

O guiding star that led the way 
To Him who in the manger lay, 
Still lead us on till Christ we meet 
And lay our trophies at His feet. 

— Frances M. Burg. 

WHO IS MY NEIGHBOR? 

"Tizzy 'neighbour'? It is he whom thou 
Hast power to cheer and bless; 

Whose aching head or burning brow 
Thy hand may soothing press." 

Page 14 	 Home and School 



Pare 15 

Adventures of the Six-year-old 
in School 

"Six years old and going to school! 
My heart is heavy. Maybe you'll 
Think I am foolish, and lacking grit, 
Because I'm making so much of it. 
But you don't understand unless you've had 
Just such another little lad, 
And have watched him, smiling, trudge away 
Out of your arms to school one day." 

BUT the first day of school is out, and 
the little six-year-old is home again. 

How anxious Mother is! Such a little 
fellow to sit in a hard, straight seat all day 
and learn from a book. How tired he 
must be! 

"Well, Sonny, how did you like school? 
Did you study hard all day?" 

" Pooh / We 
didn't study at all. 
We 'ist played all 
day, and had the 
most fun!" 

" Played 	all 
day ?" 	queried 
Mother. 

"Yes, played, 
said the six-year-
old, snuggling con-
tentedly in Moth-
er's arms. "First, 
the teacher drew 
some pictures on 
the board and told 
us a story, an' 
then the chalk told 
the same story on 
the board and we 
found out what the 
chalk said, and 
then if we knew 
what the chalk 
said we could go 
for an aeroplane 
ride on the black-
board." 

"And then 
what?" encour-
aged Mother. 

"Well, an' then 
we played a game 
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with some little cards; we found the same 
story on cards—it was fun! An' then we 
played on the nicest teeters, an' swings, an' 
things outdoors, an' when we came back, 
we made some owls and moons to go on 
the wall. Teacher played on the `pianer' 
and we sang about our owl and a toad. 
Tomorrow the teacher is going to tell us 
some more stories, and we are going to 
play some more. You see, we didn't have 
time to study, did we, Mother dear?" 

Mother's eyes twinkled understand-
ingly. "No time to study, 'ist play." 
They didn't learn that way when she was 
six.--From The College Cushi. 
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THE PRINCE WHO BROKE HIS 

FATHER'S HEART 

KING DAVID had a son who was the 
most beautiful prince you ever could 

imagine. Tall he was, and fair; the hair 
of his head was beautiful and heavy; his 
eye was like the eagle's, and swift his 
foot as the wild roe upon the mountains. 
From the crown of his head to the sole 
of his foot, there was no blemish in him. 
And the name he bore was Absalom. 

But though he was so tall and fair, 
though his head glistened, and his eyes 
shone, and his foot was swift, and naught 
of blemish could be found in him, yet 
Absalom had a proud heart, and a proud 
heart that was bad. For he had been 
brought up to have whatever he wanted, 
and to do whatever he would; and his 
father never had rebuked him, nor asked 
him why he did this or why he should 
not do that. And as you shall see, be-
cause his father did not make him mind 
and never punished him for his headlong 
ways, Absalom loved not his father but 
only himself; and loving himself, he went 
on his way to grief, and broke his father's 
heart also. 

For when he was grown, Absalom said 
to himself: "Why should I be only a 
prince in Israel? I am the most beauti-
ful man in the kingdom; I am the king's 
best son; I shall be king." 

So Absalom got for himself a fine char-
iot to ride in, and fine horses to draw him 
in his chariot, and fifty men to run before 
him and shout, "Make way for Prince 
Absalom!" And he would go in his char-
iot in the morning and sit by the palace 
gate, and when any man would come that 
way to go to the king, Absalom would 
call to him, and take him by the hand, and 
kiss him. And he would ask him about 
his home, and about everything he had, 
and what he wanted. And then Absalom 
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would say, "Too bad, my friend, too bad! 
There is no one set by the king to hear 
your case and give you justice. If only 
I were made judge in the land!" So 
Absalom stole the hearts of the men of 
Israel. 

And then, when he had stolen almost 
all their hearts, Absalom rose up and re-
belled against his father, King David in 
Jerusalem, and called upon the people to 
make him king in his place. So when 
King David heard how his beautiful but 
proud and bad son Absalom had rebelled 
against him, he rose up with, his friends 
and his men of war, and fled out of Jeru-
salem and away across the Jordan, and 
there he came to the city of Mahanaim, 
and he stopped with all his men to rest. 
And there his friends who lived near by 
brought him beds for all his men, and 
dishes and food in abundance. And 
David and his men were rested from their 
weariness. 

But Absalom had gathered an army too, 
thousands upon thousands of the 'men •f 
Israel, and now the beautiful, bad prince 
came with all his army to find his good 
father David and kill him. But David's 
men would not let him go out to the bat-
tle. They said: "You must stay here in 
the city while we fight for you; for they 
will not care for us if you are there, but 
will seek only to kill you." 

Then David said to Joab his captain 
and to all the captains: "Deal gently 
for my sake with the young man, even 
with Absalom." For though his son was 
so bad that he would kill his father, yet 
his father loved him, and would save him 
if he could. 

Then the men of David went to fight 
in the forest with the men of Absalom, and 
the men of David beat the men of Absa-
lom, and all the men of Absalom ran 
away. So Absalom himself came face 
to face with the men of David. And as 
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he was riding upon a mule, he went under 
a great oak, and his head, with its heavy 
hair, was caught in the thick boughs of 
the oak, and the mule went from under 
him, and left him hanging there. 

Now when Joab heard that Absalom 
was hanging there, he did not do what 
David had told him to do, and save the 
young man Absalom, but he went as fast 
as he could, and he took three darts and 
thrust them through the heart of Absa-
lom, and killed him. Then his men took 
Absalom and cast him into a great pit 
in the forest, and raised over him a great 
heap of stones. 

David was sitting in the gate of the 
city, waiting for word from the battle. 
And his heart was afraid, not for him-
self, but for the son he loved, the son 
who did not love him,—the bad prince 
Absalom. And there came a man run-
ning, and when he was near, they could 
see that he was Ahimaaz. And Ahimaaz 
said to David: "All is well! The Lord 
has given you the battle!" 

And David asked Ahimaaz, "Is it well 
with the young man Absalom?" 

Ahimaaz did not want to tell, so he 
said, "I saw a great tumult as I left, but 
1 did not know what it was." 

Then another man came running; and 
when he was near, they could see that he 
was Cushi. And Cushi said to David: 
"Tidings for my lord the king! God has 
given you the battle!" 

And David asked Cushi, "Is it well with 
the young man Absalom?" 

And Cushi said, "May all your enemies, 
my king, be as that young man is!" 

Then David knew that Absalom was 
dead. And he went up into the tower over 
the gate, weeping, and as he went he cried: 
"0 my son Absalom, my son, my son 
Absalom! would God I had died for thee, 
O Absalom, my son, my son!" 

