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An Educational 
Problem for 
Christians

By 6. J\. Sutherland

1$ a history of Christian education, tra 

cing the principles of such schools from 

the beginn'ng of the world’s history to 
the present.

every teacher Should Be thoroughly 
Acquainted With the history 

of education

“ A fte r  c a r e fu lly  readin g ‘L iv in g  F o u n ta in s,’ I w ish  
to b ear testim o n y to the fact that it  h as opened m y 
e y e s  to  the d an gers in the p resen t educational system , 
o f w h ich  I have been bu t d im ly  con sciou s, and to 
w h ich , lik e  m any others, 1 have g iv e n  indifferen t 
heed. In m y ju d g m en t. 'L iv in g F o u n ta in s ’ is a s tr o n g  
book, p resen tin g  a m asterly  array  o f  facts  to su sta in  
the position  taken , and su g g e stin g  a rem edy that can
not fa il to com m end its e lf  to  e v e ry  candid  th in k e r.”  

R e v . F . A . H a r t e r , W ebster C ity , Iow a.

“  'L iv in g  F o u n ta in s ’ has b een  a great b lessin g  to m e  
and has b ro u gh t m e nearer to God. E ve ry  teach er 
w ho w ish es to  becom e a re p resen tative  o f C h ristian  
education  sh o u ld  stu d y  th is  book. P arents sh o u ld  
read it  that th ey  m ay know  th eir d u ty  tow ard  th eir  
ch ild re n .”  Jo h n  L i p k e , Brusque, Brazil.

“ I have read ‘ L iv in g  F o u n ta in s ’ w ith  care. It is  an 
e x c e lle n t w ork, and the best presentation  o f ed u ca
tional refo rm ,in  the tru est sense, w h ich  I h ave seen. I 
w ish  it  m igh t be in eve ry  fa m ily .”

J H  K e l l o g g , M . D .

425 Pa^es, Cloth. Price, $1.25
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Thirteenth Chapter of First Corinthians— The Teachers’ Guide

“ If I speak with the tongues of men and of 
angels, but have not love, f am become sound
ing brass, or a clanging cymbal. And if 1 have 
the gift of prophecy, and know all mysteries and 
all knowledge; and if 1 have all faith, so as to re- 
movemountains, but have not love. I am nothing. 
And if f bestow all iny goods to feed the poor, 
and if I give my body to be burned, but have not 
love, it profiteth me nothing. Love suffereth 
long, and is kind; love envieth not; love vaunteth 
not itself, is not putfed up. doth not behave itself 
unseemly, seeketh not its own, is not provoked, 
taketh not account of evil; re.ioiccth not in un
righteousness, but rejoiceth with the truth; bear- 
eth alb things, believeth all things, hopeth all

things, endureth all things. Love never faileth: 
but whether there be prophecies, they shall be 
done away; whether there be tongues, they shall 
cease; whether there be knowledge, it shall be 
done away. For we know in part, and we proph
esy in part: but when that which is perfect is come, 
that which is in part shall be done away. When 
1 was a child, 1 spake as a child, 1 felt as a child. 
I thought as a child: now that I am become a 
man, 1 have put away childish things. For now 
we see in a mirror, darkly; but then face to face: 
now I know in part; but then shall I know even as 
also I have been known. But now abideth faith, 
hope. love, these three: and the greatest of these 
is love.”
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Beyond Today

I f  w e could  see b eyo n d  to d ay 
A s  G od can s e e ;

I f  a ll the clou d s should  ro ll aw ay,
T h e sh ad ow s flee,

O ’er presen t g r ie fs  w e w ou ld  not fret,
E ach  sorrow  w e  w o u ld  soon forget.
F o r  m any jo y s  are w aitin g  yet 

F o r  yo u  and m e.

I f  w e cou ld  k n o w  b eyon d  today,
A s G od doth know ,

W h y  d ea iest treasures pass aw ay 
A n d  tears m ust flow ,

And w h y the d arkn ess leads to ligh t,
W h y  dreary paths w ill soon gro w  bright, 
Som e day l i f e ’s w ron gs w ill  be m ade rig h t; 

F a ith  te lls  us so.

I f  w e could  see, i f  w e co u ld  know ,
W e often  say!

But G od in  love a v e i l  doth throw 
A cross our w a y ;

W e cannot see w h at lie s  b efore,
A nd so w e c lin g  to  h im  the m ore;
H e leads us till th is  life  is  o 'er;

T ru st and obey.
—Christian Work.

Success in Education

B Y  MRS. E . G . W H ITE 

True success in any  line is not the result 
o f  chance, o f accident, or o f destiny; it is 
the out w orkin g o f G o d ’s providence, the 
reward o f faith and discretion, o f virtue 
and persevering labor. In acquiring the 
wisdom  of the Babylonians, D aniel and his

three com panions were far more successful 
than their fellow  students, but their learn
in g did not come by chance; th ey obtained 
know ledge by the faithful use o f  their pow
ers, under the guidance o f the H oly Spirit.

These youth placed them selves in con
nection w ith  the Source o f all wisdom. 
T hey made the know ledge o f God the 
foundation o f their education. Other young 
men had the sam e advantages, but they 
did not, lik e  the faithful Hebrew youth, 
bend all their energies to seek wisdom ,—  
the know ledge o f God as revealed in his 
word and works. T h ey did not unite w ith 
these youth  in. searching the portion o f the 
Old Testam ent then w ritten, and m aking 
G od ’s word their h ighest instructor.

In faith the Hebrew captives prayed for 
wisdom, and then lived  out their own 
prayers. To this end they avoided every
th in g that would weaken ph ysical or m en
tal power. A t the same time, they im 
proved every opportunity g iven  them to 
become intelligen t in all lines o f learning. 
T h ey  sought to acquire know ledge for a 
purpose,— to honor and g lo rify  God. T h ey 
realized that in order to stand as representa
tives o f true religion amid the false religions 
ot heathenism, they m ust have clearness of 
intellect, and m ust perfect a Christian 
character.

These you th  determined to secure a well- 
balanced education. T h ey became skilled  
in secular as w ell as religious knowledge; 
but they studied science w ithout being cor
rupted. W hile obtaining a know ledge o f 
the sciences, they were studying, also, the 
h igh est science that m ortals can stu d y,—  
the science o f salvation. T h ey  received 
lig h t direct from the throne o f heaven. The
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Lord h im self was their educator. The 
golden links o f the chain o f heaven con
nected the finite with the Infinite. Con
stan tly  p rayin g, conscientiously studying, 
keeping them selves in touch with the Un
seen, they w alked w ith God, as did Enoch.

The h istory o f Daniel and his com 
panions contains a lesson for us. Inspira
tion declares that “ the fear o f the Lord is 
the b egin nin g o f w isdom .”  R eligious 
principle lies at the foundation o f the h ig h 
est education. I f  our youth are but bal
anced by principle, they m ay w ith safety 
im prove the mental powers to the very 
h igh est extent, and m ay take a ll their a t
tainm ents w ith them into the future life. 
There are m any who m ight become m ighty 
men, if, like  these faithful Hebrews, th ey 
would learn of Christ, the w orld ’s greatest 
Teacher.

W e would not prevent the youth  from 
obtaining know ledge in literature, science, 
and art; but we would impress upon the 
m inds o f a ll the necessity of first obtaining 
a know ledge o f God and o f his w ill, that 
the influence o f his Spirit m ay direct every 
advancem ent in educational lines.

Daniel placed h im self in the channel o f 
h eavenly ligh t, where he could commune 
w ith  God in prayer. God co-operates with 
the human agencies vtfho place them selves 
in this channel. Increased lig h t is con
sta n tly  sh in in g from heaven upon those 
who seek for divine wisdom. Those who 
do not choose to place them selves in this 
channel meet w ith  terrible loss. Students 
who exa lt the sciences above the God o f 
science, w ill be ignorant when th ey th in k  
them selves wise. Y o u n g men, youn g 
women, i f  you can not afford tim e to pray, 
can not g iv e  tim e for communion with 
God, for self-exam ination, and do not ap
preciate the wisdom  that comes from God 
alone, all your learning w ill be defective, 
and your education w ill prove a hindrance 
instead o f an advantage.

The lesson that the youth o f today most 
need to learn, is the im portance o f seekin g 
w ith all the heart to know  God, and to 
obey him  im plicitly . The science o f the 
salvation o f the human soul is the first les

son o f life. E very  line o f literary or scien
tific knowledge is to be made secondary to 
this. To know God, and Jesus C hrist 
whom he has sent, is life eternal.

* Methods in Bible Study

B Y  D R . W IL L IA M  G . B A L L A N T IN R  

B ib le  Instru cto r in Intern ation al Y . M. C. A . T r a in 
in g  S ch ool, Sp rin g fie ld . M assachusetts.

I plead for three necessary and indissolu
ble branches o f religious education: first, 
the Bible; second, the history of Christian 
life and effort; third, the needs and duties 
o f the hour. To m any persons the proposal 
to divide the tim e now given  to Bible 
study, and to place some other subjects be
side the Bible, w ill be most unwelcome. It 
will .suggest the suspicion that this is the 
entering wedge o f a movement to super
sede the Bible altogether. But nothing 
could be farther from m y mind. Let me 
illustrate w hat I mean. No earnest C h ris
tian could fail to enjoy teaching the sixth  
chapter o f G alatians. IiowT beautiful are 
those injunctions: “ Let us not be w eary
in well doing; for in due season we shall 
reap if  we faint not. So then, as we have 
opportunity, let us work that which is good 
toward all men, and especially toward 
them  that are o f the household o f fa ith .”  
But suppose that the teacher, after impress
in g this lesson upon his class, should take 
the next m eeting to show them how in the 
course of h istory these principles have 
worked out in sa in tly  lives, and suppose 
that at the m eeting follow ing he should 
discuss our present opportunities for doing 
good; would that be neglectin g the Bible, 
or depreciating it? W e teach with d eligh t 
the parable o f the good Sam aritan. But 
we have no class to study whether any peo
ple are today being beaten, wounded, 
robbed, and neglected.

W hen we come to reflect upon the nar
row basis o f our ordinary religious educa
tion, w’onder grow s that we attain as good 
results as we do. Take any average youn g

♦ Extracts fro m  a le ctu re  g iv e n  b e fo re  the R e
lig io u s  E d ucation  A sso cia tio n  in its first ann u al 
co n ven tio n  in  C h icago, F e b ru a ry . 1903.
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man who has grown up in the Sunday 
school, the Endeavor Society, and the Y . 
M. C. A .; ask him  about the system  o f poor- 
relief in the c ity . He can give no account 
o f it. A sk  w hat hospitals there are, and 
whether they are adequate, whether up-to- 
date. He knows nothing. Go on about 
the social settlem ents, the b oys’ clubs, the 
prisons, whatever concerns the moral and 
religious welfare o f the city . W ith  m orti
fication he confesses that he has been 
trained in nothing later than the parable 
o f the good Sam aritan. It  is a sham e to 
us all.

C H R IS T  T E A C H E S  P R IN C IP L E S

From  Jesus we never get an yth in g but 
a principle. N othin g is more surprising 
than the surpassing wisdom w ith which he 
abstains from lay in g  down specific rules. 
In the application o f the principles o f Jesus, 
we m ust put laborious scientific study upon 
the facts of our own time and place. No 
man, for exam ple, can learn the wisest 
method o f helping the poor sim ply by 
stu d yin g  the words o f Jesus. O bviously 
the M aster never intended that we should.

It  m ay be said that we do now, in reality, 
all that I atu advocating, only we do it in 
combination. A  lesson is taught upon a 
Scripture passage which presents a general 
principle; illustrations are drawn from 
Christian history and biography; practical 
applications are made to current affairs; 
and thus the whole field is really  covered. 
There is some truth in this. But let us re
flect upon some of the evils o f the system . 
The exercise is called a Bible class. The 
tim e is lim ited. The introduction o f the 
illustrative and practical m atter crowds 
the actual study o f the Bible into a very 
sm all space. No effort is made to fix the 
exact lim its o f the .sacred w riter’s thought. 
No scientific study is given  to the supposed 
present facts to which the Bible truth is 
applied. The scholar leaves w ith a con
fused idea as to how much was the work of 
Jesus and how much was the inference o f 
the teacher. L et us have B ib le classes in 
w hich the effort shall be sim ply to learn 
w hat the Bible contains, w ithout m ix in g

in an}' modern questions. Such study of 
the Bible for three m onths would revolu
tionize the opinions o f m any people. And 
let us have other classes for the in vestiga
tion of present facts and the lessons of e x 
perience. And then let the Bible princi
ples be applied to the ascertained facts.

H IST O R Y

Up to this tim e no general effort has 
been made to train  the youn g in know ledge 
of the history o f Christian life and effort in 
past centuries. Christian people have in 
the past made costly m istakes, they have 
encountered fiery trials, they have won 
glorious victories. In the lig h t o f that h is
tory invaluable lessons o f wisdom m ay be 
read. But it is all an unexplored continent 
to most o f our you n g people. There are 
hundreds o f names o f confessors, heroes, 
m artyrs, soldiers, preachers, sin gers,—  
names that shine like  stars in the n ight o f 
human sin and sorrow. The story o f W il
liam  Tyndale, hunted lik e  a n ih ilist, and 
finally burned at the stake, for the crim e of 
g iv in g  us our incomparable E n glish  Bible; 
the story o f John Howard, traversing 
Europe to explore the foul and infected 
prisons, and d yin g in R ussia o f camp fever 
in his devotion to the improvement o f 
prisons and hospitals; the story o f L iv in g 
stone, covering the continent of A frica  in 
w eary marches, and fin ally  d y in g  on his 
knees in prayer,— these are but instances o f 
the glorious exam ples that should be 
burned into the hearts o f our youn g men 
and women. A  suitable educational litera
ture should at once be created— text-fcooks 
o f golden deeds, b rief b iographies o f C h ris
tian exam ples, clear and inspiring accounts 
o f historical crises and movements.

I see in im agination the tim e when 
every Y o u n g M en's C hristian A ssociation, 
and every Young People’s Society, w ill be a 
center, not on ly for the study o f the Bible, 
but for the study o f all religious and moral 
problems. There w ill be groups o f youn g 
people studying the problems of the per
sonal Christian life, the problems o f the 
city , the problems o f society, the problems 
of the nation, and the problems of the
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world. The moral and religious geography 
of the world w ill be considered. The evils, 
the needs, the sign s of hope, the liv in g  
leaders o f each nation, w ill be known.

In this sim ple scheme we m ay find the 
curriculum  of our new departm ents of re
ligious education. Let us by the study of 
history, and of present facts, learn the prac
tical w ays o f ju stice  and kindness.

Secular Schools Cannot Give Religious Instruction

Dr. W illiam  T. Harris, United States 
Com m issioner o f Education, in an able a r
ticle written for the Independent, says: “ W e 
m ust conclude that the prerogative of re
ligious instruction is in the church, and 
that it must remain in the church, and that 
in the nature o f th in gs it cannot be farmed 
out to the secular school w ithout degenera
tin g  in:o mere deism w ithout a livin g 
Providence, or else chan gin g the school 
into a parochial school and destroying the 
effieienc}7 of secular instiuction. ”

He says further, “ The church m anage
ment must not rest in security on the be
lie f that the tim e is com ing when it may 
Safely rely on an unsectarian instruction 
in the elem entary schools for the spread o f 
true re lig io n .”

The Doctor gives, log ica lly , the most 
convincing pedagogical reasons w hy re
ligiou s instruction cannot be given in the 
secular school. H is argum ent deserves 
careful attention. He says:—

“ The principle o f religious instruction is 
authority; that o f secular instruction is 
dem onstration and verification. It is ob
vious that these tw o principles should not 
be brought into the same school, but sepa
rated as w idely as possible. . . The pupil 
is taugh t in m athem atics to love demon
stration and logical proof, and he is taugh t 
in history to verify the sources, and to sub
m it all tradition to probabilities o f common 
experience. . . On themes so elevated as 
those with which religious faith deals, the 
habit o f  thinking cultivated in secular in 
struction is out o f place. Even the atti
tude o f mind cultivated in secular instruction 
is unfitted fo r  the approach to religious

truth. . . C hristian ity  is indeed the re
ligion  o f the revealed God, but there is no 
revelation possible to the mind immersed 
iu trivia lities and se lf conceit.