Now Joab came back with all his men 
from the battle, and he heard King David 
weeping and crying for Absalom. And he 
went up into the tower, and said to David: 
"You have made your friends ashamed, 
because you show that you hate them 
who love you, and love them who hate 
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you. I see that if Absalom had lived and 
all we had died this day, it would have 
pleased you well! Now go out and thank 
your soldiers, or every one will leave you 
by tonight." 

Then David stopped crying for his son, 
and went out and greeted his soldiers, and 
thanked them. But still his heart was 
like lead within him, because, though now 
he was king again over all Israel, the son 
he loved was dead. 

But it was well that Absalom, the beau-
tiful, bad Absalom, was dead; for his 
father never had trained him right, and 
he had had his own way. So, although 
he was tall and fair, though his hair was 
beautiful, though his eye was like the 
eagle's and his foot like the roe's, and 
though there was no blemish to be found 
in him from the crown of his head to 
the sole of his foot, yet he was unlovely 
in his soul; for he loved but his own way, 
and he brought• many people to • sorrow, 
and he broke his father's heart. 

THE CHRISTMAS GIFT FOR 
MOTHER 

IN TEE Christmas times of the long ago, 
There was one event we used to know 

That was better than any other; 
It wasn't the toys that we hoped to get, 
But the talks we had—and I hear them yet— 

Of the gift we'd buy for Mother. 

If ever love fashioned a Christmas gift, 
Or saved its money and practised thrift, 

'Twas done in those days, my brother—
Those golden times of long gone by, 
Of our happiest years, when you and I 

Talked over the gift for Mother. 

We hadn't gone forth on our different ways 
Nor coined our lives into yesterdays 

In the fires that smelt and smother, 
And we whispered and planned in our youthful 

glee 
Of that marvelous "something" which was to be 

The gift of our hearts to Mother. 

It had to be all that our purse could give, 
Something she'd treasure while she could live, 

And better than any other. 
We gave it the best of our love and thought, 
And oh, the joy when at last we'd bought 

That marvelous gift for Mother! 

Now I think as we go on our different ways, 
Of the joy of those vanished yesterdays. 

How good it would be, my brother, 
If this Christmas-time we could only know 
That same sweet thrill of the long ago 

When we shared in the gift for Mother. 
—Edgar A. Guest. 
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Author Unknown 

Good Morning 
Arranged by Thelma Wellman 
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1. Good morn - ing, Broth - er Sun - shine; Good morn - ing, Sis - ter Song. 
2. Good morn - ing, Broth - er Glad - ness; Good moin - ing, Sis - ter Smile. 
3. Good morn - ing, Broth - er Kind - ness; Good morn - ing, Sis - ter Cheer. 
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.They told me you were corn - ing, 	So I wait - ed on 	a - while. 
I 	heard you were out call - ing, 	' So I wait - ed for you here. 
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I thought I heard you rap - ping; 	To shut you out were sin. 
I'm 	lone - some here with - out you: 	A 	wea - ry while it's been. 

Some way 	I keep for - get - ting 	I 	have to toil and spin, 
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My 	heart is stand - ing 	o - pen; Won't you walk right in ? 
My 	heart is stand • ing 	o - pen; Won't you walk right in? 

When you are my com - pan - ions; Won't you walk right in? 
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The Teaching of History 
B. B. DAVIS 

ILE much has been said about condition of country, issued addresses to 
the king and Parliament, and made a dec-
laration of rights: "Taxation without rep-
resentation is tyranny." 

3. Mutiny Act—ordered that the colo-
nists should provide English soldiers with 
shelter and provisions. 

4. Townshend's Acts (three 
ber)— 

a. Prohibited New York legislature 
from making any laws until it 
complied with Mutiny Act. 

b. Enforced law relating to trade. 
c. Placed tax on glass, tea, paper, 

etc. 

making history "alive," yet even a 
living body needs a skeleton. For that 
reason we are submitting this month an 
outline for the Revolutionary Period. This 
is only suggestive, but it is hoped that the 
teachers will find it helpful as a background 
for one of the most interesting periods of 
American history. 

Revolutionary Period (1775-1783) 

General Cause: 
England claimed right to tax colonies 

without allowing them a voice in Parlia-
ment. The colonists declared- that "Tax-
ation without representation is tyranny." 

Remote Causes: 

England treated the colonists as an in-
ferior class of people, and was determined 
to keep them dependent. All the laws 
favored English manufacturers, and gave 
colonists no rights. Their commerce was 
ruined by the NAVIGATION ACTS. 
These Acts were continually disregarded. 
England tried to enforce them. 

Immediate Causes: 

1. Writs of Assistance—were warrants 
authorizing officers to enter colonists' 
homes to search for smuggled goods. 

2. Stamp Act (1765, repealed 1766)—
which ordered British stamps to be placed 
on all documents, newspapers, etc. Par-
liament repealed Stamp Act, but passed 
"Declaratory Acts," i.e., the Crown, with 
consent of Parliament, had, has, and of 
right ought to have, full power and au-
thority to make laws and statutes of suffi-
cient force to bind the colonies and people 
of America, subject to crown of Great 
Britain in all cases whatever. This Act 
led to the meeting of the "Stamp Act 
Congress" in New York, October, 1765. 
All the colonies, except New Hampshire, 
Virginia, North Carolina, and Georgia, 
sent delegates. The Congress discussed 
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in num- 

Boston 
Boston 

5. Massacre—March 5, 1770. 
6. Tea Party—Dec. 16, 1773. 

When Parliament heard of the Boston Tea 
Party, it determined to punish Massachu-
setts by passing laws which the colonists 
called- 

7. The five Intolerable Acts: 
a. Boston Port Bill (1774)—which 

closed Boston Harbor. 
b. Transportation Bill—which pro-

vided that all officers guilty of 
murder must be sent to England 
for trial. 

c. Massachusetts Bill—changed the 
charter of Massachusetts, ordered 
a military government for the col-
ony; forbade public meetings, ex-
cept for election of town officers. 

d. Quartering Act--which legalized 
the quartering of the troops on 
the people. 

e. Quebec Act—enlarged province of 
Quebec, and granted liberty of 
conscience to all people in Can-
ada. 

Effect of the Quebec Act: Colonists 
protested and were unkind to Ca-
nadians; this embittered Canadians, 
and later when struggle with Great 
Britain came, they refused to aid the 
colonists. 
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These various Acts led to the calling of 

The First Continental Congress— 
Sept. 5, 1774, composed of delegates 

from every colony except Georgia. They 
met in Carpenter's Hall, Philadelphia. 
It issued: 

1. An address to the colonists. 
2. An address to the Canadians. 
3. An address to the people of Great 

Britain. 
4. An address to the king. 
5. A declaration of Rights, i.e., not to 

import, expose, or use British goods. 

Committees of Correspondence (1772) 
Committees appointed to state rights of 

colonies, and of Massachusetts in particu-
lar, to communicate and publish same to 
the several towns in this province and to 
the world. _Benjamin Franklin and Samuel 
Adams were members. 

Preparations were now made for war. 
Two distinct parties had arisen; one, called 
Tories, favored the king; the other, called 
Whigs, approved of war—did not favor 
the king. Companies of soldiers called 
Minute-Men were formed. 
Events of 1775: 

1. Battle of Lexington, April 19; 7 
Americans, 300 redcoats killed. 

2. Capture of Ticonderoga and Crown 
Point by Americans, May 10. 

3. Second Continental Congress, Phila-
delphia, May 10. 
a. It sent petition to king; he re-

fused it. 
b. Voted to raise 20,000 men.. 
c. Appointed General Washington 

commander-in-chief. 
d. Voted $2,000,000 paper money to 

defray expenses. 
4. Battle of bunker Hill, June 17. 

American, General Prescott; British, 
General Howe. 

Result—Though defeated, the Ameri-
cans were encouraged, because they saw 
their farmer soldiers could cope with Brit-
ish regulars. 

5. Attack on Quebec—failure. 

Events of 1776—Washington's Campaign: 
1. Evacuation of Boston, March 17. 
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British forced to leave; they sailed 
for Halifax . 

2. Attack on Fort Moultrie (failure for 
British), June 28. 

3. Declaration of Independence, signed 
by 54 delegates from various states, 
July 4. 

4. Battle of Long Island, August 27. 
English generals, Howe and Clinton; 
American, Putnam. Death of Nathan 
Hale. 

5. White Plains and North Castle, Fort 
Washington. English victorious. 

6. Trenton: American victory. 

Events of 1777: 
1. Battle of Princeton: American vic-

tory. 
2. Burgoyne's Invasion— 

a. St. Leger attacks Ft. Stanwix 
(Rome); American victory. 

b. Battle of Bennington; American 
victory. 

c. Two battles of Saratoga; complete 
victory for America. 

Effects: 
Broke up Rowe's plan for the war. 
France acknowledged our inde-

pendence and promised help until 
war should end. 

At the surrender of Burgoyne, our 
national flag, "Stars and Stripes," 
used for the first time. 

3. Battle of Brandywine: English vic-
tory. 

4. Battle of.  Germantown: English vic-
tory. 

5. Battle of Oriskany—bloodiest battle 
of war: American victory. 

The battle of Saratoga was the turning 
point of the war; a new era of hope and 
confidence dawned for the Americans. 

Second Stage of War—Events of 1778: 
English proposals: When France pub-

licly aided. the colonists, England made 
proposals for peace, which would have 
been accepted before the war; but were 
now rejected. 

1. Battle of Monmouth: American vic-
tory. Lee courtmartialed for con-
duct at Monmouth. 

2. Arrival of French fleet. 
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3. Massacre of Wyoming, Pa.; British 
and Indians. 

4. Massacre of Cherry Valley, N. Y.; 
British and Indians. 

Scene of war now transferred to South. 

Events of 1779: 
1. Conquest of Georgia, by British. 
2. Lincoln placed in command of army 

at South. 

Events of 1779 at North: 
1. Capture of Stony Point by Americans. 
2. Sullivan punishes Indians of Mo-

hawk and Wyoming Valleys. 
3. Paul Jones' naval victories for Ameri-

cans. 

Events of 1780: 
1. Treason of Arnold; Andre captured 

at Tarrytown. 
2. Spanish Aid — Spain sent $350,000, 

blankets for ten regiments. 

Battles of South: 
1. Capture of Charleston by British. 
2. Camden, British victory. 

Events of 1781: 
Green succeeds Gates as general. 

Last Battles of South: 
1. Battle of Cowpens: American victory. 
2. Guilford Court House: British vic-

tory. 
3. Eutaw Springs: undecisive. 
4. Ragged Regiment (Marion, Sumter, 

etc.) regain Georgia and South Caro-
lina. 

5. Final Campaign — Siege of York-
town, Va. 
a. LaFayette at Richmond. 
b. Washington joins him from New 

York, September 29. 
c. French fleet under Count de 

Grasse comes to Yorktown from 
West Indies. 

Plan of Siege: 
Washington and LaFayette with 

16,000 men surrounded Cornwallis 
on land, and Count de Grasse with 
the French fleet cut off his escape 
by sea. For three weeks the Ameri-
cans poured a continual fire into 
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Yorktown. Cornwallis, seeing the 
uselessness of resistance, surrendered 
October 19, 1781. 

British did not evacuate New York until 
November 25, 1783. 

Treaty of Peace signed at Paris, Septem-
ber 3, 1783. 

Terms of Treaty: 
1. Great Britain acknowledged the in-

dependence of the United States. 
2. All territory east of the Mississippi, 

south of Lakes (except Florida) 
known henceforth as the United 
States of America. 

3. Great Britain ceded Florida to Spain. 
4. United States granted free navigation 

on Mississippi and Great Lakes. 
5. England and America retain mutual 

rights to fisheries of Newfoundland. 
6. England retains her Canadian posses-

sions, with absolute control of the St. 
Lawrence. 

War cost the United States about $140,-
000,000; England, $610,000,000. 

Americans lost 40,000 men; England, 
50,000. 

Biographic Notes 

Andre, Major—British spy who nego-
tiated for betrayal of West Point; was cap-
tured at Tarrytown. Treated generously 
by Americans; was given two weeks to pre-
pare his defense, and allowed to write to 
his relatives. Hanged at Tappan. 

Arnold, Benedict—American officer dur-
ing Revolution; betrayed West Point to 
the British and received $40,000, a colo-
nelcy in the British army, and contempt 
of every one. 

Clark, George Rogers--Gained entire 
Illinois region for the colonies during 
Revolution. 

Conway, General—Headed a plot called 
the Conway Cabal to ruin Washington and 
have him removed from office. As soon as 
the plot became known, it failed. Wash-
ington retained the confidence of the 
people. 

Barry, John; Jones, Paul—Naval heroes 
of the Revolution. 
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Patriotic leaders in Caro-
1 linas during Revolution. 

Morris, Robert—Statesman and finan-
cier of Pennsylvania, contributed much 
money for Revolution. 

Franklin, Benjamin—Before Revolution 
-Born in Boston, Massachusetts, 1706; 

at 17 went to Philadelphia, worked as 
printer; introduced systematic method of 
lighting and cleaning streets, fire depart-
ment, public libraries and schools. 

During Revolution—Went to England, 
defended cause of liberty; helped to draft 
Declaration of Independence, was one of 
the signers; Ambassador to France, had 
unbounded influence there; obtained gen-
erous aid from France; he himself gave 
all his ready money, $15,000, thus prov-
ing his patriotism, as payment was very 
improbable. 