“ In view of these differences between re
ligious instruction and secular instruction, 
and in view  of the contrast between the 
spirit o f the school and the spirit o f the 
church, it is clear that the school cannot 
successfully undertake religious instruc
tion; in fact, experience goes to show that 
the [secular] school fails to achieve success 
when intrusted with religious instruction. ”

W ith convincing argum ent the Doctor 
continues: “ Even the bare enumeration of 
Christian doctrines in language partly sec
ular is sufficient to show the im possibility 
of their introduction into the curriculum  of 
schools supported by public taxes. Even 
the doctrine of the existence of God im plies 
a specific conception o f him, and the con
ception of the divine varies from that of the 
finite deities of animism to the infinite 
deity of E ast Indian pantheism  and the 
H oly Bible. It varies from the pantheistic 
Brahm, w’hose concept is that of negation 
o f all attributes, to the Jehovah of the Bible, 
who is self-determined and personal, but 
elevated entirely above nature. Mere deism 
is opposed to all of the creeds of C hristen 
dom. W hen we come to teaching a live 
religion in the [secular] schools, we see 
that it must take a denominational form, 
and moreover it m ust take on the form of 
authority and address itse lf to the religious 
sense and not to the mere in te llect.”

Suggestions for a Practical Arithmetic

In the A u gu st issue o f The World's Work, 
appears an article o f unusual interest to 
Christian teachers, entitled, “ Farm er C h il
dren Need Farmer S tu d ies,”  by Clarence
H. Poe, of Raleigh, North Carolina, editor 
o f The Progressive Farmer. A s a part o f 
the subject, appear these words, “ The m is
take o f country schools in using a c ity  sy s
te m .”

T he article opens with this declaration,
“ Our educational system  has been made by 
c ity  people for c ity  people, and the country
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school finds it second-hand, ill fitting, and 
unattractive. ’ ’

T h is statem ent is strik in g, in view of the 
fact that our attention is today so fre
quently  called to the importance o f country 
life. Here is a w riter who recognizes the 
fact that our te xt books and our educa
tional system  have been constructed by 
c ity  people and are adapted to c ity  people. 
The movement toward the country necessi
tates a change, not on ly in the location o f 
the school, but in text-books and methods.

Mr. Poe continues: “ The school has not 
taken hold on farm life. Plants, soils, ani
mals, insects, flowers, the weather, the 
forests, and the sk y — from ail these thin gs 
it has stood apart, w hile it has babbled of 
subjects unfam iliar and uninteresting to 
the country-bred c h ild .”

Mr. Poe then quotes from D octor John 
Graham Brooks, o f Cam bridge, M assachu
setts, who has said:

“ Look with me into an average Massa
chusetts schoolhouse. Its arithm etic, its 
geography, its penmanship, its bookkeep
ing, and its reading-book, though the}' ap
peal to the im agination of the farmer’s 
child, are still dominated by clerk and 
trading point of view. A s one listens to 
the teaching, it is as i f  the one object were 
to create discontent with the country life, 
to make every bright child hate his sur
roundings. The instruction seems to as
sume the failure o f the farm life. The in 
exhaustib le charm and resource o f the 
country have no part in this te a ch in g .”  

“ Pick up any high-grade arithm etic for 
use in the rural schools, ”  says Mr. Poe, 
“ and you w ill find no lack o f attention to 
banking and commissions, and foreign ex 
change, and commercial affairs generally; 
but agriculture rises to no such d ig n ity —  
not even in schools that will furnish five 
tim es as m any recruits for the farm as for 
the city . Moreover, you w ill find special 
departments for common mechanical trades 
— plastering, stone-work, carpentering, and 
even gu ag in g and lum ber m easuring, sub
jects quite as difficult to teach or to under
stand as the rules for com pounding feeding 
rations or m ixin g fertilizers. But in no

school arithm etic have I ever found one 
reference to either o f these im portant forms 
o f  agricultural m athem atics.”

Mr. Poe then illustrates his m eaning as 
follows: “ Your class o f bright farmer
boys, for exam ple, m ay have learned all 
the mathem atical form ulas relatin g to 
stocks, insurance, and banking, but it is 
not at all improbable that nine tenths o f 
them have never seen arithm etic applied to 
agriculture in such practical problems as 
the follow ing:—

“ Calculate the value o f a ton o f fertilizer 
containing two per cent, nitrogen, eight per 
cent, phosporic acid, and two per cent, 
potash; nitrogen being worth fourteen cents 
a pound, phosphoric acid four cents, and 
potash five cents.

“ Two dairy cows produce each five 
thousand pounds of m ilk a year. The b u t
ter fat test o f No. 1 is 4.6 percent., and of No. 
2, 6.3 per cent. Butter selling for 25 cents 
a pound, how much greater is the yearly  
income from No. 2 than from No 1? (Note. 
— One pound of butter-fat is equivalent to 
one and one-sixth pounds butter.)

“ Calculate the nutritive ratio in a feed
in g  ration su p plyin g three pounds protein, 
one pound fat, and fourteen pounds of car
bohydrates.

“ The anal}-ses of cottonseed meal, m uriate 
o f potash, and phosphoric acid being given, 
in what proportion shall we m ix, using the 
necessary filler, to get a fertilizer with 
nine per cent, phosphoric acid, three per 
cent, nitrogen, and three per cent, potash?

A fter g iv in g  these problems Mr. Poe 
says: “ There is nothing im practical or e x 
treme in such problems as these; theyr 
m ight well be given in any arithm etic in 
use in rm al schools. To the larger number 
o f pupils they would be o f im m ensely 
greater practical value than exam ples based 
on commercial affairs, w hile as intellectual 
gym n astics the agricultural problems would 
be as good. O f course the farm b o y ’s arith
metic should not be devoted exclu sively  to 
such matter. But from the very  first a 
large proportion o f his sums— in addition 
and subtraction as well as in the more ad
vanced branches— should deal, not with 
w ork foreign alike to his know ledge and 
his interest, but with fam iliar and practical 
su b jects.”  e  A. s.

N o t e .— T he rea d er’s a ttention  is ca lled  to p racti
cal farm  problem s on page 316.
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S D U C H T I O N H L  M O R L D  

Is Infidelity Increasing in the Colleges?

In answer to th is question, President 
H arper, o f the U n iversity  of Chicago, says:

“ W hat is the situation to day? Is it 
true that there has been a rem arkable de
crease in the actual teaching o f C hristian 
truth, w hile a large and grow in g emphasis 
has been placed upon the teaching o f 

1 branches altogether devoid o f religious 
character?

“ Yes.
“ Is it true that o f the students who enter 

college, very  few indeed look forward to 
Ctiristian service of any kind, the larger 
number having, as a m atter o f fact, only 
the slightest possible interest in religious 
matters?

“ Yes.
“ Is it also true that m any college men 

who m ight otherwise enter the m inistry, 
turn aside to  teaching, or to business, or 
perhaps to some other line o f work, because 
o f the influence o f the purely technical in
struction given  in the colleges?

“ Yes.
“ Is it certain ly a fact that m any men and 

women who entered college as Christian 
workers in their home churches, take little  
or no active part in church life after they 
have com pleted their college work?

“ Yes.
“ If, now, all this is true, or even h a lf o f 

it, one need not be surprised to find the 
feelin g frequently expressed throughout 
the religious world that college education 
is tending to decrease Christian faith, and 
that institutions founded and conducted for 
d istin ctly  Christian ends are, in fact, ed
ucating their students aw ay from the 
church; in a word, that religious infidelity 
is  increasing in our colleges. Is th is con
clusion to be accepted? I answer: Yes,
and No. ’ ’

T he reason assigned by President Harper 
w h y college education increases the tend
ency toward infidelity, is th is:—

“ The scientific attitude o f mind cu lti
vated in most colleges, as well as univers

ities, d istin ctly  opposes the acceptance o f 
truth on the basis o f another person’s au
thority . The college student passes through 
an evolution both intellectual and m oral. 
H e is tau gh t to question everything. H e 
is brought into contact w ith men who are 
in vestigatin g  problem s in every line o f 
thought supposed by the rank and file o f 
hum anity to be settled, or problems of the 
very existence o f which the ordinary man 
is w holly  ignorant.

“ This same questioning attitude w ill in 
evitably include matters o f religion. Diffi
culties are certain to arise, unless during 
this period the you n g man or woman is 
brought under proper and appreciative in 
fluences; and unless the right kind o f as
sistance is given, skepticism  is very liable 
to pass over into infidelity. The question 
o f m iracles, which to m any minds presents 
no difficulty, to the you n g man or woman 
under the influence of scientific study be
comes a m atter o f very serious importance. 
Unless such students are helped to see the 
true relation o f the Biblical narratives to 
Christian ity, it is alm ost an invariable rule 
that they pass through a period o f great 
religious depression and uncertainty, which 
in some cases results in either religious in 
difference or a half-cynical contempt for the 
teachings o f the church. ”

In view  o f these facts Christians ought 
to seeth e necessity of m aintaining a system  
o f schools in which faith in the Word o f God 
is inculcated, instead of doubt. W hat Pres
ident H arper says o f the U niversity meth- 
ops applies with equal force to the elem ent
ary  and the gram m ar schools. In the 
Christian school, methods are employed 
which are diam etrically opposed to these.

In Together, On Together, Out Together

“ In together, on together, out together, i f  
there be any left to fin ish ,’ ’ is the expres
sion used by Mr. W illiam  J. Shearer, Sup
erintendent o f Schools o f Elizabeth, New 
Jersey, in d iscussing the popular method o f 
grad in g pupils in the secular schools. H e 
continues: “ The lockstep has been aban
doned in the arm y and prison. W h y not in
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the schools? It is no easier and more sense
less to m ake fifty  children w alk in intellec
tual lockstep, than to keep fifty  clocks tic k 
in g together.

“ A fter the first accurate classification, a 
hundred different determ ining factors in 
fluence the progress o f individual pupils. 
Hence a ll classification should be on ly 
tem porary. In the past the m achinery o f 
the graded school has bet n started and then 
left to Tun itself, though it rea lly  needs 
constant adjustment. Such a system  seems 
b u ilt upon the supposition that pupils w ill 
go  together month after month and year 
after year w ithout d iverg in g in attainm ents 
or in ability , though that they cannot do 
so all intelligen t observers adm it. E x 
perience in our own city  proves that five 
per cent, o f the pupils need reclassification 
every month.

“ No fixed am ount o f work should be de
manded of any class w ithin a g iven  time. 
W ith  but few if  any exceptions, all graded 
schools have the work so apportioned that 
a fixed amount o f work m ust be finished 
b y  the end o f the term or year. W ithout 
un iform ity o f conditions, such a system  
demands uniform ity o f results, and m akes 
the time lim it the same for all, no matter 
how w idely the pupils, classes, or teachers 
differ. Does such a system  show the com
m onest kind o f common sense?”

The Country for Five Dollars

“ Up in the quiet va lley s o f Maine, says 
the editor o f the Independent, “ the writer 
recently came on one o f the illustrations 
o f  ‘Country W e e k .’ ‘R osem ary’ is the 
name o f a large build in g in the town of 
E liot, where mothers and children are a l
lowed an outin g from their tenement homes 
in Boston. Jacob R iis speaks o f it as ‘an 
introduction to robins and dandelion s.’ 
E ach p arty  is allow ed two w eeks o f this 
escape from the horror o f c ity  life, and 
com m unication with nature in all her vo l
um inousness o f sum m er expression. It is 
hard ly possible for us to think o f children 
of ten or fifteen years o f age who have 
never seen a meadow, or a b it o f  woodland,

or a brook. Y e t it is  a fact that thou
sands o f our c ity  children know  nothing of 
these th in gs, except w hat they learn in 
school books. A  Boston teacher tells us 
that one o f her pupils asked her to describe 
a brook. She had no better illustration, 
w ithin the range o f the c h ild ’s know ledge, 
than a gu tter during a shower. O f course, 
two w eeks seems to  us a very brief inter
lude o f  refreshment, but it w ill g o  very far 
into all the th in kin g, planning, and pur
posing of the future. Teachers te ll us that 
it has an am azing effect on the studies and 
intellectual unfolding o f the children. They 
go back w ith  a new1 furnishin g o f  know l
edge, and a possession of facts that w ill 
bias all their moral and intellectual unfold
ing. Too much o f th is work cannot go on, 
looking toward that hoped-for future when 
the c ity  w ill be dissolved into a rational 
suburbanism . Boston has already created 
s ixty-th ree retreats or summer homes, be
sides the reception of m any children and 
mothers by generous hosts who can afford 
to throw open their homes for a short period. 
Around New Y o rk  and Philadelphia these re- 
ceiving-housesfor ‘Country W eek ’ are m ul
tip ly in g  every year. F ive  dollars w ill send 
to the country a m other w ith her babe, or a 
boy or g irl. It is a benevolence that should 
appeal to every man and woman o f wealth. ”  

H ow vigorou sly  should we w ork for 
schools in the country! The salvation of 
thousands o f children depends upon gettin g  
them  and their parents out of the c ity .

Watkinson Farm School Boys

The School o f H orticulture o f Hartford. 
Conn., has under its supervision  w hat is 
known as the W atkinson Farm  School. 
The Director in h is report for 1903 gives 
the follow ing:—

“ The W atkinson Farm  School boys have 
been given instruction on every school day 
in plant culture and botany and in practi
cal w’ork. The lesson is about two hours 
in length. From one-half to three-fourths 
o f an hour is spent in the class-room. 
Some notes are given , but generally  a te x t
book is used. “ Principles o f P lan t C u l
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ture, ”  b y  Goff, is taken up first; and after 
that, B a ile y ’s “ B o ta n y .”  T he boys go 
from the class room to the potting*room or 
the garden, and there appl}' what they have 
been ta u gh t in the class-room, and also do 
regular apprentice work. T h ey have taken 
up m ix in g  the soil, p lantin g the seed, 
prick in g out, potting and sh iftin g  plants, 
transplanting, and their care, cu ttin g  glass, 
g lazin g and painting sash, m ix in g  paints 
and sim ple painting (hot-beds). m akin g hot
beds, m ix in g  and ap p lyin g fungicides and 
insecticides, and the sprayin g o f plants, 
m aking door mats from corn husks, and 
m any other sim ple th in gs that would be 
required about a garden or greenhouse. The 
boys have been m arked on their w ork in 
the garden, on the practical w ork, on their 
recitations from the text-book, on their 
note-books, and on their deportment. E very  
month a review has been given  w ith  w rit
ten tests. ”

To Shorten the College Course

“ Providence, Rhode Islan d ,”  says W ill
iam D eW itt H yde, President o f Bowdoin 
College, “ has reduced the grades in its 
public schools from nine to eight; the sup
erintendent o f the Boston schools recom
mends the same change; and in the W est 
they have in some cases reduced the grades 
to seven, and even propose to reduce to six, 
transferring the tw o upper years to the 
h igh  school, m aking that a six-year course. 
Sem i-annual promotion w ith  frequent ir
regular prom otion for bright and healthy 
pupils, w ill save for them another year. 
Adm ission by points enables a b righ t and 
vigorous pupil to offer more points than 
are required, and thus anticipate some por
tion o f the college work required for the de
gree. The Boston L atin  School proposes 
to prepare its students for three years of 
college residence. The statem ent o f col
lege requirem ents for graduation in units 
o f work rather than lapses o f time, gives 
another opportunity to gain time by extra  • 
work. M any universities count the same 
w ork for both the last year in college and 
the first year in the professional school.

W estern Reserve U n iversity  and the Case 
School o f  Applied Science g iv e  both the 
literary and the scientific degrees for three 
years in the U niversity and two in the Case 
School. T he new college in connection 
w ith  C lark U niversity opens w ith a three- 
year course. In these various w ays we are 
w orking out a plan by which one who goes 
through all th estages from the kindergarten 
to the professional school m ay shorten the 
period by from one to three years. ”

The Dangers of Piano Practice

The follow ing appeared in a recent daily  
paper:

“ The almost crim inal insistence o f par
ents in com pelling their you n g daughters 
to practice the piano by the hour is sensi
b ly  receiving the attention o f the fam ily 
ph ysician . The Berlin scientist who took 
am bitious mothers and fathers to task for 
in flicting nerve-wearing m usical exercises 
on their children should find écho in this 
country o f overproud parents and number
less prodigies. It is time the Am erican 
doctors sought to put a stop to the univer
sal piano playing, and save the nerves o f 
the grow ing girl. M any com plicated and 
often incurable diseases w ill thus be avert
ed. Instead o f encouraging much assiduity 
at the piano, the wise mother w ill curb it in 
her am bitious child. A s for the compulsion 
often brought to bear upon the average 
little  learner of music, the mere idea is re
vo lting, yet too true. T h e Berlin scientist 
has sounded the alarm in tim e. Let the 
Am erican m others heed it before it is too 
la te .”

The fo llow ing words from the author of 
“ E ducation ”  are fam iliar. “ It is custom 
ary to send very young children to school. 
T h ey  are required to study from books 
th in gs that ta x  their youn g minds, and of
ten they are taught m usic. A  nervous 
child  should not be overtaxed in any direc
tion. and should not learn m usic until he 
is p h ysica lly  well developed.”

D e f e c t iv e  eyesight is responsible for 
much imperfect work in the schoolroom.
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No Excuse for Invalidism

In the summer o f 1901 the Sunday Chi
cago American offered a prize for the most 
perfectly developed you n g man in Am erica. 
T he ju d ges were the physical director o f 
Colum bia C ollege, the sporting editor o f 
the Am erican, and Robert Fitzim m ons. 
The prize was awarded to Mr. H arry Ben net 
W einburgh o f Hartford, Conn.

It was m y pleasure to meet Mr. W ein
burgh recently, and to hear his account of 
build in g h im self into robust health from a 
semi invalid. The youn g man was suffer
ing from rheumatism and indigestion when 
he first began to practice gentle calisthenics 
and deep breathing. He was under-sized 
and undeveloped, and the idea o f his ever 
figurin g in the eyes o f skilled  judges 
as an athlete would have seemed as ridic
ulous as im possible to an y one o f h is a c 
quaintances at that period.

Y e t in less than two years Mr. W ein
burgh had developed into the prize winner 
again st over 5,000 contestants.

It was a great achievem ent, because it 
meant character development as well as the 
developm ent o f physical powers. Steady, 
persistent work and un flagging purpose 
and self-denial were brought into d aily  use 
— he did not win his prize by spasmodic 
feats and periodical spurts o f exercise. 
Y o u  w ill see the force of character and the 
courage w hich accomplished the result, i f  
you ever have the opportunity to look into 
Mr. W ein b u rgh ’s eyes.

Mr. W ein burgh ’s experience and methods 
are ju s t as valuable to women and g ir ls  as 
to youn g men.

The same exercises in calisthenics and 
breathing, the same sense and self-denial 
in food, the same perservance day by day, 
w ill m ake perfectly healthy women out o f 
invalids.

Mr. W einburgh believes with me that 
there is no excuse for invalidism , save 
where some accident has crippled the body. 
H e believes that indigestion and the m any 
ills  which proceed from it, that rheumatism 
and consum ption, are all cured w ithout 
drugs or doctors, by persistent, unrem itting

■work and right breathing. “ Consumption 
is the most sim ple disease o f all to cure, ”  
said, quietly. “ It requires nothing but 
exercise o f the lungs, fresh air, and n utri
tious food— not too m uch food, but the 
blood-m aking k in d,— and every breath 
forced into every cell every hour. ”

I talked with a delicate and a ilin g wo
man about his ideas, and she shook her 
head and said: “ W ell, I have tried e x 
ercises and breathing, to little  avail, in m y 
own case .”

“ How much tim e did you giv e  every day 
to those tw o th in g s? ”  I asked her.

“ Oh, agreat deal, ’ ’ sheansw ered,vaguely.
But I insisted on a fuller statem ent.
“ Did you giv e  one-half hour, even, every 

day for s ix  m onths to physical develop
ment and deep breathing?”  I asked.

“ Oh, no, I did not do th a t ,”  she con
fessed.

Now, i f  the restoration o f health and the 
em ancipation from pain are not worth h a lf 
an h our’s work daily, then life itse lf is not 
o f  much value, and the sooner we pay the 
penalty o f our laziness the better. But the 
trouble is with invalids o f this kind, they 
do not get off the earth, but cum ber it up 
like  a lot o f audible rubbish, com plaining 
and groaning and s ig h in g  about their af
flictions, and creating m ental m alaria for 
others about them .

There is no excuse for invalidism  of this 
kind. G o into train ing; breathe deeply 
for h a lf an hour daily; eat little  and w ell, 
think righ t, and be w ell.

Begin w ith fifteen m inutes m orning and 
n ight, increase with your strength, and 
keep increasing un til.you are w ell.

It is a disgrace in this enlightened age to . 
be s ic k ly  and delicate.— E lla  Wheeler W il
cox.

E v e r y  farmer boy w ants to be a school
teacher, every school-teacher hopes to be 
an editor, every editor would like to be a 
banker, every banker would lik e  to be a 
trust m agnate, and every trust m agnate 
hopes some day to own a farm and have 
chickens and cows and pigs and horses to 
look after. W e end where we begin.
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g d i t o r i h l

Education Free

Should a child have a Christian educa
tion free? W h y not? We believe that the 
gospel should be given free, and Christian  
education is only a part o f the gospel. 
Then how can Christians conscientiously 
charge for the train ing which is given  a 
child to prepare him  to w ork in the cause 
o f  Christ?

Some have a m isconception o f free ed
ucation. W hen th e gospel is preached 
free, it is taken for granted that men w ill 
be converted, and that when converted 
these men w ill help support the w ork o f 
w hich they have become a part. Conver
sion opens the heart, and after that, a ll that 
a man has belongs to the cause w hich he 
has espoused. T h is principle is equally 
applicable in Christian education.

A  child receives his train in g free. T his is 
the privilege which the church bestowsupon 
him; this is the fitting which he receives for 
gospel work. W hen the child reaches m a
tu rity  and becomes an active worker, he in 
turn supports schools which educate other 
children. In th is w ay he v irtu a lly  pays his 
tuition. He has been started in life. It 
now becomes his p rivilege to help the n ext 
generation as he has been helped. There 
is, therefore, no injustice in the plan o f free 
tuition. Neither does it foster idleness or 
pauperism, but rather it is a plan by which 
Christian education w ill be put upon a sub
stantial basis.

T he problem o f free C hristian  schools is 
one o f general interest. The principle ap
plies not alone to elem entary schools, but 
to our training schools. For the past few 
years Em m anuel M issionary College has 
advocated free tuition for those students 
who are preparing for active m issionary 
work. Several conferences have united 
w ith  the school in this plan, m akin g it 
possible to grant free tuition  to certain 
classes. For instance, m inisters spending 
a few months in study have their tuition 
paid b y  the conference w hich they repre
sent.

T his is as it should be; but there is a re
turn to be made to such conferences. D ur
ing the recent summer school at Berrien 
Springs, th is phase o f the question was 
carefully  considered. The subject o f free 
education was studied, and then in a most 
interesting m eeting the students freely e x 
pressed them selves. The question was 
asked, I f  free tuition is granted you 
during your period o f preparation, are 
you w illin g, after entering the work, to 
donate regu larly  to help support the in sti
tution which is g iv in g  instruction to other 
students who, lik e  yourselves, are preparing 
for m issionary wrork? The response was 
hearty. Such expressions as the follow ing 
showed the trend o f thought:—

‘ T approve o f the principle o f free educa
tion. I pledge m yself to advocate it as I 
go  out into the work. ”

“  ‘Freely ye have received, freely g iv e . ’ 
W e have received abundant blessings here. 
I shall support this principle, and shall 
help support the training school. ”

“ I believe in the principle of free tuition, 
and as I enter the m inistry I shall stand by 
i t ."

" I  have subscribed for a club o f  papers, 
and the m oney w hich m y school m akes 
from sellin g these I pledge to the train ing 
school. ’ ’

" I  favor these principles I feel sure 
that all departm ents in our train ing school 
should offer education free. The school 
shall have a yea rly  offering from me so 
long as I have a c e n t.”

" I  believe that to stand by C hristian ed
ucation means to advocate th is principle o f 
free education. It shall have my hearty 
support as lon g as I am a Christian. I 
shall carry th is part o f the gospel where- 
ever I go. ”

"W h a t I m ake b y the sale o f the book, 
‘E ducation / shall be devoted to the school 
in which I received m y tra in in g ."

An elderly lady who was visitin g  the 
sum m er school at the time, said, " I  am 
heartily in favor o f this principle o f free 
education, and wherever I go I shall advo
cate it, and shall help support the train ing 
school. ”
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A  student who had recently left the sec
ular schools, and who w ill this year be con
nected with one o f the interm ediate indus
trial schools, said, " I  praise God for the 
principles which I have received at E m 
manuel M issionary College. I am in 
hearty sym pathy with the idea o f free 
Christian education, and shall help our 
train in g school maintain i t . ”

Another teacher who had come into the 
work in a sim ilar w ay, said, “ The influ
ence o f Emm anuel M issionary C ollege has 
led me, step by step, into the path which I 
now purpose to follow. M y thoughts are 
expressed in the follow ing words, ‘Go 
boldly forward along the path th y inm ost 
heart feels to have been made for thee, nor 
stop to ask whither it lead. The w ay is 
thine, the end is in G od ’s k eep in g .’ I 
shall help support th is principle either by 
g iv in g  a stipulated sum, o r a  percentage o f 
m y w a g es .”

One who has for years been an instructor 
in our schools, said, “ I could not at first 
adjust m yself to the idea o f free tuition, 
but it is now very clear to my mind, and I 
believe that the time will come when C hris
tian teachers, m edical m issionaries, and 
workers in other departments o f the cause, 
w ill receive substantial sup port.”

A lready some have shown their inten
tion to support this principle, not only 
with their influence, but with their means. 
God has provided a w ay for the education 
o f  workers, and his plan should be followed 
from the time the child enters the elem ent
ary school until he is prepared for active 
w ork in the cause.

Correspondence School

A  course in Bible b y  correspondence was 
begun October 1. It is the beginning of 
the work o f the M issionary T rain in g School 
o f Correspondence, o f Berrien Springs. The 
follow ing is an extract from “ General P rin
ciples and Methods o f Bible Study, ”  which 
is placed in the hands o f each student.

x. It is not the object of the accom pany
in g  instruction in Bible to develop theories, 
but rather to lead the student to m ake

the W ord o f God a guide in daily life.
2. Strength and grow th are the result o f  

doijig in sim plicity  and faith the th in gs 
learned from the W ord. W e are exhorted 
to be doers and not hearers on ly. T hrough
out the course, th is th ough t w ill be de
veloped.

3. The mind o f every Christian should be 
stored w ith the Word o f God, and he should 
be able to m ake constant reference to that 
W ord w ithout usin g the Bible. T h is calls 
for a close acquaintance with the subject- 
m atter ot the text itself. Before one is able 
to live  the truth, that truth m ust be grasped 
by the mind. W e m ust believe, love, and 
practice the W ord. It is then interwoven 
with our characters as is the warp w ith the 
w oof o f a fabric.

4. To the world is to be made known the 
gospel o f Jesus Christ. T his m essage must 
go  not so much by argum ent as by the 
power which accompanies a life in harm ony 
with God. To m ake this practical, it 
means that the power o f God must be re
vealed through the Christian farmer in his 
farm ing, and through the shop keeper in 
the character o f the work which he does. 
Dike the cobbler whose business it was to 
preach the gospel, but who cobbled shoes 
to make expenses, each Christian, no m at
ter what his occupation, should have it as 
his passion to reveal the life of Christ. 
The world has a righ t to ask o f each one 
who professes the name of Christ the reason 
for his hope, and o f the success which he 
has in the pursuits to which he gives him 
self.

5. In the Bible study given by corre
spondence, the doctrines will receive due 
attention, but they will be studied in their 
original setting, as given  in the Word of 
God, not by the combination of a few texts. 
It will be remembered that Christ gave the 
most powerful sermons ever preached upon 
doctrines, and yet they were continually  
interwoven with what is usu ally  designated 
in contrast (w rongly so done) as practical 
truth. The study of the doctrines should 
be such as w ill not only satisfy the mind, 
but affect the entire character.

6. The study as outlined w ill develop the
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memory. The student w ill learn to locate 
texts  prim arily because he has lived them, 
and not m erely by m echanical m em orizing.

7. T h is stu d y does not claim  to be e x 
haustive. It is the object to plant seeds o f 
truth in hum an hearts. These, i f  the soil 
is  good, w ill in tim e bear fruit. The tend
ency should be to create a love for the study 
o f the W ord, and to illustrate one method 
of thorough Bible study.

8. The lessons m ay at first seem rather 
difficult, but perseverence in the study will 
make strong students. Babes should be 
fed on the m ilk  o f the Word; those who de
sire to be workers need strong meat. These 
lessons are intended to develop mental and 
spiritual strength.

9. The study o f the “ Spirit of P rophecy”  
in connection with the Bible is like using 
a telescope to search the heavens. The 
“ Spirit o f P rop hecy”  does not g iv e  new 
truth, but it m agnifies to the finite mind 
the truths o f the Word.

10. The lessons are /idapted to teachers, 
Sabbath school workers, and m inisters. 
Each student w ill be helped by conducting 
a class in Bible stud}\ usin g these lessons 
as a guide. Fathers and mothers m ay fo l
low the same plan with their children. In 
th is w ay parents and teachers wnll be able 
to carry out the instruction in Deuteron
omy 6:7.

Introduce the study into the Y o u n g Peo
p le ’s Society. The W ord o f God m ust be 
stored in the minds o f all. that in tim es to 
come the S p irit may b in g  it to remem
brance.

It is a thoroughlj' practical course, and 
information is freely given to all who ask it.

The Message to Those Living in the Country

The m essage, “ Come out o f the c itie s ,”  
has a double application. It seems that in 
so far as we have grasped th is as a present 
truth, we have applied it on ly  to those l iv 
in g  in the cities. But God never calls peo 
pie out o f the c ity  w ithout preparing, 
somewhere in the world, a home for these 
city  people. D ay after day the conviction 
strengthens that the time has fu lly  come

when C hristians w ho have children to edu
cate should not linger in the city . In fact, 
God is sending us a m essage as he did to 
Lot in Sodom, and the tim e has come to 
flee for life.

But w hither shall those now liv in g  in the 
city  flee? Are C hristians in the country—  
those who have com fortable homes and 
broad acres o f land— aw ake to their duty in 
th is matter? A re they offering to divide 
their land w ith their c ity  brethren? I f  not, 
w h y not?

For what reason has God permitted you 
to accum ulate property, i f  not that j-ou 
m ay be a w orker together with him in car- 
ry in g  th is m essage to the world? Y o u  be
lie v e  the gospel should be preached in our 
cities. Are you w illin g to preach it by m ak
in g  it possible for men who, after hearing 
truth, wish to obey by com ing out o f the 
cities? A  man ow ning eigh ty  or one h un 
dred and s ix ty  acres o f good land w ill not 
lose, but w ill gain, b y  sellin g  five- or ten- 
acre lots to people from the c ity , and then 
teaching them to cu ltivate it to the best 
advantage.

Quotations have already appeared in the 
A dvocate  from men, the heads o f fam ilies, 
wTho long for an opportunity to get into the 
country. The Spirit o f the Lord w ill surely 
move upon the hearts o f some in the coun
try  to head this movement o f startin g an 
exodus from the cities. W hen men liv in g  
in Lincoln and other cities in N ebraska, 
sig n ify  their desire to get out o f the city , 
should there not be farmers in N ebraska 
who w ill offer to share their property? 
When fam ilies liv in g  in Des Moines and 
other cities in Iowa, w ant to move out into 
the country, are there not fam ilies in Iowa 
w illin g  to be used o f God in helping for
ward th is exodus?