After Revolution—Was made "Presi-
dent" of Pennsylvania for three successive 
years; one of committee who made treaty 
of peace with Great Britain; when 82 years 
old was made member of constitutional 
convention, helped frame the constitution. 

Pitt, Sir William—English statesman 
and orator, staunch friend of the American 
colonies during Revolution. 

Henry, Patrick—Orator and patriot; 
native of Virginia; famous for speeches 
made in Virginia assembly in defense of 
liberty. 

Burke, Edmund—Born in Ireland, 1730; 
one of the world's greatest orators; mem-
ber of parliament for 30 years; friend of 
America during Revolution; urged that 
she be treated with justice. 

Ross, Betsy—Made first American flag 
of soldier's white shirt, an old blue army 
overcoat, a red flannel petticoat; hoisted 
first time at Ft. Stanwix during Burgoyne's 
Invasion. 

Howe; Burgoyne—British generals dur-
ing Revolution. 

Cornwallis--Surrendered to Washington 
at Yorktown. 
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Putnam, Israel—Patriot, of Massachu-
setts. When he heard of battle of Lexing-
ton he left his oxen yoked in the field and 
went to the camp; later on he was made 
general. 

Green, Nathaniel—Blacksmith of Rhode 
Island; entered the army and became one 
of the ablest of the Revolutionary officers. 

Schuyler, Philip—American general of 
Revolution. Planned battles of Saratoga, 
but was superseded by Gates before battles 
took place. 
Foreigners Who Aided America 

French—LaFayette, Rochambeau, de 
Grasse. 

Polish—Pulaski, Kosciusko. 
German—Steuben, de Kalb. 

Principal Political Lead- 
ers During Revolution 

Samuel Adams, Patrick Henry, Benjamin 
Franklin, John Hancock, Thomas Jeffer-
son, James Otis. 
Historic Places of New 
York (Revolutionary War) 

1. Ticonderoga. 
2. Crown Point. 
3. Oriskany. 
4. Saratoga. 
5. Cherry Valley. 
6. Stony Point. 
7. West Point. 
8. Tarrytown. (Capture of Andre by 

Williams, Van Wart, Paulding) 
9. White Plains. 

10. New York. 
11. Ft. Schuyler. 
12. Stillwater. 

Articles of Confederation—The laws by 
which the colonists were governed from 
1777 until adoption of present constitution. 

Under these Articles of Confederation 
Congress had power to- 

1. Declare war and make peace. 
2. Appoint ambassadors, and acknowl-

edge those from other countries. 
3. Coin money. 
4. Settle disputed boundaries. 
5. Provide for public domain. 
6. Advise states, but each state was 

practically independent. 
But these Articles gave Congress no 

power to— 
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1. Enforce laws. 
2. Pass sentence on those who violated 

the laws. 
3. Levy taxes or raise money to pay 

debts. 
4. Regulate trade. 
5. Enforce treaties. 
Congress had but one house, the govern-

ment consisted of the legislative depart-
ment only; large and small states were 
represented equally. 

These articles were defective because the 
state could not be forced to obey Con-
gress; there was no revenue, commerce was 
dull, interest and principals could not be 
collected, and before, long Congress fell 
into disrepute; hence dissatisfaction pre-
vailed and led to the adoption of our pres-
ent Constitution. At the federal conven-
tion held in Philadelphia, May, 1787, the 
Constitution was proposed for adoption, 
the ratification of nine colonies being 
necessary; New Hampshire (the ninth 
colony) ratified June 21, 1788, and then 
the Constitution became the law of the 
land. 

Constitution—Laws by which United 
States is governed; under it the govern-
ment is composed of three departments,—
Executive, Legislative, and Judicial. 
Principal Events from 1783 to 1789 

1. Eyacuation of New York by British; 
disbandment of Continental Army, 
1783. 

2. Decimal system of coins arranged by 
Continental Congress, 1786. 

3. Shay's Rebellion in Massachusetts, 
1786. 

4. Adoption of Constitution, 1787. 
5. Northwest acquired, 1787. (Ohio, 

Indiana, Illinois, Michigan, and Wis-
consin states formed from it.) 

6. Ordinance of 1787—laws forbidding 
slavery in the Northwest Territory, 
and granting religious liberty to all 
settlers there. 

7. George Washington unanimously 
elected president, 1789. 

"THE size of your mansion in heaven 
will be in proportion to the material you 
send on in advance." 
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THOUGHT-READING VERSUS 
WORD-CALLING 

GRACE HARRISON 

READING is thought getting, or 
thought getting and giving. If this 

sentence is fully comprehended it will be 
seen that it would be almost, if not en-
tirely, impossible for a word reader to de-
velop under a wide-awake teacher. 

Begin with the first sentence of the 
first story the child reads. He naturally 
gives back the thought as the teacher runs 
the pointer under the lines on the black-
board or chart, for he doesn't know one 
word from another. In fact, a child at 
this stage experiences some difficulty in 
separating the thought into single words. 

As he begins reading new material for 
himself, the process of recognition at first 
causes slower reading, but if the sentence 
is first read silently, and a word-pro-
nounced sentence never allowed to pass 
until it has been changed to a thought-
giving sentence, a word-reading child can 
hardly be developed. 

In the early reading experience, if the 
story is read sentence by sentence in an-
swer to the teacher's question, then care-
fully looked over and read orally as a 
whole, he will be able to give the thought, 
or "read as he talks." 

As soon as the question and answer 
method has been discarded, or even be-
fore, a careful preparation of the difficult 
parts makes the reading process easy. If 
a high standard in oral reading is main-
tained, it will carry over into the silent 
reading habits; and thought-getting, rhyth-
mical eye movements, and a long eye-
span result. 

"But," you ask, "what about those who 
have already acquired the word-reading 
habit?" Let us first observe their reading 
habits. Do they use their fingers and lips 
while reading silently? Is their vision 
good? Does the reading material present 
too many difficulties? Note definitely the 
bad habits formed, and decide on a course 
to correct them. Following are some sug-
gestions. Select easy material, substitute 
a cardboard marker to hold under the lines 
so the eyes can "run quickly along the 
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line." Give daily drill in the flashing of 
phrase cards. Type the story material to 
be read, grouping the words into phrases 
with three or more spaces between each 
phrase. If this cannot be done, a vertical 
line drawn between the phrases will help. 
Drill thoroughly on the phrases, then on 
the reading of the whole, emphasizing the 
phrases. If this remedial work is faithfully 
carried out with several stories, a marked 
improvement should result in a very short 
time. 

STUDIES FOR THE DEVOTIONAL 
PERIOD 

A Real Invitation 

ELLA KING SANDERS 

CAN you name an earthly king who is 
ruling today? Suppose you, Mary, 

should get a special delivery letter from 
that king, offering to send the finest auto-
mobile made, with escorts, to take you to 
his kingdom, and inviting you to live in 
his palace and become his daughter. 

How many of your schoolmates would 
know about this wonderful invitation? 

I am going to read to you a real invita-
tion from a real King, who promises to 
send real chariots to take you on a real 
journey, with real escorts, to a real king-
dom there to sit on a real throne. 

Real invitation—Rev. 3: 2L 
Real chariots—Ps. 68: 17 
Real journey-1 Thess. 4: 17 
Real escorts—Mark 13: 27 
Real kingdom—Dan. 7: 27 
Real throne—Matt. 19: 28 
To whom is this invitation given?—To 

him that overcometh. 
Temptation (give examples). If we 

yield, are we overcomers? 
Yielding is sin, which must be cleansed 

by the blood of Jesus. 
Close with Rev. 3: 22, "He that hath 

an ear, let him hear." 
(I like to close with a call for those who 

will, to accept the invitation.) 
Sing "Yield Not to Temptation." 

"THE thorns outlive the roses on all 
the bushes of forbidden pleasure." 
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LIVE WITH THE CHILDREN 
"COME, let us live with our children ! 

Earnestly, holily live, 
Learning ourselves the sweet lessons 

That to the children we give. 
Fresh from the kingdom of heaven 

Into this earth-life they come, 
Not to abide—we must guide them 

Back to the heavenly home. 
"Come, let us live with our children l 

Tenderly leading them on 
Into the fields that God's love-light 

Ever shines brightly upon. 
Then when our feet grow too weary 

For the safe guidance of youth. 
We shall be led, like the children, 

To Him who is goodness and truth." 
—Taken from "Home anti Health," p. 432. 

"INNOCENTS ABROAD" 
H. M. HIATT 

A LITTLE boy whose name is Dan Larry 
Haugen lives in one of the Dakotas, Now 
Dakota is an Indian word meaning friend, 
and Danny's character and disposition 
seem to embody all that the name implies. 
A little motherless lamb found tender care 
at his hands, and they two became fast 
friends and real pals, as the following 
verses show: 

Danny had a little lamb— 
Its fleece was soft as silk. 

You see, he got the vitamines 
We always find in milk. 

Whenever Danny took a stroll 
He'd choose his way with care, 

For just like Mary's little lamb 
His pet was always there. 

They stood one day beside the trail, 
Along the wide paved road; 

A tourist beckoned to his wife, 
"There's 'Innocents Abroad.'" 

Now, Danny and his little lamb 
Both live on milk and greens; 

That's why they're happy, strong, and well— 
They get their vitamines! 
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A SUPERINTENDENT'S HINTS 

BEGIN school each day as if you had 
just heard good news and took pleas-

ure in imparting it. Keep this up all day. 
If you would keep a bright pupil out of 

mischief, give him enough to do. 
To teach is not to simplify every step 

until there is no real work for the child 
to do. 

Many children, if they learn good breed-
ing at all, must learn it at school; so en-
deavor to make school the center of good 
manners and politeness. 

Everything that is explained to a pupil, 
which he can find out for himself, robs 
him of so much education. 

Use suggestions instead of commands. 
When I visit your school I shall look 

for the following things: 
1. A daily program in sight for all the 

children. 
2. A Junior M. V. Society. 
3. Sweeping compound. 
4. Two brooms—one isn't enough. 

You ought to know why. 
5. A well-organized and well-equipped 

penmanship class. 
6. Some industrial subject, as sewing, 

cooking, or woodwork. 
7. Grace offered at noon lunch. 
8. A teacher who is reading HOME 

AND SCHOOL the year round. 
9. A well-kept register with all records 

and reports to date. 
10. Dismissal by prayer. 

Do you need some supplies for your 
school that are of such a nature that you 
don't like to ask the school board to sup-
ply them? Try getting the children out 
with our children's books. They can sell 
them, I'm sure. Who will be the first to 
put over something good in this line? The 
Morning Watch Calendar affords a fine 
opportunity. It would be splendid mis-
sionary work for your Juniors to sell these. 
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Always it is necessary to point out ideals 
for our boys and girls. Sometimes it is 
equally important that we point out peo-
ple whose conduct, or customs, or costumes 
we would not want them to imitate. Every 
teacher is, or should be, an ideal. The 
pupil reasons that because the teacher en-
dorses (or indulges) certain things, these 
things must be right. There is a marked 
tendency among Christian people to call 
themselves broad-minded because they 
don't say anything about short skirts, 
knickers, flesh foods, etc. But the truth 
of the matter often is that they are just _ 
shirking responsibility, or like to indulge 
in these things themselves, or have folks 
who like to do so. Surely on every pos-
sible occasion we should let our light 
shine,—occasionally it may be in words of 
censure. So frequently we hear that it 
isn't sin to eat meat. (Of course, every-
body knows it isn't as sinful as wrecking 
a train, for instance.) But when we know, 
as the Spirit of Prophecy tells us, that this 
practice beclouds the brain, blunts the 
moral power, brings a harvest of pain and 
death, depreciates the blood, increases the 
liability to disease, etc.—well, are we going 
to say that willful choice of that kind of 
food is not sin? 

So often we hear the expression, "If we 
can tide our girls and boys safely over 
that period we call adolescence, from 
twelve to sixteen years of age, we can usu-
ally keep them with us." But what about 
the years from one to twelve? I'm fully 
convinced that if the child is carried safely 
through the first twelve years, the years 
from twelve to sixteen need not worry us 
greatly. 

Can a mother dress her little girl in 
short rolled hose, and knickers, and boy's 
clothing, and expect her to grow up into 
a modest woman? Can she knicker the 
little girl and unknicker the young lady? 
Isn't it true that whatever ideals we want 

(Concluded on page 31) 
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EXTRACTS FROM INTERESTING 
LETTERS 

A LONG time ago HOME AND SCHOOL 
introduced its readers to Sister W. N. 

Lock, of Papua, New Guinea. You will 
be glad to know that her interest in Par-
ents' Lessons does not wane. She speaks 
of their vacation back in their homeland, 
Australia. 

"Our six months' furlough is over, and 
we are back home again. We had a most 
enjoyable time, but are glad to be back 
again. I did not write you while we were 
in Australia, for it was so very pleasant 
to visit after being isolated so long that 
we almost begrudged the time it took to 
write a letter. 

"We are two less in number now, for 
we left Jean [the eldest daughter] at 
Australasian Missionary College, and the 
nurse who was with us did not return. I 
now have the task of teaching our chil-
dren alone. They are taking the primary 
work as laid out by the Fireside Corre-
spondence School, so that makes my teach-
ing much easier. For extra help I use 
HOME AND SCHOOL, and find it a great 
help. I could not do without it. It takes 
a place on our schoolroom shelf, and is 
used every day in my teaching, for either 
Bible, nature, hygiene, or talks on 'Com-
mon Things.' And that reminds me: 

"One day this week I started out by 
saying, 'We're going to study sponges a 
little. You know what a sponge is, don't 
you, Lois?' And Lois quickly answered, 
`Yes, cake, sponge cake;' and then I heard 
a peal of laughter from the other room! 