The A dvocate still continues to  in vite 
correspondence on th is  subject.

M a k e  sure that however good you m ay 
be, you have faults; that however dull you 
m ay be, you can find out what they are; and 

that, however sligh t th ey m ay be, you 
would better m ake some effort to be quit of 
them .— Ruskin.
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T H 6  S H B B H T H  S C H O O L

Her Lesson

She lon ged  to w ork  fo r  the M aster 
In  som e gran d , noble w ay;

S h e p rayed  to be sen t to h is  se rv ice  
In the forem ost ran ks o f the fray,

W h ere  in som e far-off cou n try  
S h e could  te ll o f th e S a v io u r ’s love,

A n d poin t b en ig h ted  h eath en  
To the G od o f truth  above.

A n d Jesus ca lled  h er to se rv e  h im ;
B u t not in  a fo reign  land,

W ith  the c h u r c h ’s p rayers and b lessin g s, 
D id  he b id  h er tak e  h e r  stand;

B u t a ll u n seen  and u n noticed .
W here none on h er efforts sm iled ,

T h e  old sw e e t sto ry  he bade her 
To teach  to  a lit t le  ch ild .

— M in n ie A . Sanderson.

“ S h o w  your interest in foreign m issions 
by first w orkin g for the salvation o f your 
own ch ild ren .”

New Life and Energy

BY M RS. C A R R IE  R . K IN G

I f  we would have a live, energetic school, 
we must first o f all use the greatest care in 
choosing officers and teachers. Those per
sons should be selected who realize the im 
portance o f Sabbath school work, and who 
are so filled w ith life and spiritual energy 
that they are w illin g  to sacrifice their own 
pleasure and convenience for the sake o f the 
work.

W e have lig h t and truth which should 
enable us to lead, yet we are sadl}r behind 
in the attention which we g iv e  to Sabbath 
school w ork. W ith  some th is  work is 
made a science, and the workers dedicate 
them selves to it as a life work, ju s t  as some 
o f  us dedicate ourselves to the m inistry. 
Those who thus g iv e  them selves to the 
Sabbath school work, are g iven  a special 
education to prepare them for it. I believe 
we m ay learn from them a lesson to g iv e  
more study, thought, and diligence in pre
paring ourselves for th is most im portant 
work.

B ut no m atter how great intellectual

train ing we m ay have, we cannot bring 
life and en ergy into the work unless we 
have som ething else. A  few years ago an 
incident occurred which m ade a deep im 
pression on m y mind. I was rid in g in an 
electric car, when suddenly the car stopped. 
T he motorman came in and seated h im self 
w ith the rem ark, “ The power is off. ”  Some 
o f us were h u rryin g to meet appointm ents, 
but there we were obliged to w a it for fu lly  
tw enty m inutes. The car was powerless to 
m ove— it was dead. F in a lly  it sped on its 
w ay. W hat gave it life and energy? S im 
p ly  a connection with the power made it a 
liv in g  th in g.

M any are try in g  to do Sabbath school 
w ork who have never connected w ith  the 
Source o f power, or if  they have done so, 
they have lost the connection. Is it any 
wonder that they do not bring life and en- 
ergy into the work? Their only hope is to 
seek the Lord until they know  the connec
tion is made, and then keep the connection 
by constant w atch in g and prayer.

T h e palm tree furnishes manj* beautiful 
lessons for the C hristian . Though it lifts 
its green leaves and golden fruit up into the 
sun ligh t, it  is said that its roots alvrays 
strike down into the earth till they reach 
livijig water. W ithout water the tree be
comes unfruitful and perishes, but w ith it, 
it lifts  its head in perennial verdure and 
un failing fruitfulness.

So it is th at we find life, and are able to 
bear fruit for C hrist. I f  we are daily  d rin k
in g  from the Fountain o f L iv in g  W ater, i f  
we are not satisfied w ith superficial study, 
but d ig  deep, as the miner d igs for gold 
ore in the heart o f the earth, our teaching 
w ill not be dry and uninteresting, but w ill 
be full o f  life and a v igor which w ill be felt 
b y  those who hear it.

There must also be co-operation 011 the 
part o f a ll the workers. The advantage o f 
co-operation is well illustrated b y the story 
o f tw o little  brothers who were sent to carry 
a heavy basket. F irst one carried it for a 
little  distance, stru gg lin g  and tottering un
der the heavy load, then the other tugged 
it  along for a few steps. A t  last the older 
boy said, “ I know  a better w ay than th is .”
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Selectin g a long, stout stick , lie thrust it 
through the handle. “ N o w ,”  said he, 
“ w e’ll carry it together, ”  and aw ay they 
trudged, hardly n oticing the w eight. That 
was co operation, and w ithout that no 
school, however talented its officers, can 
gain any great degree o f success and life. 
A ll should determ ine that no m atter what 
their own personal preferences may be. they 
w ill w ork in harm ony, and pull together.

A n y  individual who lives for h im self 
alone, and any school which exists on ly  for 
its own benefit, on ly  h a lf lives. So i f  we 
would brin g life and energy into our school, 
we must cu ltivate  in it a m issionary spirit. 
T ry to m ake each member feel that the fact 
o f  his havin g received special lig h t and 
privilege, m akes him  a debtor to every one 
w ho is less favored.

W e are told that the object o f Sabbath 
school work should be the ingathering of 
souls. But before we can successfully do 
such work, we m ust learn the value of a 
soul.

Did you ever th in k how much less en ergy 
and life we put into the work o f soul-savin g 
than others put into their work whose busi
ness it is to save human life and property? 
The Lord says to teachers: “ L et all do their 
utmost to work for the salvation  o f the dear 
children and y o u th .”  Teachers should 
“ not be at rest until the hearts o f the ch il
dren are turned to love, praise, and glo rify  
G o d .”  And yet how little  real effort we 
put into that work— ju st because we do not 
teel the need of it.

I never see a fire engine and its corps o f 
fireman dashing through the streets in re
sponse to an alarm, that I do not thin k, ‘ ‘Oh, 
i f  we had the zeal to save souls that those 
brave men have to save life and property, 
the work would soon be finished and the 
Saviour would come. ”  There is no lack o f 
life  and energy there, because they realize 
an urgent need.

Not lon g ago an immense hotel in C hica
g o  was burned. The firemen worked no
bly, and succeeded, as they thought, in res
cuing all the inmates o f the crowded house. 
B ut they could not save the building. A ll 
th ey hoped to do was to keep the fire from

spreading. Just as they were tak in g down 
the ladders, and every one was w atching to 
see the great w alls fall in, a little  child ap
peared at one of the upper windows. E very  
face grew  pale, and one man voiced the 
consternation that was in every heart, as 
with horror in his tone he cried, “ M y God, 
look at that ch ild !”

A ll thought rescue w as im possible, but 
one brave fireman said, “ T he child must be 
saved! ”  H e q u ick ly  sprang up the ladder, 
rushing through fire and sm oke. Just as 
he was passing a landing, a large window 
ju s t  in front o f him was broken by the in 
tense heat, and a volum e o f fiatne burst out 
to obstruct his path. In despair he turned 
back, but ju st then a cheer arose from the 
crowd below. T his revived bis faintin g 
heart, and once more he advanced. Hold
in g  his breath, he dashed through the fire 
and saved the child.

I f  men w ill make such efforts to save 
m ortal life, what should w e not do to save 
souls for whom C hrist gave himself? T his is 
o f as much greater im portance as eternity is 
greater than time.

“Jesus loves the little  ones. H e locks 
with p ity  upon the young, for he know s 
how Satan w ill seek to attract them into 
the broad w ay, m akin g it look en ticing to 
their eyes; and Jesus bids the angels to 
take special charge o f these inexperienced 
souls, in their homes, iu their school life, 
and in the Sabbath sch o o l.”

H ow thankful we should feel to be per
m itted to co-operate w ith the angels in this 
precious charge. I f  we fully  sense its im 
portance we shall not be lackin g in life and 
energy.

Oakland, Cat.

The Teacher Always There

“ M y teacher is alw ays th e re ,”  I heard a 
lad say, as he cheerfully started for Sab 
bath school, and I thought that he had stated 
a large fact in a sm all phrase. No m atter 
what other qualifications for success a 
teacher m ay possess, th ey will be rendered 
ineffective i f  he is often absent from the 
place. T he class counts upon m eeting the
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teacher, and is itse lf regular or the reverse, 
as the teacher is faithful in attendance.

I lik e  to see the assem bling of a Sabbath 
school class when the teacher takes pains 
to be in his seat first, so that he m ay greet 
the scholars as they arrive. One by one 
they come, and it is pleasant to notice how 
their faces brighten, as the teacher rises, 
cordially  takes them b y the hand, and has 
a . moment or tw o for a little  individual 
conversation.

W hen the teacher m ust needs be absent, 
let him alw ays provide a substitute. I f  it 
be en tirely  out o f the question for him  to 
find any one at leisure to take the class for 
the week or weeks when he m ust leave it, 
let him , in good season,— not at the eleventh 
hour,— notify his superintendent so that he 
m ay m ake good the omission by provision 
beforehand. A  class sittin g by itself, 
w atch in g the door, w earily wondering 
w hether its teacher is com ing to its relief, 
is a sigh t to grieve the thoughtful heart, 
for it reminds one o f sheep who have no 
shepherd. A s  well m ight a father leave 
h is home uucared for, or a m inister desert 
h is congregation.

Ih Sabbath school w ork, the im portant 
th in gs are consecration, preparation, and 
fid elity .— Margaret E . Sangster.

Teachers in the Days of the Reformation

Farel entered upon his work in Sw itzer
land in the humble guise o f a school-m as
ter. Repairing to a secluded parish, he de
voted h im self to the instruction o f ch il
dren. Besides the useful branches o f learn
ing, he cautiously  introduced the truths o f 
the Bible, hoping through the children to 
reach their parents. There were some who 
believed, but the priests came forward to 
stop the work, and the superstitious coun
try  people were roused to oppose it.

For the next trial a low lier instrum ent 
was chosen,— a you n g man, so hum ble in 
appearance that he was coldly treated even 
b y  the professed friends o f reform. But 
w hat could such a one do where Farel had 
been rejected? H ow could one o f little  
courage and experience w ithstand the

tem pest before which the strongest and 
bravest had been forced to flee? “ N ot by 
m ight, nor b y  power, but by m y Spirit, 
saith  the L o rd .“  “ God hath chosen the 
w eak th in gs o f  the world to confound the 
th in gs which are m ig h ty .”  “ Because the 
foolishness of God is wdser than men; and 
the weakness o f God is stronger than 
men. ”

From ent began his work as a schoolm as
ter. The truths which he ta u gh t the ch il
dren at school, they repeated at their 
homes. Soon the parents came to hear the 
Bible explained, until the schoolroom was 
filled w ith attentive listeners. New Testa
m ents and tracts were freely distributed, 
and they reached m any who dared not 
come openly to listen to the new doctrines. 
A fter a tim e th is laborer also was forced to 
flee; but the truths he tau gh t had taken hold 
upon the m inds o f the people. The Reform
ation had been planted, and it continued to 
strengthen and extend. The preachers re
turned, and through their labors the Pro
testant worship was fin ally  established in  
Geneva .— Great Controversy.

Now the Only Time

God does not help his children now and 
then, but now, a lw ays now. There is no 
“ th en ;“  it ex ists  only in im agination. I f  
we wonder w hat w ill become o f us then, let 
us learn to live  w ith  God now. Form  the 
habit o f usin g God and being used of God 
now, and the im aginary and dreadful 
“ th en ”  w ill be swallowed up in the stream 
o f now, when the tim e comes. No clocks 
keep tim e tomorrow. Springs push and 
hands point now. Now is the appointed 
tim e for clocks as well as people. God 
never helped any one tomorrow; he is a very  
present help. W hat is eternity but G od’s 
now? L et us then live the eternal life w ith 
God now .— S'. 5 . Times.

W h o s o e v e r  would be sustained b y  the 
hand o f God, let him constan tly  lean upon 
it; whosoever would be defended b y  it, let 
him  patien tly  repose h im self under it .— Cal
vin.
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T H 6  L 6 S S O N

Intermediate Department

L e s s o n  V I. N o vem b er 7 , 1903

The Anointing of David. 1 Samuel 16
The chapter on this subject in “ Patriarchs 

and Prophets” will be found rich in suggestions 
for the teaching of this lesson. The shepherd 
life of David, the young musician, and his de
liverance of his lambs from the attacks of wild 
beasts, is a favorite subject with all children. 
A good picture representing some phase of 
this, or a vivid word picture, will be acceptable.

David's Faithfulness.— It was by the humble 
duties of the shepherd boy’s life that God was 
preparing him for the highest position. Only 
“ he that is faithful in that which is least is 
faithful also in much.” Impress the thought 
that as God was observing David, and talking 
to the prophet about him, so his eye is upon 
every one of his children, and he is planning 
the life work of each, according to the charac
ter he is developing. In the Shepherd Psalm, 
David has shown what are the duties of a good 
shepherd, and we may be sure that be took just 
such loving care of his own flock. By his care 
and protection of the sheep, he was, like Moses, 
prepared to lead and tend God’s flock of Is
rael, and made strong and courageous to protect 
them from their enemies.

God’s Providence. —  The life of David es
pecially reminds us that no event of our life’s 
history is meaningless. God, who forsees our 
future, and knows the preparation that we need 
for our place in his plan, gives to us day by 
day just the discipline we need to fit us for it. 
This thought impressed upon the minds of the 
children will lead them to accept the circum
stances in which they are placed, as the gift of 
God, and endeavor to make the most of all 
their opportunities. First among his flocks, 
afterward at the court of Saul, David was learn
ing just the lessons that Israel’s future king 
needed. He saw the dark shadow resting upon 
the mind and heart of the guilty king because 
of his rejection of God’s Spirit, and the terrible 
picture of Saul’s madness was a solemn warn
ing to him to cherish and yield to the good and 
holy impulses of the Spirit by which he had 
been anointed.

As God Seeth.—A striking lesson can be 
drawn from Samuel’s experience among the

sons of Jesse. Even the experienced and spirit
ual-minded prophet was strongly influenced 
in favor of Eliab by his fine physical appear
ance, and if left to his own judgment, would 
have anointed him king. Only the voice of 
God speaking to him prevented his doing 
what would have been so disastrous to Is
rael. No matter how much we know of God, 
nor how great our experience may be, it is 
never safe for us to depend upon our own 
judgment. We must accept the Word of God, 
who sees the hearts of men and judges accord
ingly. (See Prov. 3:5,6.)

L e sso n  VII. N o vem b er 14, 1903

David and Goliath. 1 Samuel 17
The Weakness of Unbelief.— In the lesson story 

for this week we can see how God was working 
to show the Israelites the weakness of the king 
they had chosen, and to prepare them to re
ceive David, the man of his choice, to rule over 
them. The people were at this time in the 
same condition that kept them wandering in 
the wilderness forty years after they might 
have been in Canaan. Goliath was one of 
the last of the race of giants that had so 
terrified the ten spies and weakened the hearts 
of the people. Recall the words of Caleb at 
that time: “ Fear not the people of the land, 
for they are bread for us;” and how he chose 
for his inheritance the very place where they 
had seen the giants, that he might prove the 
word of the Lord by driving them out in his 
name.

The Courage of Faith.— The same spirit of 
faith that was in Caleb was also in the heart of 
David, whom God brought to the camp when 
the people had seen that Saul had no power to 
deliver them. Notice what was David's mo
tive, and what it was that gave him his strength: 
not desire for his own glory, but zeal for the 
honor and glory of God whose name was being 
disgraced before the Philistines. He was moved 
with indignation, not because Goliath had de
fied Israel, but because he had defied “the ar
mies of the living God.” He was anxious "that 
all the earth may know that there is a God in 
Israel,” and learn the power of Jehovah’s name. 
Notice that what made the great difference be
tween David and Saul, or any of the other Is
raelites, was simply his faith in God. Any of 
them might have done as he did, if they had 
believed the promises of God. (See Lev. 26:7, 8; 
Deut. 32:30; Joshua 23:9, to.)

Proving the Name of the Lord.— David would
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not go in Saul’s armor because he had not 
proved it; but he did go in the name of the 
Lord. That shows that he had proved the name 
of the Lord. The reason Saui and the others 
were afraid of the giant was that they had not 
been proving God day by day as David had. 
Show the importance of becoming acquainted 
with God and proving his grace and strength, 
so that when temptations and trials come we 
shall know his name and put our trust in him. 
Otherwise we shall be as unwilling to fight in 
his name as David was to go in Saul’s armor. 
It was David’s knowledge of God that gave him 
the perfect confidence of victory shown in his 
words to Goliath. It was this confidence that 
kept his heart calm and made his aim true and 
steady.

God Directs our Warfare.— The simple weapon 
that David used shows that God can work 
through any instrument to accomplish the 
greatest results. But though David made the 
best use of what he had, his skill would have 
availed nothing if God had not been working 
with him. Read the account in ‘'Patriarchs 
and Prophets,” which shows that as David 
slung his stone, the giant raised his helmet, 
thus exposing that part of his body where the 
stone would have the most deadly effect.

L e sso n  VIII. N o vem b er 2 1, 1903

David nnd Saul. 1 Samuel 18, 19
Overcome of Evil.— Our past lessons have 

shown something of Saul’s character— that he 
was very sensitive about his reputation, and 
anxious to stand high in the favor of the peo
ple. He was much more anxious to have a good 
reputation than to deserve one. From the 
time of David’s victory over Goliath, Saul’s 
sun began to set, and David’s to rise. The peo
ple saw that God was with David, and Saul’s 
actions showed plainly that the Spirit of the 
Lord had departed from him. So David was 
raised above Saul in the esteem of the people. 
Instead of repenting of the sin that had caused 
him the loss of the kingdom and the hearts of 
thè people, Saul looked upon David as the 
cause of all his troubles. He was very angry 
when he heard him praised, and gave place in 
his heart to the cruel spirit of envy, which led 
to hatred and murder. The sad story of Saul’s 
life is a terrible warning of the power of evil, 
if cherished in the heart, to overcome and cast 
out all good. Saul cherished hatred of David in 
his heart, until he was wholly possessed by the

spirit of murder, and the one object of his life 
was to slay him.

God's Overruling Providence— Trace how all 
that Saul did to hinder God’s purpose only 
served to advance it. David’s victories over 
the Philistines, who Saul thought would kill 
him, raised him still higher in the estimation of 
the people, and made the Philistines afraid of 
him As a reward for his valor, Saul was 
oblig'd to give him his daughter, the princess 
Michal, for a wife. This made him a member 
of the royal family, and brought him right into 
the king’s household, and still nearer to the 
throne. Saul, like Nebuchadnezzar, had to learn 
that “the Most High ruleth in the kingdom of 
men, and giveth it to whomsoever he will,” 
and that “ none can stay his hand, nor say unto 
him, What doest thou?” From the day when 
Cain slew Abel “because his own works were 
evil and his brother’s righteous,” until now, the 
wicked have plotted against the good (Ps. 37: 
12-15 and 32-34.) But they can do only what 
God’s counsel has before determined to be 
done, for he worketh all things after the coun
sel of his own will.

L esso n  IX. N ovem ber 28, 1903

David and Jonathan. 1 Samuel 20

The Lowliness of Love — This lesson is in 
striking contrast with the one preceding. The 
hatred of Saul was the dark shadow on David’s 
life; the love of Jonathan was his greatest 
comfort. God used Jonathan’s love to cheer 
the heart of David and to protect him from the 
wrath of the king. Show that if any one had 
cause to be jealous of David it was Jonathan 
for he was the one who would haw  succeeded 
Saul as king of Israel. But he was so full of 
the love that “ seeketh not her own,” (I Cor. 13:5), 
that he was even glad to see David exalted 
above him, and quite willing to be “next unto 
him.” See 1 Sam. 23:16 ,i7.

The Unselfishness of Love.— What we think to 
be love of others is often only self-love. We 
value them because of something that we get 
from them. Jonathan’s pure and unselfish love 
for David, who seemed to be taking all things 
from him, is the most beautiful illustration of 
the words of Paul in Phil. 2:3,4. When David’s 
own faith was failing, it was Jonathan who 
encouraged him to trust in God, assuring him 
that he would have the kingdom.

Another beautiful feature of Jonathan’s 
character, showing the unselfishness of his
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love, was his faithfulness to his father. Know
ing that David was to be king, and loving him 
as his own soul, he might have deserted Saul 
and followed David. But although his father 
ill-treated him because of his love for David, 
even casting a javelin at him, he still stayed 
with him through all his misfortunes, helping 
him to govern the kingdom.

Who does not want to be like Jonathan? 
But such love as his does not grow naturally 
in human hearts. It is "a plant of heavenly 
growth,” a part of the love of Jesus who gave 
up his high position and sacrificed all that he 
had, that he might exalt us to his throne, and 
“ that we through his poverty might be rich.’* 
2 Cor. 8:9. But though the human heart can 
not produce this heavenly plant, yet it may be 
had for the asking, for God has promised to 
give the Holy Spirit to them that ask him, and 
it is the Spirit’s work to “shed abroad the love 
of God tn the heart.”

Primary Department 

L e s s o n  V I. November 7 ,  1903 

The Anointing of David. 1 Samuel 16

SPECIAL POINTS 

The choice of David.
Man looks upon the outward appearance. 
God looks upon the heart.
David's anointing. „
David’s humility.

SUGGESTIONS 

A  beautiful lesson may be drawn from the 
fact that although David was a mere boy, yet 
the Lord had taken cognizance of him, and had 
chosen him to occupy a high position among 
his people. His boyish pursuits were moulding 
his character and fitting him for his future 
work.

The Lord does not look upon the outward ap
pearance; he sees the heart. The little child 
who may be less beautiful, or more poorly 
clad, may carry beneath the rough exterior a 
far more beautiful heart, if it is true„to God, 
and this is what He beholds.

David’s anointing was to set him apart for the 
great work to which God had called him. The 
anointing of the Spirit may be made plain to 
the children, and this we may each have as an 
earnest of our future inheritance, and even 
more, a pledge of God’s power to keep us in 
this evil world.

David returned to his shepherd life. He 
waited until God opened the way for him to do 
the work to which he been called. This very 
life was used of God to fit him for his higher 
position. Every detail of the life of each child 
is ordered by the Lord, and if we are faithful, 
he will make these things a preparation for 
greater service.

L e sso n  V II. N o vem b er 14, 1903 

David and Goliath, r Samuel 17

SPECIAL POINTS

David's return home.
Is sent as a deliverer.
His desire to preserve the honor of God.
Goes to meet the giant in the name of the 

Lord.
His victory.

SUGGESTIONS

David had been summoned to play before 
the king; but when his services were no longer 
needed, he was not too proud to return to his 
humble duties as a shepherd. In this work 
God was preparing a great man to rule over his 
people. Mention Moses and his forty years of 
preparation as a shepherd; John the Baptist, 
and his solitary life; and even Jesus, who 
spent thirty years of his short life in quiet 
preparation.

Although David's father sent him to see how 
his brothers were, God had directed in this, be
cause he had a greater work for David to do. 
Again the fact that God leads in every detail 
of our lives may be impressed

David did not go out to meet Goliath to get 
glory to himself. The entire story shows that 
it was the honor of God he had set himself to 
defend. And when the victory was won, it was 
to God he ascribed the glory. With God's glory 
in view, we may always expect victory.

L e ss o n  VIII. N o vem b er 2 1 ,19 0 3  

David and Saul. 1 Samuel 18, 19

SPECIAL POINTS

God’s providence in connecting David with 
Saul.

Saul's hatred for David.
God protects his servant.

SUGGESTIONS

These lessons from the life of David show 
very definitely how carefully God arranges 
every derail of our lives for our good, and that
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we may be better fitted to do his work and bring 
honor to his name. David went to the house 
of Saul presumably to entertain him, but God 
had a higher purpose. Here David was not 
only to become acquainted with the affairs of 
the nation, and his official duties, but by his 
gentleness and faithfulness would win his way 
to the hearts of his people. When the time 
came that he should take the throne, they 
would welcome him. Make this lesson so plain 
that the little ones will believe that even in 
their trivial duties at home God is leading. 
How cheerfully they will take them up!

A lesson may be drawn even from Saul’s 
hatred for David. Satan had implanted this 
hatred in his heart, and would have used Saul 
to slay David, had it been in his power. Satan 
had seen David anointed king. He would 
have thwarted God’s plan, but, true to his word» 
the Lord caused even the wrath of the man to 
praise him, and through Saul’s hatred he 
brought David to the attention of the people, 
and prepared the way for him to take the throne.

It is interesting to studythe manner in which 
the Lord protected David when he took refuge 
with the prophet. Trusting in Jehovah, we are 
safe. No harm can befall us unless he permits 
it, even if he must transform the wicked soldier 
into a prophet of the Lord. He rules over all.

L e ss o n  IX. N o vem b er 28, 1903 

David and Jonathan. 1 Samuel 20

SPECIAL POINTS

The character of Jonathan.
True to God’s anointed.
True to his father.
He pleads for David’s life, and when this 

fails, warns David.

SUGGESTIONS

The character of Jonathan, his love for David, 
the humble shepherd boy, his fidelity to him 
during all Saul’s displeasure, are worthy of 
study. God was with Jonathan. It is unnat
ural for the human heart to pursue such a 
course. Saul knew that as long as David lived, 
he would be chosen king before Jonathan; and 
even when he made Jonathan understand that 
David would be given the position which natur
ally belonged to him, it did not affect his love 
for this companion. “ In honor preferring one 
another," is here beautifully illustrated.

BLACKBOARD EXERC18E

The contrast between Saul and Jonathan

may be illustrated very impressively. On one 
side of the board write, “ In honor preferring 
one another,” and below it all the good traits in 
Jonathan’s character which the children may 
mention. On the other side write, “ Exalt
ing self," and beneath it the traits of charactea 
manifested by Saul. Beneath the first write> 
“ All who love God,” and beneath the secondf 
“All who love self.” The children may easily 
be led to see the application.

Kindergarten Department 

L e s s o n  V I. N o vem b er 7 ,  1903

The Anointing of David. 1 Samuel 16 
Question briefly on the life of Saul, impress

ing the fact that Saul failed to obey God in all 
things, so God could not trust him to fill the 
place he had given him.

Saul’s course was a great grief to Samuel. 
(Question to be sure the little ones remember 
who Samuel was, and what was his work.) 
But God suoke to S muel and told him not to 
grieve for Saul. He told him to take the horn 
of oil and go to Jesse, who lived near Bethle
hem. He said to Samuel, “ I have provided me 
a king among his sons." Do you suppose the 
boy God had chosen ever dreamed that God was 
watching him day by day to s-e whether he 
could trust him to be king ' How do you sup
pose that boy did the work he was asked to do?

When Samuel came to the home of Jesse, he 
was sure he knew which one God had chosen. 
(Sketch home by hillside, or build home with 
blocks.) The oldest son was a fine looking 
young man, and Samuel was ready to anoint 
him, but God told him, No.

Then Jesse made six more of his sons pass 
before Samuel, but he said, “ The Lord has not 
chosen ihese.” Tflen Samuel was troubled 
and he asked, “Are these all thy children?”

In this lapd there were many sheep, and Jesse 
had left his youngest boy to care for them. 
(Sketch hills and sheep.) This boy’s name was 
David. His brothers did not think him very 
brave, but he was. He stayed out with the 
sheep every night, and cared very tenderly for 
them all. While he was caring for the sheep, 
he had time to think of God. The sky was 
very clear, and at nights he could look up at 
the stars (sketch stars), and they told him the 
wonderful thoughts of God. He was sure God 
would care for him even as he cared for the 
sheep.
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W ell, Jesse sent for David to come to the 
home, and when Samuel saw him the Lord said 
to Samuel, “ Arise, anoint him, for this is he."

David remained humble, and returned to his 
flock of sheep. After this he was called to 
play for Saul. When Saul was cross and ugly, 
David played on his harp (show picture of harp) 
to quiet him.

Speak of the sweet influence of music.

L e ss o n  V II. N o vem b er 14, 1903

David and Goliath. 1 Samuel 17
David was faithful in the little duties that 

came to him, so when greater ones came he was 
ready for them. He was willing to do whatever 
came to him; and he knew he was not able of 
himself, so he trusted God for strength.

When the lions or bears came to disturb his 
sheep, God gave him strength to destroy them. 
After he lived with Saul awhile, he went back 
to care for his father’s sheep, one day his 
father sent him to see how his brothers were 
getting along, who had gone to help Saul. The 
Philistines were troubling the Israelites, and 
Saul had called many men to help him settle 
the trouble. Among the Philistines (sketch 
hills, tents, and lines for men) was a very large 
man, called a giant (show on wall how high 
nine and one-half feet would be). His name 
was Goliath (make long line in front of camp 
for Goliath). This man came out every day 
to trouble the Israelites, and they were aij 
afraid of him.

When David heard how he frightened the 
Israelites, he said he would go and fight him.

Saul did not think David was able to do so( 
but David said, “God will help me against 
him." Tell how David went with his staff and 
a sling (sketch them) and five stones, and how 
God gave him the victory.

Try to give the lesson about the Philistines 
without bringing the scenes of battle before the 
little ones. The same is true of the death of 
the giant. Do not tell haw he killed him, more 
than that he did it with the little stones.

’Twas only a little stone, but it did a great 
work. Teach the importance of little things.

L e s s o n  VIII. N ovem b er 2 1 ,1 9 0 3

David and Saul. 1 Samuel 18,19 

It does not seem best to follow David through 
all his troubles with Saul, with the kindergarten 
children. Simply tell them that Saul did not 
have the right spirit, and although he saw that

God was with David, he would not turn and try 
to do right.

He let jealousy come into his heart, and soon 
he hated David and was not kind to him any 
more. The Lord cared for David and spared 
his life. He was safe only as God protected 
him.

Then review the lives of the three great men 
they have learned about, Samson, Goliath, and 
David.

Samson was great in strength. But he did 
not obey God, and he lost his strength and his 
life. The great blessing God had given was of 
no value to him when he did not use it to God’s 
glory.

Goliath was great in size, but how much 
good did his strength do him when a little boy 
came to him with faith in God? A little stone 
in the hands of a boy who trusted God was 
more than the strength of the strongest man on 
earth who trusted in his own strength.

David was great in faith. Of all the men 
who had come to help Saul, David would have 
been called the least; but he was the greatest, 
because he trusted in the living God. God 
looks at the hearts. Teach that true greatness 
is inward, not outward. Fine clothes do not 
make little ones good.

L e sso n  IX. N o vem b er 28, 1903

David and Jonathan. 1 Samuel 20 

Introduce this lesson with some simple story 
illustrating true friendship. Tell about Jona
than’s being the son of Saul, and that he was 
called a prince. Jonathan saw David gain the 
victory over Goliath, and he heard him give all 
the glory to God. This made Jonathan love 
love David very dearly.

Explain to the children that Jonathan, being 
the oldest son, would be the one to be king 
when his father died. Jonathan was willing to 
give all this up to David. He wished to share 
everything good with David, and they made a 
promise to be true friends.

Sketch or build the home of Saul, telling the 
story of David’s stay there, and the good times 
he and Jonathan had.

Bring out the fact that Jonathan was greatest 
in this friendship, for he gave up much for 
David’s sake. He was pleased when his friend 
was praised. Jonathan chose David as a 
friend because he saw that David was worthy. 
It is best to choose good persons forour friends, 
but at the same time we should be kind to every 
one.



T H E  A D V O C A T E  

Quarterly Summary of Sabbath School Reports

3<>9

FOR Q U A RTER EN D IN G  JUN E 30, I903

Atlantic Union Conference.