"We were home only nine days when 
my husband and Brother Mitchell left to 
look for territory to open new work; 
another couple will arrive here soon to 
join us, so we hope to open two new sta- 
tions. Efogi is now a prosperous station, 
and can soon be left in the care of Fijian 
and native workers. 

"Brother and Sister Mitchell were down 

Page 26 

from Efogi [the station where Pastor and 
Mrs. Lock were located when they were 
introduced to the readers of this maga-
zine] when we arrived; after their isola-
tion of eighteen months, they were glad 
to see other workers. 

"One event made our home-coming a 
sad one, and that was the death of our 
Fijian worker, Tevita. He was a Fijian 
chief, but had been in Papua for three 
years. He was a fine man indeed, and his 
place will be hard to fill. He died of 
black-water fever. He left a wife and 
little three-year-old girl, and another lit-
tle girl was born shortly after his death. 
The mother is still very ill. 

"One day during camp meeting in 
South Australia, some resolutions were be-
ing read, when I discovered that one of 
them was about taking an interest in 
Parents' Lessons for the sake of the chil-
dren and young people. I moved to the 
front, not wishing to lose any of it. Then 
different ones began to tell of the value 
received; and of course I, too, told of 
benefits received. Afterward I went to 
speak with the different ones. I told them 
we ought to wear badges, so we would 
know one another." 

And now we are sure you will be inter-
ested in some extracts from a recent let-
ter from Mrs. M. Rosendahl, located at 
the missionary school at Longburn, New 
Zealand: 

"Your good letter came today, and I 
must thank you for it, also for the di-
ploma, which I think could not be sweeter. 
It should certainly inspire others to at-
tain to the same ambitions in their train-
ing. Some have thought it seemed too 
much like calling oneself a ' perfect 
mother,' but that is no more than a nurse 
could say about her nurse's certificate; and 
I'm glad a diploma doesn't mean that the 
person isn't supposed to make another 
mistake. We are glad for the recognition 
of our attempt, but more glad for the 
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help received from the study and the les-
sons learned. You have made beautiful 
work of the diploma, and if every mother 
only had the five years' study it means, 
our Adventist homes and schools would be 
running more smoothly. 

"We are enjoying our society here, and 
I hope you won't think it sounds ego-
tistical when I tell you that the members 
freely express the opinion that our so-
ciety seems ideal. And that's not because 
of the leader, but just because every mem-
ber is so willing to help in every way, 
and every father is sympathetically inter-
ested. 

"We had a nice little meeting with the 
men-folk present, but oh, they were nerv-
ous about coming. They all felt quite at 
home in a very short time, however. A 
more earnest lot of Christian men it would 
be hard to find. 

"I love HOME AND SCHOOL, and it is on 
our permanent list, but always runs out 
when we least expect it. 

"Palmerston is starting a new society. 
I am advising them to order the new book 
for 1929 at once, and then to carry on 
with the Lessons I have here till that 
time; there is so much good in the papers 
that they can get before the books arrive. 

"I am glad the Aide will continue, for 
we do like the personal touch." 

DIALOGUE 

Five Years Ago—and Now* 

(Characters: Mr. Burns, Mrs. Burns, 
Mary and Richard Burns, the Burns 
baby, Marcille; Mrs. Jones, Ruth Smith, 
Marian Brown, Billy Green.) 
First Scene—Five Years Ago 

(Mary Burns is wheeling Marcille in 
her carriage, trying to get her to sleep. 
Ruth Smith appears.) 

RUTH: Hello, Mary. Say, Mother is 
taking us out for a walk in the woods, 
and we want you and Richard to go along. 
It will be lots of fun. We are going to 
take the We-Saw trail that Mrs. Sanders 
marked out for her class. 

MARY: Oh, Ruth, I do wish I could 

*Arranged by Society at Berrien Springs. 
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go! You see, Mother has so much work 
to do, and the baby just won't sleep with-
out being shook all the time. It keeps 
me busy keeping that "pacifier" in her 
mouth all the time. 

RUTH: What is a "pacifier"? Our baby 
never had one. 

MARY: Here it is. You keep it in their 
mouth so they can't cry. They can't cry 
when their mouth is full. 

RUTH: Oh, sure; I know what it is. 
I heard Mother telling Daddy what the 
Doctor said about "pacifiers" at the Moth-
ers' Meeting. 

MARY: Yes, Mother says that they talk 
about everybody's business at that Moth-
ers' Meeting. She wouldn't belong to such 
a society. She has too many important 
things to do. She says those grown women 
tell stories to each other just like a bunch 
of youngsters would do. 

RUTH: Sure they do tell stories, and 
Mother learned how to tell stories to us. 
She tells Bobby and me the nicest stories 
every night before we go to bed; and we 
have learned so many Bible stories, and 
so many things about birds and insects 
and animals. 

MARY: Well, I think it would be nice 
to have a good story every night, but 
I'm glad my mother doesn't belong to that 
society, for it seems those mothers all get 
the same ideas in their heads about the 
way they feed the children. Why, there 
is Mrs. Jones! She is so strict with 
Marie and Walter, they won't even eat a 
piece of candy between meals. And I 
think she is cruel to her baby—it never 
has had any candy or cake or even a 
cookie, and she won't give it anything to 
eat until the clock says it's time. Our 
baby has candy whenever we do,—the 
other day she ate a piece before we knew 
it!—and when she's hungry we feed her. 
I reckon she knows when she's hungry 
better'n we do. 

RUTH: Mary, a baby is not always 
hungry when it cries. Sometimes it cries 
because it has eaten too much, or because 
it hasn't had the right things to eat. Our 
baby has only food that will make her 
grow and have nice hair. 
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MARY: Look, there comes Billy! Hello, 
where have you been, Billy? 

BILLY: Oh, down there at the swamp. 
MARY: What in the world have you in 

that can? 
BILLY: Some nice little polliwogs. 

Didn't you ever see any? 
MARY: Of course! But I wouldn't be 

foolish enough to pick one up.. 
BILLY: You see, I'm going to watch 

them turn into little frogs. 
RUTH: Say, won't that be fun! Mother 

allows us to study about bugs and worms 
now, too, since they have been studying 
about those things at the Mothers' So-
ciety. 

MARY: Billy, does your mother belong 
to that society, too? 

BILLY: I should say she does! 
MARY: Does she tell you stories, too? 
BILLY: Of course she does, and she's 

even got Dad to telling them now. It's 
great to have a story from your Daddy. 

RUTH: I wonder where Marian is go-
ing with those beautiful flowers. 

ALL THREE: Hello, Marian, where are 
you going? 

MARIAN: Down to Mrs. Johnson's to 
take these lovely flowers. She is just home 
from the hospital, you know, and the 
Mothers' Society members are sending her 
these flowers to help her get well. 