Chesapeake..................
Greater New York.......
M aine............................
New England...............
New Jersey...................
New Y ork......................
Eastern Pennsylvania. 
Western Pennsylvania.
Vermont ...........
Virginia..........................
West V irginia.   ........

U(Si &< £

594
296
411

797
386

1090

SPc I - I

410
284
302
519'
279j
776¡

806: 598; 
604 455I
458 350Ì

i68-.

i

21
34
35
17
‘9
37
40

305;
2I0I 1441

128 96 
186 19 
88 57 

268 51 
112 85 
243 60
I94 37 
151 51
124 48 

48 33 
38 02,

X -a
IS £

63 41 
37 84

48 78 
42 65 
69 15 
60 62 
39 85 

7 93 
17 90

4 80

Q .2

48 OO 
M3 IO
55 00 

186 23 
77 3 l 

»23 49 
» »4 93 
116  76 

81 95 
27 81 
27 06

17 55 

529 82 
16 41 
6 03 

»»3 87 
12 22

1 Io32 60 
» S» 
3 42

Canadian Union Conference.

Maritime Provinces.
Ontario  ...............
Quebec  ...........

13! 257 135 57 69 30 26 26 83
29 495 322 26 147 38 46 03 59 55
i i | 169 117 6 28 83) 8 55 18 26

13 61

Southern Union Conference.

Indiana  .............
East Michigan .. 
West Michigan.. 
North Michigan. 
Superior Mission
Ohio.....................
Northern Illinois 
Southern Illinois 
Wisconsin...........

Alabam a............. ...................................... 23 200i 140 5 29 91 12 59 8 53 5 24
Carolina.................................................... 18 260 207 23 46 47 25 55 3 87 4 86
Cumberland.............................................. • 14 491 388 70 85 38 09 26 30 I 31
Florida....................................................... »7 383 270 6 72 25 44 31 00 5 81
Georgia...................................................... 6 174 126 3 20 27 45 10 83 20
Louisiana................................................. »3 260 »83 13 72 83 26 65 22 32 8 32
Mississippi................................................ •9 193 162 34 Î 7 94 9 61 l i 54 ......
Tennessee R iver..................................... ! 26 593 414 21 87 99 35 46 44 96 7 57

Lake Union Conference.

72 1228 972 14 160 31 1 > 7 34 >3» 34
52 1544 993 9 288 29 i n 19! 147 84
70! 2173 1815 >9 569 27 156 66'; 340 28
36j 749 513 16 142 89 69 55|1 32 90
I o >54 130 >3 71 92 5 90 27 79
62
35|

> 4y2' 
1197

994
854

42
98!

489
276

n
13

183 55 186
112

16
5°

28! 519 349 22 j 105 47 40 39 59 22
126' 2315 1600; 14! 496 7011 >9° 79 305 9 >

40 07
4 * 32 

6 17 
9 20

5 86 
15 06

Colorado.
Iowa.......
Kansas .. 
Missouri. 
Nebraska

Central Union Conference

63
>7 >|
95

! 18241 1428 
j 3004! 2248 
1 2105! 1537

i 38
! 107 

>9

! 400 75 
630 12 
306 42

105 08 
u o  h  
55 84

251 68 
404 72 
185 76

3 80
24 05 

116  76

IOO: 2089! 1727 45 38» 94 ' >30 63 233 71 32 98

M anitoba__
Minnesota__
North Dakota. 
South Dakota

Northern Union Conference.

29 261 »S 7 18 74 »3
»37 H I 7

1620 ! 10 SS8 43
33 687 458 39 203 30
40I 624 542 47 210 97

3 2P\ 51 39 '
I2y 36 266 60

17 49 169 53j
24 07) IOO 78)

I 30 
71 40 
12 67 
45 26



3io THE ADVOCATE

Southwestern Union Conference.

N
o.

Sc
h

oo
ls

P
re

s’ 
nt

 
M

b’
sh

p

A
v’ 

ag
el

 
A

tt
.

H
om

e
D

ep
’m

t

T
ot

al
C

on
tr

i
bu

ti
on

s

E
x.

 
of

 

Sc
h

oo
ls . O m CO +* c

§ s a

D
on

a-
 

t’
ns 

fo
r 

O
rp

’n
s

Arkansas ......................................................
O k la h o m a ....................................................
T e x a s ..............................................................

21
52
33

330
»377
1090

239
828
875

5
29
23

54 72 
204 21 
«74 7 «

8 89 
67 33 
35 42

10 10 
113 87 
89 25

6 22 
17 78
II 56

Pacific Union Conference.

7
96

i
31
23

48
26

160’ 41 
27711 2056 

38! 23 
528' 398

ii46| 879 
15561 1046 

1 19' 91 
1176 920 
738¡ 538

6
67

»3

7»
15
*3

036 3S 890 08
33 60

2 «4 33 
297 25
547 «6 

«7 37 
305 63 
239 85

16  07
388 86 

10 68
60 30

«39 4« 
89 25 
10 37 
66 82 
78 33

20 27
370 28

24 55
108 53 
143 28 
239 00

5 00 
186 99 
121 ¿7

California.......................... ............................
"[Hawaiian Mission.......... .........................
M ontana........................................................
Southern California ..................................
Upper C o lu m b i a . . . . . .  ................................
U t a h .........................................................................
Western Oregon..........................................
Western W ashington................................

77 44

45 50 
14 56 
35 52 

2 00 
44 62 
20 43

♦Australasian Union Conference-

New South Wales
New Zealand........
Q ueen sland..........
South Australia.. .
T a s m a n ia ..........
Victoria ..................
W est A ustralia .. .

«9 736 578 40 207 46 65 10 128 10
29 506 394 40 230 98 191 9 «

7 197 129 8 38 79 28 12
»4 344 266 2 98 5 « 50 16
! I 274 207 i i °5 i 2 75 32
«7 607 490 23 202 28 128 IO
1 1 198 «65 118 87 78 9 «

♦European General Conference.

B rit ish..........................................
French Latin Union Mission.
German........................................
D e n m a r k ....................................
Norway.......................... .............
Sw eden.....................................

2£>
29

188
25
30
40

871
612

3974
605
5°3
449

477 ....

340
366
324

1 1 5  52 
6 7  40

643 16  
75 1 7
75 76 

254 50

94 87
67 40 

643 16
75 00

237 32

♦Miscellaneous Conferences and Missions.

Central America
China   ............
Cook Islan d s...........
Finland....................
•[Iceland....................
japan ..........................
Matabeleland, Africa
M e x ic o ........................
Norfolk Is land..........
Oriental Mission----
Pitcairn Island..........
Porto R ico ..................
South A fr i c a ..............
Society Islands..........
West Indies................

Total.......

1 1 206 160 25 14
3 12 9
5 56 43 3 66
4 40 34 «5 34
i 5 3 58
4 52 S2 5 «4
1 65 5 « 10 6 08
2 54 35 22 95
I 39 9  75

25 225 10 51
I 123 ¡05 I 68
I 4 5

M 407 281 . . . . 223 36
7 90 70 -------- «3 «7

70 1810 991

2686 58007 38192 1372ÍS12203 89

2 17

08
24

3 66 
13 17 
3 58 
5 06 
5 84 
3 90 
7 63 

10 51

14  16 105 84
13 17

*For q u a r te r  e n d in g  March 3 1 ,1902. 

fFinancial report is for two quarters.
Mrs. L . F lora  Plum m er , Cor. Sec. S. S. Dep’t.



THE ADVOCATE 311

i r t í I T H  T H 6  T E A C H E R S

There is Never a Day

‘ ‘There is  n ever a  d ay  so  d reary 
But G od can m ake it  brigh t;

A nd u n to  th e  son l th at tru sts h im  
H e g iv e th  so n gs in th e  n ight.

T h e re  is  n ever a path so h idden 
B u t G od w ill show  the w ay,

I f  w e seek  th e  s p ir it ’s gu id an ce 
A n d  p a tie n tly  w atch  and p ra y .”

Language Study in Bible Study

B Y  A . W . S P A U L D IN G

O ur stu d y o f the Bible is oftentim es 
fau lty  because we give the m eaning o f its 
statem ents the tin ge o f our own opinions. 
The honest student does not do th is  con
sciously, but he m ay do it none the less. 
He feels it his duty, as he reads, to com 
ment on the passage, to try  to apply it to 
his own actions and the actions o f others. 
E lse  what benefit can he derive from its 
study? he asks him self. Is it not true that 
th is  is the manner o f study on the part o f 
the common Sabbath school student and 
teacher? So we have become a people o f 
Bible commentators; and the Sabbath 
school teacher is fast driftin g into the po
sition o f a Jewish rabbi, first reading a 
text, then am plifying, illustratin g, spin
n in g out and spin nin g out its plain strand 
into an intricate web o f “ practical applica
tio n s / ' “ figurative u ses,”  and “ spiritual 
m ean in gs.”  T he student, in his study, 
follow s suit.

Now one o f the practices w hich aggravate 
th is  sp irit-k illin g  method, and indeed, one 
o f its  causes, is a neglect carefully to think 
what the words o f the te xt mean. Instead 
o f so doing, we carelessly receive some 
im pression of a m eaning remote from, or 
opposed to, the real intent o f the language.

Let me illustrate. Our Sabbath school 
waked up this idea. We voted that in 
stead o f ju m b lin g in the study o f the te xt 
w ith our own ideas and applications, while 
engaged in class work, we would study the 
lesson in a three-fold division: first, a class 
stu d y o f the m eaning o f the passage; 
second, a departm ental study o f the de

velopm ent o f its principles in history; 
third, a private study o f a p p lyin g it to our 
own lives, th is to find voice in an e x 
perience m eeting as a part o f the Sabbath 
school service.

So we came together at prayers Sunday 
evening, to take a first view  together o f the 
lesson for the week. W hen we came to a 
particu lar study o f the text, there we met 
the giants. V ag u e and Loose Interpretation.

“ See that ye  w alk  circu m sp ectly ,”  we 
read. B eing questioned, one said to walk 
circum spectly meant to w alk u p righ tly; 
another that it meant to w alk peaceably 
w ith all about us; the first o f w hich def
initions was a derivation from the exact 
m eaning, and the second o f which was 
ve ry  rem otely, if  at all, connected w ith  it. 
W hen we analyzed the word “ circum spect, ”  
and found that it meant to look around us, 
the new and true idea o f the te x t,— to be 
alert, prudent, and m inute in observation,—  
gave wonderful additional power to the in
junction. It then readily connected itse lf 
with other texts, o f which the keynote is 
“ W atch !”

W e read further, “ R edeem in gthe tim e.”  
One thought “ redeem ing the tim e”  meant 
usin g our present tim e aright. The reason 
w hy th is usual but lazy  reception was given 
to a stirring truth, became evident when it 
was found that nearly all believed it im 
possible to “ redeem”  time; and so, as the 
expression must have some m eaning, the 
word was robbed o f its  intrin sic value, 
m erely to become (what it could not) a sy n 
onym o f “ em p lo y.”  W hen it was settled 
that the A postle meant “ buy b ack ”  the 
time, w hich is lost or sold into servitude, 
and that because the Lord commands, it is  
possible for the action to be performed, we 
were ready to accept H is promise that he 
w ill restore the years that the locust has 
eaten; and a further study was entered into, 
o f how th is promise is fulfilled.

A  study o f the whole verse, however, in 
its  gram m atical and logical ' relation, 
brought from one o f the students an e x 
pression of a new and beautiful meaning. 
“ Redeem ing the tim e, because the daj s are 
e v i l .”  W hat is m eant by the days being
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evil? N ot evil in them selves, but because 
they are filled with wickedness. The days 
are sold as servants to folly by all the world, 
and because this is so, we are to redeem 
that enslaved tim e,— buy it back from its 
ignoble station,— by using it for G od ’s pur
pose. Thus, by a clear lineage, the idea 
of the first guesser is traced; with th is dif
ference, that in his case it was carelessly 
assumed to avoid a difficult}' that appeared 
to his reason, while in this second case it 
was reached by a clear and vigorous use of 
the mind.

The study w as not confined to a con
sideration of words, but embraced an out
line of the passage, its separation into sub- 
topics, and the gram m atical relation of its 
parts. But certain ly the study of the mean
in g of words can not be beyond the power 
of any intelligen t man or woman who has 
access to a dictionary and who will think. 
Such a study is most interesting, it is in 
spiring, for it brings alw ays a stronger 
grasp of the subject, and a more precious 
light, with increased mental power. This 
is a part of “ that eating o f T h y  w ords,”  
which shall m ake the Word “ the jo y  and 
rejoicing o f m y h eart.”

Shall we dishonor God, who is endeavor
ing, as best the poor medium o f our lan
guage will allow, to impress us with His 
own glorious th o u gh ts,— shall we dishonor 
him  by assum ing careless and erroneous 
m eanings of plain terms and garble his 
words with our own crude interpretations? 
No!

Autumn Work for School Gardens

BY FL O Y D  B R A L L IA R

The teacher should, if  possible, locate her 
school garden in the earl}' fall. The weeds 
should all be carefully  cut and carried from 
the ground, both to prevent the seeds from 
ripening and falling, and to lessen the 
trouble from insect pests the follow ing 
year. Insects harbor in the weeds and de
posit their eggs in the ground under them, 
and niO't insects lay  their eggs in late au
tum n. The work can be made interesting 
and instructive by noticing and recording

the various kinds o f insects and other pests 
that are found.

N ext, the garden should receive what 
fertilizer one intends to g iv e  it. I f  stable 
litter is used, spread it evenly, and allow it 
to lie a few days, preferably, till it receives 
a good rain. I prefer leavin g this as late 
as I can, because of its form ing a favorite 
breeding ground for noxious insects. Just 
before the ground freezes for the winter, 
plow deep; or, i f  the garden be sm all, 
spade at least as deep as the spade w ill go. 
The later this is done the better, for if  it be 
freshly plowed when it freezes up, the cold 
air w ill permeate the soil, and it w ill k ill  
the insects and their eggs. Further, the 
air aud water reach the soil particles and 
break them up, m uch as stones are w eath
ered in winter. It is often said that an 
inch o f snow plowed under in the fall is 
equal to a coat of manure. I th in k  the 
principal advantage in it is the late plow 
in g  it insures.

Even i f  the land is not plowed until 
spring, it should be cleared of all weeds, 
for the reasons given  above, and also be
cause it w ill m ake some two or three d a ys ’ 
difference in the spring, as it w ill be e x 
posed to the sun. There is another ad
van tage in fall plow ing. The excess o f 
m oisture so common in the spring, often 
prevents early  cultivation. Plowed soil 
allow s this moisture to pass down, and 
then the surface can be worked, and those 
seeds that require a moist cool earth can be 
planted when it would otherwise be im
possible to plant w ithout havin g the soil 
bake.

The teacher who w ants an early spring 
garden should, in the fall, prepare soil 
for the seed boxes in which early plants 
are to be started, or for the hot-bed if  one 
is contemplated. Directions for m aking a 
hot-bed w ill be given later.

The soil for this work should be prepared 
in the autumn and placed in barrels or 
boxes in a cellar, for otherwise it will be 
im possible to get first class soil when it is 
required. O f course any good soil w ill do, 
but for the highest success (and that is 
what every teacher should strive to attain),
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a soil is required that w ill not bake or 
form a crust over the top, that w ill not dry 
out q u ickly, and that w ill not become 
h eavy and so g gy . Such a soil m ay often 
be found in sandy woods where the leaves 
have decayed for years. G enerally it w ill 
have to be m ixed according to the follow ing 
form ula:— good garden loam one part, sharp 
sand one part, well rotted leaf mold from 
the woods, one part. M ix thoroughly, and 
i f  necessary add some w ell rotted manure, 
preferably from some old hen-house or cow 
shed. I have used well rotted wheat or oat 
chaff to good advantage. F lorists often 
pile up sod such as is used for sodding 
lawns, and allow  it to rot for tw o or three 
years, then m ix it w ith  sharp sand for th is 
purpose. Unless soil is prepared in the 
fall, the teacher w ill have only partial suc
cess w ith her sprin g plant grow ing, and 
she will feel that window gardening or hot
bed culture is not profitable.

Methods in Arithmetic

BY E . A . S U T H E R L A N D

Arithm etic is a lan guage— a language for 
expressing m athem atical thoughts. Cer
tain grievous errors occur in lan guage teach
ing: for instance, gram m ar m ay degenerate 
into a mere technical study o f forms, and 
the student m ay pass his grades w ithout 
becom ing any more proficient in the use o f 
lan guage than before he entered the class. 
He has studied form, but not thought.

In the teaching o f arithm etic the same 
evil ex ists . Arithm etic should be studied 
for the purpose o f expressing thought. 
T h ough t must precede the study o f proces
ses. There is no better avenue for im part
in g  valuable inform ation than the problems 
in arithm etic, but there is convincing ev i
dence that in the ordinary class th is m eth
od is not followed. T hat m any of the pu
pils perform the processes w ithout thought 
is shown by certain tests recently made 
w ith students in the graded schools.

The tests were given  under the direction 
o f J. M. Rice, director of the Society o f E d
ucational Research. The problems were 
sim ple, but concerning the results Mr. Rice

says: “ O f the total number o f errors made, 
the vast majority aypear to have been due to 
the complete absence o f  thought. W hether in 
such instances the children did not read the 
problems carefully, or w hether they read 
them but did not understand them, I am 
unable to say. W hat they did was sim p ly  
to work w ith the figures, stated or im plied, 
adding, subtracting, m u ltip ly in g or d ivid
in g  at random. The result o f these com bi
nations was called the answer, and the p u 
pils did not stop to consider whether such 
answers bore any relation w hatever to the 
question. For instance, problem 1, grade 
4, reads:

“ I f  there were 4.839 class-rooms in New 
Y ork C ity , and 47 children in each class
room, how m any children would there be in 
the New Y ork  schools?

"T h e  problem did not appear to present 
much d ifficulty  to the children in any o f 
the schools, and the total number o f errors 
was com paratively sm all. Nevertheless, 
nearly 13 per cent o f the pupils failed, and 
o f these all but a few divided, g iv in g  as 
their answer 10245-47 ch ild ren ."

The second problem given  for the fourth 
grade reads:

“ A  man bought a lot o f land for $1,743 
and built upon it a house costing $5,482. 
He sold them both for $10,000. H ow much 
money did he m ake?"

Concerning th is problem Mr. Rice says, 
“ The method is, o f course, 1,743 plus 5.482 
equals 7,225. Then 10,000 m inus 7,225 
equals 2,775. The varieties presented by 
the pupils were,—

1. 1,743 plus 5,482 plus 10,000 equals
17,225.

2. 5,482 m inus 1,743 equals 3,739. 10,-
000 m inus 3,739 equals 6,261.

3- 1,743 plus 5.482 equals 7,225. 7,225
tim es 10,000 equals 72,250,000.

A  very sim ple problem read, ••What w ill 
24 quarts o f cream cost at $1.20 a ga llo n ? " 
Concerning this problem Mr. R ice says, 
“ Most o f the pupils who failed sim ply m u l
tiplied or divided $1.20 by 24, disregarding 
the 4 entirely; and of those who used it, 
m any m ultiplied 24 by 4, thus g iv in g  96 
gallons as the equivalent of 24 quarts. The
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typical errors were: $1.20 tim es 24 equals 
$28.80; $1.20 divided by 24 equals $5 00; 
24 tim es 4 tim es 1.20 equals $115.20; and 
24 divided b y 1.20 equals .20.

Another problem w hich it would seem 
ought to appeal stron gly to a practical boy, 
and at least in th is class o f students awaken 
thought, reads: “ If a boy pays $2.83 for 100 
papers, and sells them at 4 cents apiece, 
how much m oney does he m ake?”  Note 
the absence o f thought in the follow ing so
lutions: 2.83 plus 4 equals 287; 2.83 m inus 
4 equals 2.79; 2.83 times 4 equals 11.32, 
divided by 100 equals .11; 100 tim es 4 equals 
4.00; 2.83 m inus 4.00 equals .83; 2.83 times 
4 equals 11.32 divided by 4 equals 2.83.”  
Here the pupil added, “ T he boy did not 
m ake anythin g. ”

O f w hat use is the study o f arithm etic to 
children who work problems in this way? 
P ossibly you th in k  you have no such pupils 
in your school. W ould you be w illin g  to 
let Mr. Rice test your pupils?

It is no wonder that “ business men de
plore the lack o f ab ility  on the part o f youth
ful employees fresh from the schools to fig
ure accurately, ”  and that “ high  school 
teachers are wont to complain o f the ineffic
ien cy of the m athem atical train ing receiv
ed by their pupils w hile in the grades. ”  It 
was in view  of such facts as these that the 
Conference on M athem atics appointed by 
the Committee o f Ten, recommended, “ that, 
the course in arithm etic be at the same time 
abridged and enriched; abridged by om it
tin g  entirely those subjects which perplex 
and exhaust the pupil w ithout affording 
any really valuable mental discipline; and 
enriched by a greater number o f exercises 
in sim ple calculation and in the solution o f 
concrete problems. ’ ’

E LIM IN A T IO N

A  few years ago the leading educators in 
W isconsin recommended am ong other 
th in gs the follow ing in relation to the 
course o f  study in arithm etic in elem entary 
grades:—

“ W ork in fractions below the fifth grade 
mainly' oral.

“ N o long division below fifth grade w ith  
divisors o f more than tw o figures.

“ Om it greatest common divisor entirely 
as separate topic.

“ Om it longitude and tim e. Teach the 
principles o f  this in connection w ith geo g
raphy.

“ Om it reduction, addition, subtraction, 
m ultiplication, and division o f denominate 
numbers as separate topics.

“ L im it taxes, insurance, and duties to 
sim plest cases and explanation of terms.

“ G ive very little  attention to problems 
in interest.

“ Om it true discount, and take on ly the 
first case in bank discount.

“ Omit cube root and its applications, e x 
cept such as can be done by inspection. ”

Mr. H all, author o f a series o f arithm etics, 
says, “ From  the foregoing it w ill be appar
ent that the current o f thought sets stron g
ly  in favor o f the elim ination of m uch that 
has heretofore been regarded as essen tia l.”  
‘ ‘For ten years, ’ ’ says Superintendent J. M. 
Greenwood, o f K ansas C ity , “ the process o f 
elim ination has been going on, and we have 
not seen the end o f it yet. ”

W H E N  TO B E G IN  T H E  STU DY  O F A R IT H M E T IC

The stu d y o f methods in arithm etic has 
led to the follow ing questions asked by Mr. 
R ice in a valuable article which he contrib
utes to The Forum  for J ill y-Sep  tern her.

“ 1. In w hich grade should arithm etic 
be begun? Is it true that pupils who do not 
begin the study until the second or third 
year progress so rapidly thereafter that they 
very  soon overtake those who began it in 
the first grade? Or, is it true that children 
who miss the drill in the first year or tw o 
w ill be w eaker than the others throughout 
school life?”

To this Mr. H all m akes answer in the 
follow ing language: “ W hen formal arith
m etic work is put off until the last part o f 
the second school year, or even to the be
gin n in g o f the third, more w ill be accom
plished in a sin gle term o f ten or tw elve 
w eeks than would otherwise be accom
plished in tw ice as m any months. T he de
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ferring o f the formal arithm etic work until 
the beginning of the third school year w ill 
g iv e  opportunity for the child to secure 
m uch o f his foundation m aterial in the 
home, in the store, on the farm, in the 
workshop, on the playground— anywhere 
and everyw here that he finds som ething to 
be measured. Other branches of study, i f  
not more im portant, much better adapted 
to the needs o f the young learner, should 
absorb the principal part o f his attention 
in the first two years o f school life. W hile 
engaged in the study o f his own environ
ment; in learning to compare, to discern 
relation, to th in k; and to express his 
thought in language, in drawing, in m ak
ing; in learning to read and to write, he 
inciden tally becomes fam iliar w ith such 
m agnitudes and measurements as w ill m ake 
the on ly possible foundation for sound 
m athem atical reasoning. F igures and fig
ure processes should be kept in the back
ground. and called into prominence only as 
their necessity is felt by the pupil in his 
efforts to understand his environment and 
to solve the child problem s w hich naturally 
confront h im .”  And Mr. H all has e x 
pressed not his own idea alone, but the 
opinion of such educators as Prof. G illan, 
Prof. Roberts, and Prof. G regory.

V A L U E  O F  T H E  D R IL L  

“ 2. Is it well for the teaching o f arith
m etic during the earlier years to be alm ost 
en tirely objective, or does a great deal of 
objective work impede the progress of the 
pupils w ithout especially developing their 
accuracy or thought power?”

Mr. H all answers this question as follows: 
“ The teaching o f number begins in m eas
urement. The very best teachers in our 
prim ary grades now accept this as a funda
mental truth, and base their practice upon 
it. The uses o f number end in m easure
ment. This is in accord with our d aily  e x 
perience and observation. W e learn arith
m etic that we m ay measure. Hence in the 
beginning, arithm etic deals with m agni
tudes— som ething to measure. In the end 
it deals with m agnitudes— som ething to be 
measured. But in the m iddle there has

been in the past a great g u lf  o f figures and 
figure processes. M any a pupil has been 
figu ratively  shipw recked in crossing th is 
g u lf .”
, ” 3. Is a great deal o f mechanical drill 
essential to a high degree o f accuracy, or 
can the same degree o f accuracy be devel
oped w ithout much drill, provided the pu
pils are expected to be very accurate in their 
problem w ork?”

To th is Mr. H all replies, "S ea t work in 
arithm etic [by which he means drill work] 
should be, for the most part, m echanical, 
and so sim ple that the student can concen
trate his whole energy upon the m atter o f 
accuracy. It should be som ething that he 
well know s how to do, the only question be
ing, can he do it accurately? In this way, 
and in th is w ay only, can proper em phasis 
be put upon the im portance o f absolute cor
rectness. ”

It m ust be evident to every teacher that 
speed and accuracy cannot come in any 
other w ay. It must not be necessary for 
the child to spend thought upon the arith
m etical processes.

A N E W  A R IT H M E T IC

Because there was no arithm etic in circu
lation which combined subject m atter in 
harm ony w ith the principles o f C hristian ity, 
and those m ethods which w ill present such 
subjects in the most practical w ay, the 
‘ ‘M ental A rithm etic, ”  the b egin nin g of a 
series o f arithm etics, was prepared for 
use in elem entary Christian schools. A  
study of its contents w ill reveal the follow 
in g facts:—

1. The subject m atter is such as any 
child can well afford to spend thought up
on.

2. The pupil is led to observe.
3. A ctual measurem ents are required o f 

pupils before so lvin g problems.
4. Mental work takes precedence of 

pencil work.
5. Frequent drills are given  with the 

view  of developing speed and accuracy.
6. The problems are so graded that 

strong and w eak pupils can work side by 
side. The strong student w ill complete
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the work as he goes over it for the first time. 
The weak pupil w ill find it necessary to go 
through the book several times.

7. F am iliarity  w ith the farm, the home, 
objects in nature, and physiological laws, 
is encouraged.

I once visited a school in which the 
“ Mental A rith m etic”  was one of the te x t
books used. The children were in the fifth 
grade. A  lesson had been assigned near 
the middle of the “ Mental A rith m etic”  and 
another in a written arithm etic. I found 
that the pupils worked the problems in the 
“ Mental A rith m etic”  with the use o f a 
pencil. The teacher omitted the drills, 
g iv in g  as a reason that th ey were too easj\ 
A  large part o f the tim e of the class recita
tion. as w ell as the study period, was devo
ted to written arithm etic. The pupils 
worked by rule; the interest was laggin g. 
I was asked to spend a few m inutes with 
the class, and turned to a drill in the first 
part of the book. I asked them to perform 
the follow ing operation: 4 plus 6 plus 7 
equals ? Out of a class o f tw elve I received 
tw elve different answers. A fter spending 
a few m inutes with that class, both students 
and teacher acknow ledged their failure in 
developing speed and accuracy. The drills 
m ight have been a real pleasure. T heir 
value had been en tirely overlooked. The 
energy o f the students had been spent in 
solving hard problems on im practical sub
jects. These pupils were not taugh t to 
think.

In another article, the subject o f how to 
teach the “ Mental A rith m etic”  w ill be con
sidered. Teachers are requested to test 
their pupils and report results to the A d vo
cate.

Practical Arithmetic

B Y  J. H . H A U G H E Y

A  man wishes to build a house containing 
eig h t rooms. On the first floor there is to 
be a sitting-room  12x15, a dining-room  12X 
15, a bed-room 10x12, and a kitchen 10x12; 
and on the second floor 4 rooms, tw o o f 
w hich are to be 9x13, one 10x12, and

one 12x15, w ith  hallw ay, closets, etc., 
as indicated in the plan. The stairw ay, 
pan try, doors, and windows are also to be 
as indicated in the plan. The studding 
and rafters are to be 2x4 in. 18 feet lo n gj 
and doubled at corners; the jo ists  for the 
first floor 2x10 in., for the second floor 2x8 
in., and for the attic, 2x6 in. The jo ists  
and studding are to be set 16 inches apart 
from center to center. The pitch of the 
roof is to be one third. The outside w alls 
are to be boarded, papered, and sided, and 
all the rooms are to be lathed and plas
tered.

1. (a.) How m any feet o f jo ists  w ill be re
quired for the first story? (b.) How' m any 
for the second story? (c.) How m any for 
the attic?

2. How much w ill they cost at $18 per 
thousand?

3. (a.) H ow m any feet o f studding w ill 
be required for the entire bouse? (/;.) 
W hat would be the cost at $17 per thous
and?

4. The first story is to be 9 ft. high; 
how high  should the second story be?

5. The span (width o f building) divided 
b y the pitch (3 in this case) gives the height 
o f gabies; w'hat is the length o f the rafters, 
lettin g them project 16 in. from the siding? 
(See dictionary under pitch.)

6 There w ill be tw o gables, one at each 
end. How' man}' feet o f rafters w ill there 
be, they being placed two feet apart? 
(Such distances are a lw ays from center to 
center.)

7. Find the cost o f  the rafters, at $17 per 
thousand.

8. How m any feet o f studding w ill be re
quired for the two gab le  ends, and w hat 
w ill be the cost?

9. The spaces between the boards on the 
roof being 2 inches, the boards projecting 
16 inches at the gable ends, how m any feet 
o f  roof-boards, 6in. wide, w ill be required?

10 . W hat will the roof-boards cost at $15 
per thousand?

ix. How m any shin gles w ill be required 
for the roofing, the sh in gles being 16 inches 
long, and laid 4 inches to the weather, and 
on an average o f 4 inches wide?
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12. How much would th ey cost at $3.25 
a thousand?

13. (a.) How m any feet o f sheeting would 
be required for the outside walls, m aking 
no deductions for openings? (A.) W hat 
would.be the cost at $16 a thousand?

14. (a.) How m any rolls o f build ing 
paper w ill be required, there being 100 yds. 
in a roll? (A.) How much w ill it cost at 90 
cents a roll?

15. (a.) How much 4-in. sid ing would be 
required, the sid ing lapping three-fourths 
o f an inch? (A) H ow much would it cost 
at $25 a thousand?

16. (#.) How m any feet o f flooring w ill 
be required for the house? (A ) W hat w ill 
it cost at $30 per thousand?

17. How m any feet o f  finishing lumber 
will be required for the door and window 
frames, the boards being 6 inches wide? 
The doors 011 the first floor are 2 ft. 8 in .x
7 ft., and on the second floor 2 ft. 6 in .x 6 ft .
8 in., and the windows are 2 ft. 6 .in ,x5  ft. 
4 in.

18. How m any feet o f  door caps 6 in. 
X3 ft. 6 in., and window caps 6 in.x3 ft.? 
W hat w ill be the cost at $36 a thousand?