MARY: Say, that Mothers' Society is all 
I hear you talk about! I guess PH try to 
get my mother to join. Only I hope she 
won't get all those foolish notions in her 
head about eating. I would starve to 
death if I couldn't eat between meals! 

RUTH: Well, I must be going. I'm 
sorry you can't go, Mary; good-bye. 

MARY: So am I; good-bye. 
BILLY: I must be going, too, and take 

the polliwogs home. They might turn 
into frogs before I get there. Good-bye. 

MARIAN: I must go on, too; good-bye. 
MARY: Good-bye, Billy; good-bye, 

Marian. 
(Mary wheels and jiggles the baby car-

riage; Mrs. Jones approaches.) 
MRS. JONES: How do you do, Mary? 

Is your mother at home? 
MARY: Yes, Mrs. Jones; she is not feel- 
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ing well today—but you may go right in. 
• MRS. BURNS: Come right in, Mrs. 
Jones; I'm so glad to see you. I'm feel-
ing rather discouraged today. It seems 
my problems are more than I can bear—
I was up most of the night with the baby! 

MRS. JONES: Why, that's too bad! 
What seems to be the trouble? 

MRS. BURNS: Well, you see, this is the 
second summer for her, and you know 
that is such a dangerous time for children; 
and her stomach was all upset. Her ap-
petite is not very good; she seems to care 
for nothing but cookies. 

MRS. JONES: You are giving her plenty 
of fruit juice, I suppose; and vegetables 
like spinach and carrots, and strained 
soups or purees. She could also have 
baked potato, thoroughly mashed. 

MRS. BURNS: No, she doesn't like 
canned fruit, and of course raw fruit has 
too much acid—I can't give her that; 
and I don't think vegetables would be 
good for her. 

MRS. JONES: Why, I am sure, Mrs. 
Burns, that orange juice would be very 
good for her. We give orange juice to our 
baby, and have done so ever since she 
was two months old; and before she was 
a year old she began to eat pureed vege-
tables. 

MRS. BURNS: And it didn't hurt her? 
I gave Marcille some the other day just 
before her milk, and she spit it right up. 
I know she couldn't stand it. She is too 
delicate; and I have to be careful of fruit 
juice, too. 

MRS. JoNEs: Perhaps if you had given 
her the orange juice an hour before she 
had her milk, it would have been all right. 
Did you dilute the juice? 

MRS. BURNS: Oh yes, and sweetened 
it well, too. Well, I'm going to give her 
three kinds of medicine now that the 
doctor left for her, and I think she will 
be better soon. 

MRS. JoNEs: I'm thankful, Mrs. Burns, 
that I have never had to give any medicine 
to my children. I am very careful about 
their eating, for I believe that is one of 
the most important things in keeping them 
in good health. My baby is very little 
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trouble. I give her a bath every morning, 
and feed her, and she is good then till 
time for the next feeding, which is after 
four hours. 

MRS. BURNS: Oh, I don't believe it's 
necessary to bathe them every morning 
after they're a year old. And four hours 
is an awfully long time for a baby to go 
without eating! 

MRS. JONES: The eating part is easy 
enough when the baby has the habit. And 
as for the bathing, the pores need to be 
kept open so that the poison of the system 
may pass off and so keep the baby well. 

MRS. BURNS: I don't quite understand 
your method of child training, Mrs. Jones. 
Sometimes it seems my problems are more 
than any one else has. 

MRS. JONES: I came over purposely to 
invite you to attend our next Mothers' 
Meeting, for the lessons we are having are 
just wonderful, and they do help to solve 
some of these problems with our children. 

MRS. BURNS: Well, thank you, but I 
don't know. I really don't agree with all 
the things I hear are being taught there. 
But I should like to go once, and see what 
you do there. Where is the next meet-
ing? I am so busy all the time that I 
surely can't take time to go very often. 

MRS. JONES: We are having the next 
meeting Sunday evening, at Mrs. Brown's 
home, and we are inviting the fathers. 

MRS. BURNS: Inviting the fathers to a 
Mothers' Society meeting! Why, who 
ever heard of the like? My husband 
would think I was crazy to mention such 
a thing. 

MRS. JONES: You see, Mrs. Burns, we 
mothers are striving for better homes and 
better children. We feel that we need our 
husbands' help, so we are inviting them for 
a social time together, and to share with 
them some of the good things we are enjoy-
ing. You know our husbands are as much 
interested in these things as we are. 

MRS. BURNS: Well, I'll tell you, Mrs. 
Jones, I will be there, and I'll see to it that 
my husband is there; for I think a man 
should know his wife has something to say. 

MRS. JONES: Now that is just fine: I'm 
so glad to hear you say you'll be there. I 
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must be going, for I have promised the 
children to join them in some games this 
afternoon. Good-bye, Mrs. Burns; I shall 
look for you. 

MRS. BURNS: Good-bye; I shall be there 
if possible. 

Second Scene — The Burns' Home 
Now 

(Early evening—Mr. Burns, reading the 
"Review;" Mrs. Burns, sewing; Mary 
(13) making some basketry; Richard (10) 
drawing pictures; six-year-old Marcille 
playing with blocks.) 

MOTHER: Richard, will you please bring 
Mother a drink? 

RICHARD: Sure, Mother, I'll be glad to. 
(Stumbles over Mary's foot)—Pardon me, 
Mary, I'm sorry. 

MARY: Surely, Richard. 
(Richard hands glass of water to 

Mother). 
MOTHER (drinks water): Thank you, 

Richard. 
RICHARD: You are welcome, Mother. 
FATHER: Mother, it makes me feel very 

proud of our children to hear them speak 
so pleasantly and respectfully to you and 
to one another. 

MOTHER: Yes, dear, I am very proud 
of Mary and .Richard and little Marcille. 

MARY: And we are happy to have such 
a wonderful mother! 

RICHARD: I should say so! And such 
a kind father! By the way, Tuesday is 
Father's birthday. 

MARCILLE: Oh, yes! We have a sur-
prise for Daddy! 

MOTHER: Sh-sh! (Puts finger on her 
mouth.) 

FATHER: Well, well; this is real life, 
isn't it, Mother? Do you know? Mother, 
I have many times been thankful that you 
joined the Mothers' Society. I think the 
Lessons the Home Commission is sending 
out are certainly to the point. 

MOTHER: Yes, and to think I rebelled 
against them so long! I owe much to Mrs. 
Jones for being so persistent in acquaint-
ing me with the work and aim of the So-
ciety. I used to think that I just had to 
be a slave for my children, and I did so 
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much unnecessary work for them and did 
not have time to give them the love and 
companionship they needed. I have found 
that home-making is far more important 
than housekeeping. 

FATHER: Yes, Mother, it seems that we 
used to have just a house to live in, and we 
felt that we were the rulers of our children 
and they were the subjects; and I don't 
wonder that they rebelled sometimes. But 
now we have a real home, with these three 
dear children to love and teach and guide 
each day. Isn't it queer that before we 
began this study of the home problem we 
felt that we must drive our children and 
be harsh with them in order to get results? 

MARY: And do you know, Mother? I 
thought it would be terrible to give up eat-
ing between meals! It was hard at first, 
but when you and father set the example, 
it wasn't hard to follow. 

MOTHER: We have learned many things 
since we made "First things first." Our 
responsibility to our children comes first.  
It is one thing to "educate" them, and an-
other thing to train them in the right way. 

(There is a tap at the door, and Mrs. 
Burns admits Mrs. Jones.) 

MRS. BURNS: Good evening, Mrs. 
Jones! Come right in; we are always glad 
to see you. 

MRS. JONES: Good evening, friends all! 
This is a beautiful evening, and I am tak-
ing advantage of it. I am getting the pro-
gram ready for our next Mothers' Society 
meeting, Mrs. Burns, and I should like for 
you to give a talk on the month's topic on 
Babyhood. And don't fail to emphasize 
the importance of fresh air and sunshine. 

MRS. BURNS: It makes me laugh now 
to think of how terrible I thought it was 
for you to put little Betty out on the porch 
to sleep when it was so cold we could 
hardly keep warm in the house. 

MARY: Yes, Mrs. Jones, I remember 
one day I was over at your house and you 
put Betty on the porch to sleep when there 
was a real blizzard outside; and you put 
the hot water bottle to her feet to keep her 
warm. I thought that was awful! I never 
will forget how shocked Mother was when 
I told her. She just threw up her hands, 
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and said, "What next will that woman 
do?" But Mother is a "fresh-air fiend" 
herself now; she thinks sunshine will cure 
everything! 

MRS. JONES: Well, it is strange the ideas 
we get into our heads about the simple 
things that God has given us to use. We 
often fail to recognize their value. Mrs. 
Burns, I know you will give us a good talk 
next Wednesday evening, and I really must 
be going, for I need to make two other 
calls this evening. 

MRS. BURNS: I will do my best, Mrs. 
Jones. I have learned never to refuse to 
do anything that I can do—and I have 
also learned that I can do lots of things I 
once thought I could not! 

MRS. JONES: Yes. that's one of the 
things we've all learned in the Mothers' 
Society! Thank you so much. Good 
night, every one! 

ALL THE BURNS: Good night, Mrs. 
Jones! 

MR. BURNS: Well, Mother, I'm going 
to leave you with the girls for a while, and 
Richard and I will go for a stroll; that is, 
if you'd like to, Richard. This is such a 
wonderful evening, and I am ready now, I 
think, to answer some of your questions. 

RICHARD: Oh fine! I just love to walk 
and talk with you, Daddy! 

(Exit Mr. Burns and Richard) 
MRS. BURNS: Come, Marcille dear, it's 

time for you to go to Dreamland. Then, 
Mary, you and I will have a nice little 
visit, too. 

MARCILLE: Oh, I like to go to bed, 
'cause you always tell me such nice stories 
before I go to sleep! 

MRS. BURNS: That's my good girl! 
(Leaves the stage for a few moments, with 
Marcille, then both come back, Marcille 
in her long white nightie. She is tucked 
into bed on a couch, then Mrs. Burns tells 
her a story—which may be chosen from 
the mother's repertoire.) 

"THE years before the age of six are most 
important years. They are the years when 
proper or improper habits are formed and 
attitudes developed—habits and attitudes 
that are foundation of character." 
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I WAS WONDFRING 
And So I Thought I'd Ask You 

SM. 	  •••••••••••••• 

What can you do when a child says something 
sacrilegious? For instance, my child, not yet 
four years old, while washing her hands, let the 
soap slip, and she said, "Here, come back! I 
will not let thee go except thou bless me." This 
was her memory verse for the coming Sabbath. 
She applies her verses and songs to things in her 
everyday life—  in that way. She does not hear 
her parents do that. How can I teach her? 

The child is not sacrilegious. Sacrilege 
involves a purpose to use sacred things 
profanely. The fact that the child is not 
copying an adult's habit of speech, but 
spontaneously quotes her memory verses, 
applying them to her common experiences, 
is proof simply that she is living in a 
mental world largely influenced by the 
Bible. She has a vivid imagination, which 
personifies and animates the things with 
which she deals. Her judgment is not yet 
sufficiently formed to select her allusions 
with the nice care that adults may use. 
As she grows older and her mental horizon 
broadens, other interests will blend with 
her biblical lore, which at present is upper-
most. But the biblical groundwork in her 
mentality is precious and should not be 
dammed up, but should be allowed to flow 
freely. 

Nevertheless, a cultural program should 
be going on, increasing with her age, which 
will deepen her sense of reverence and 
gradually form the basis for discrimination 
in her applications of knowledge. Let the 
mother teach the child much through na-
ture of appreciation of beauty, of rever-
ence, of awe. Teach her, for instance, to 
listen quietly to the sound of the wind, 
now soft, now loud; teach her in that con-
nection the lesson Jesus gave Nicodemus 
(John 3:8), and teach her that we may 
hear in the wind one of the voices of God. 
Show her the beauties of the sunsets and 
of the up-piled clouds, fleecy white or 
black with rain; and teach her that "by 
His knowledge . . . the clouds drop down 
the dew" (Prov. 3:20), and again "The 
God of glory thundereth" (Ps. 29:3), and 
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that finally "Behold, He cometh with 
clouds, and every eye shall see Him" (Rev. 
1:7). So with hundreds of the messages of 
nature in which we "may behold the image 
and superscription of God." 

Family worship is also a place to teach 
reverence—not fear, not discomfort, but 
happy recognition that here we tread softly 
in the courts of God. All this teaching of 
reverence by the perception of true values 
in our relation to God and His works, will 
build up the sense of fitness and of judg-
ment which, in due time in her young life, 
will control her speech and bring proper 
decorum, while not quenching her radiant 
spontaneity. 

A SUPERINTENDENT'S HINTS 
(Concluded from page 25) 

the young lady to have, we must set be-
fore the little girl? 

A teacher well liked by her patrons and 
pupils went out with a sleighing party one 
night, dressed in men's overalls. Her 
womanly dignity was gone; sensible people 
were disgusted. "Dead flies cause the oint-
ment of the apothecary to send forth a 
stinking savour: so doth a little folly him 
that is in reputation for wisdom and hon-
our." (Eccl. 10:1.) Teachers, we just can't 
lower the standards! This is a life-and-
death question. "The woman shall not 
wear that which pertaineth unto a man, 
neither shall a man put on a woman's 
garments; for all that do so are abomina-
tion unto the Lord thy God." (Deut. 
22:5.) 

And, teachers, it is a part of your teach-
ing business to correct these evils, reprov-
ing, rebuking with all long-suffering and 
doctrine. Notice the method to be used 
—"with all long-suffering and doctrine." 

"OuR heavenly Father has a thousand 
ways to provide for us of which we know 
nothing." 
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