19. (a.) How m any feet o f door and w in
dow casings, 5 in. wide, casin gs extending 
also under the window sills? (A.) W hat 
w ill be the cost at $36 a thousand?

20. (a.) How  m any running feet of base
board. deducting 3 ft. 6 in. for each door? 
(A.) W hat will be the cost per linear foot at 
$35 a thousand?

21. W hat will be the cost o f the doors at 
$2.50 each, and o f the w indows at $1.75 
each?

22. How much lath w ill be required, and 
how much w ill they cost at $4 per thous
and, there being fifteen lath to the square 
yard?

23. Find the cost o f  five posts for the 
cellar, at $30 a thousand. One post is one 
foot square, and four are 8 in. square; and 
all the posts are 6 ft. long.

24. The door and window stops cost $7, 
the lum ber for the stairw ay, $10; p lynth  
blocks and m ouldings $15:4 cellar windows, 
$4. (a.) W hat is the entire lum ber bill for 
the house? (A.) The carpenter work w ill

cost about one-half as much as the lumber, 
H ow much w ill the carpenter work and 
lumber amount to?

25. How much will it cost to plaster the 
house at 22 cents a square yard?

26. How much w ill the tin nin g cost, g u t
ters being 11 cents a foot, and the pipes 13 
cents a foot?

27. The wall being 18 in. th ick, and 7 ft. 
high, and there being a cellar under the en
tire house, what w ill the ioundation cost at 
$6 a cord for stone, and $6 a cord for 
mason work?

28. Find the number o f bricks in the 
chim ney, there being 10 br cks to each 
layer, and-5 layers to the foot. The height 
o f the chim ney is 42 feet.

29. The hardware bill consists o f nails, 
$10; door fixtures. $12; window w eights, 
etc., S7; sin k, cistern pump, etc., $12; and 
m iscellaneous artic lts  $r. The cistern cost 
$25. The pain ter’s bill is $95. How much 
will the entire house cost?

30. Make plans and estim ate cost o f front 
and back porches, each to be 5 feet wide.

31. M ake a lis t o f  furniture for each room 
in the house, w ith prices, and estim ate the 
cost o f  furnishin g the house.

32 H avin g solved the above problems, 
let the teacher and the more advanced pu
pils m ake a number o f sim ple exam ples for 
the lower classes.

In case questions arise concerning m eth
ods followed in building, consult a car
penter.

Country Life Develops Character

D av id ’s early  life as a shepherd, w ith its  
lessons o f hum ility, o f patient toil and 
tender care for his flocks; the connection 
with nature in the solitude o f the w ilder
ness, developing h is genius for m usic and 
poetry, and draw ing his thoughts to the 
Creator; the long dicipline o f his w ilder
ness life, callin g  for the exercise of courage, 
fortitude, patience, and faith in God, had 
been appointed by the Lord as a preparation 
for the throne of Israel. D avid bad enjoy
ed precious experiences o f the love of God, 
and had been rich ly endowed w ith H is 
S pirit.— M rs' E .  G. White.
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P R O G R E S S

Building Progress

The sound of hammer and saw has been 
heard upon Emm anuel M issionary C ollege 
farm ever since the beginning of its work. 
The four large buildings which now appear 
upon the central site, as well as the sm aller 
houses and cottages scattered here and 
there, stand as monum ents of the practical 
education w hich the students are receiv
ing. Forty raw, inexperienced apprentices 
were set to work to erect the home of E m 
manuel M issionary college. Besides them 
there were but their instructor and two 
others who were carpenters.

The first year two dw elling houses, 
M anual A rts B uilding, A dvocate H all and 
Dom estic A rts  B uild in g were put up. This 
year the class has been em ployed in the 
erection of the summer pavilion, Memorial 
H all, a structure which seats three hundred 
people, of forty summer cottages on the 
assem bly grounds, of another dw elling 
house, and last, o f the principal building, 
Study H all.

There have been at w ork this summer 
tw elve or fourteen youn g men, a part o f 
whom were am ong the first apprentices, 
and have now come to be efficient carpen
ters, capable o f carry in g on their work in 
dependently. The building upon which 
th ey are now at work is a structure 44x144 
feet in floor space, and 44 feet high. It 
contains the chapel and study hall, library, 
president’s office, science rooms, and lab
oratory, the large committee assem bly 
room, eight recitation rooms, and a few 
other apartm ents. The chapel, which oc
cupies a central position in the building, 
is 54 feet long, 44 feet wide, and 22 feet in 
h eight, thus occupying tw o stories. A  re
cess in the second story, at the front of the 
chapel, contains the organ loft and choir; 
and the recitation rooms in the rear open 
upon it with large windows.

This chapel w ill also be the study room, 
where the students w ill gather with their 
instructors for the study period. The l i
brary opens into it from the front, and thus

easy access is had to the books and period
icals.

T he first year, when so many were g e t
tin g  practically  their first experience in the 
carpenter trade, the instruction was at a 
disadvantage, and the character o f the in 
struction was necessarily more a work of 
pattern-and-copy than o f scientific studj\ 
T h is year, w ith a sm aller force, including 
a number who have been in train in g for a 
year, careful work has been done in teach
ing the science o f the trade, and every turn 
w hich is reached in the process of building, 
is fu lly  explained in principle by the m as
ter builder.

T he class in m echanical drawing, which 
is conducted during the fall term, is o f  the 
m ost practical nature. A ll the designing 
of the buildings has been done by the col
lege force. T h eb u ild in g plans o f the school 
structures are drafted, traced, and printed 
by the members o f the class. The practical 
nature o f the work, and the earnestness of 
the students, are witnessed by the confident 
statem ent o f the instructor, that the course 
o ften  weeks, last year, accomplished more 
in the production o f efficient draughtsm en 
than m any a college course o f two years in 
the same art. One member o f the class, 
who had taken a course in m echanical 
draw ing at a college, testified that he re
ceived more actual benefit from one h ou r’s 
instruction here, than from a month in his 
previous course.

The effect upon the character o f the 
youn g men engaged has been marked. Un
trained lads came into the class, aw kw ard 
boys, careless bojrs, inaccurate boys. The 
train in g of hand and eye has reflected upon 
the train in g of character, and earnestness 
o f purpose, carefulness o f  deportment, and 
exactness in every work, physical and m en
tal, have been seen as the result. Learning 
the trade o f the M aster, they have also 
been learning the secrets o f h is perfect life.

T h e  institute at Berrien Springs was the 
m ost im portant educational m eeting ever 
held in th is denomination. The scope of 
the subjects considered, the ab ility  with 
which they were handled, and the interest
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m anifested in the discussion, spoke for a 
revival along the line o f Christian teach* 
ing. The time, five days, was all too short, 
but was filled with good th in gs o f general 
interest to the church school teachers and 
every one having a burden for our youn g peo
ple. The industrial schools in the North 
were all represented, arid some o f those 
havin g the work of building such schools in 
the near future were also present and held 
councils each day to plan for the best in 
terests o f  this special branch o f the 
w ork.

It was interesting to notice the independ
ence with which each o f these schools was 
established and yet the sim ilarity o f their 
history, an evidence that the Spirit o f God 
has been gu id in g each school.

The place o f the m eeting was very pleas
ant, a beautiful grove o f large beech and 
maple trees on the bank o f St. Joseph river. 
T ittle  cottages were erected that would 
accommodate four persons, and board was 
provided at a dining hall in the College 
build ing. A  large a iry  pavillion was erect, 
ed in the grove and com fortably seated with 
school desks. It had a shin gle roof and 
was enclosed with wire mosquito netting to 
insure protection from insects.

T his place is an object lesson o f  what 
can be done in industrial training.

The build in gs erected, vineyards grow ing 
and loaded w ith fruit, also orchards o f 
peach, apple, plum trees, and strawberry 
patches, which have added much to the 
financial, physical, and, I dare say, to the 
spiritual welfare o f the school— speak vo l
umes in the solution of the train ing o f our 
youth to love the useful in life and to pre
pare them selves to lead useful and inde
pendent lives.

W e left the D akota teachers pleasantly 
located, and seem ingly happy in anticipa
tion o f a few w eeks’ train ing for better ser
vice in the church schools. W e are glad 
they can be there.—;/. W. Beach, in Dakota 
Worker.

F rom a le tte r received from B rother 
A rcher W righ t, who has labored faith fu lly

and successfully in church school work, we 
quote the follow ing:—

“ I w ill jo in  Brother W m . Lewsadder in 
Bible work and canvassing. I am put under 
the direction of the conference, and it is 
probable that m y connection w ith the ed
ucational department, as a church school 
teacher, is at an end. I assure 3 0 U  that it 
is not because 1 have become discouraged 
with the church school work or have lost 
faith in the principles o f Christian educa
tion; if  this were the case. I should expect 
nothing but failure, for there is no room in 
any department o f th is m essage for a coward 
or a doubter. Brother .Lewsadder has been 
u rg in g  me for nearly a year to enter the 
Bible w ork. However, I have never thought 
I was prepared to do so until recently. The 
work at Monmouth was given  to me, and 
in m y experience in carrying it forward the 
Lord has revealed to me that I should enter 
the m inistry. I shall alw ays be interested 
in the educational department o f  the mes
sage, and shall endeavor to present its im 
portance to the people as I have opportunity. 
I shall keep 1113' e3'es open for youn g people 
who should be trained as Christian teachers. 
There is great need o f th em .”

“ I f in d  a difference between Em m anuel 
Missionar3T College and other schools. 
Most schools give theoretical train ing only, 
but I find here that you are doing what you 
teach. This is the interesting feature o f 
the institution, ”  said Byfron Crawford, after 
a two w ee k s’ stay  in the institution.

G eo r g e  E. P r ic e  w rites that definite ar
rangem ents have been made for the opening 
of the new industrial school at Farm ington, 
N ova Scotia. T his is the b egin nin g o f the 
work in this northern field. Those interest
ed in the school should address the princi
pal, Prof. Geo. E. Price.

L o n e  P a r k  Industrial School is advertis
ed to open September, 14, at Lone Park, On
tario. Ontario has had a few elem entary 
Christian schools for the past three years. 
This industrial school is the result o f an 
increasing interest in the cause o f Christian 
education.
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P U B L I S H E R S '  P R  G 6

S u b sc r ip tio n , s in g le  co p y , 30 c e n ts  p er y e a r

In clubs of two or more to one address. 40 cents.
To foreign countries, single copy, 75 cents a year. 

Address all communications and make a)] checks 
payable to T h e  A d v o c a t e , Berrien Springs, M icb .

• T h e L ife  B o a t.— T h e editor o f th e L ife  Boat has 
often exp re sse d  h is  appreciation  o f th e  co-opera
tion  he h as re ce iv ed  from  C h ristian  teach ers, and 
w ith  th e op en in g of the new  school y e a r  h e  w ou ld  
b e g la d  to  h ear from  e ve ry  one con n ected  w ith  
th is  w ork. T h e U f e  Boat has a m ission, and the 
teach ers a p p recia te  it. A d d ress, D avid  Paulson, 
M . D ., 28 T h irty -th ird  P lace, C h ica g o  111.

T e a c h e r s , A tte n tio n !— The A d vo cate  P u b lish 
in g  C om pany d es ires  th e  p resen t address o f every  
C h ristian  teacher, and it  w ill  be con sid ered  a 
sp ecia l fa vo r i f  th o se  en gag ed  in th is  w o rk  w ill 
send th is  in form atio n, to geth er w ith  a b r ie f  report 
of the w o rk  w h ich  is  now  b e in g  done in th e  in te r
ests o f  th e  ch ild ren  and you th . T h e p u b lish ers 
fe e l w arran ted  in sa y in g  th at th ey  have so m eth in g  
w ith  w h ich  th ey  w ish  to su p p ly  the teach ers w h ich  
w ill a m p ly  re p a y  them  fo r  th is effort T h ey  d esire  
th is  in form atio n  not la ter than th e  first o f  N o vem 
b er. A d d ress, T h e  A d vocate, B errien  S p rin g s, 
M ich.

Bulbs for Fall P la n tin g .— On p age 280 o f the
S ep tem b er issu e o f  the A d vo cate  is an a rtic le  e n 
title d . “ G ard enin g in  A u tu m n ,”  b y  Prof. F lo yd  
B ra lliar. T h e fo llo w in g  statem ent appears. “ One 
d o lla r and tw en ty-five  or th irty-five  cen ts sh ou ld  
g e t fifty  s in g le  early  tu lip s, fifty  crocuses, and fifty  
G iant Irish  d a ffo d ils .”

A rran gem en ts h ave  been m ade so  th at these 
b u lb s  can be fu rn ish ed  at e ith e r  p rice  acco rd in g  
to  th e grad e of tu lip s  used. T each ers are th ere
fo re  requested  to sen d  th eir orders at once, ad. 
dressin g, the A d vo cate  P u b lish in g  C om pan y, Ber
rien  S p rin g s, M ich.

T h e B ib le T r a in in g  S c h o o l.— W hile  th e  S u m m er
A ssem b ly  w ss in sessio n  at B errien  S p rin g s, E ld er 
S. N. H ask e ll, ed ito r o f The Bible Training School, 
g a ve  a  se rie s  o f  lesson s. D u rin g  h is stay, o v er five 
thousand su b scrip tio n s for The Bible Training  
School w ere  taken  am on g the teach ers. M any o f 
those w h o  e x p e ct to  teach  d u rin g  the w in ter or
dered a c lu b  o f th ese  papers. T h e c lu b s varied  in 
size  from  ten to five  h undred. W hat does th is  
m ean? S im p ly  th is, th at d u rin g  the co m in g sch ool 
year th ere  are m any teach ers w h o, in stead  o f  con- 
fin iu g  th e ir  efforts to  the schoolroom , are g o in g  to 
v is it  from  home to  hom e. T h e y  and th e ir  p u p ils  
are g o in g  to  carry  litera tu re , th e y  w ill  con d uct B i
ble  read in gs, and do o th er fo rm s o f  g o sp el w ork.

The Bible Training School w ill  be one m eans o f  
rea ch in g  th e  p u b lic. T h ere  are teachers w h o h ave 
not y e t en listed  in th is  m ovem ent. E ld er H a s k e ll 
w ou ld  be glad  to h ear from  e v e ry  C h ristian  teacher. 
A d d ress h im  in  b e h a lf o f The Bible Training  
School at 896 E ig h th  A v e ., N ew  Y o r k  C ity.

Fall A n n o u n cem en t — T h e fa ll ann oun cem en t o f 
E m m an uel M issio n ary  C o lleg e  is  o f sp ecia l in ter
e st to stu den ts. The in stitu tio n  co-ordinates p h y s 
ica l, m ental, and sp iritu al education. It prep ares 
m ission aries for field w ork  b y  a fford in g an opp or
tu n ity  for p ractica l tra in in g  in  m any lines. On its 
large  farm  w ill be d evelo p ed  plans for m akin g  a g 
ricu ltu re  th e A  B C o f edu cation . V ario us trades 
are taugh t. Stu den ts are rece ived  as a p p ren tices 
in  p rin tin g, in  carp en try, in the b ak ery , in h y g i
en ic  co o k e ry , and in  farm ing. A  cop y of th is  an
nou ncem en t w ill b e sen t free  b y  a dd ressin g  E- A . 
S u th erlan d , B errien  S p rin g s, M ich.

‘ ‘T h e  ^ to ry  o f th e  P ro p h et D a n ie l.” — T h e value
o f  th e  story  o f  th e “ P ro p h et D a n ie l,”  b y  S. N. 
H askell, has been g re a tly  en han ced  b y  the add i
tion , in the la test ed ition, o f  o ver 2,000 questions, 
th o ro u g h ly  co verin g  th e  su b ject m atter o f the 
w ork . T ea ch ers  w ill find th is h is to iy  o f th e H e
brew  n ation , d u rin g  one of th e m ost critica l 
p erio d s o f its  e x isten ce , a stu d y  rich  in p recep t 
and exam p le. It is  a  record  o f G o d ’s d ea lin gs w ith  
nations in th e past: it  re v ea ls  h is  m ethods of w o rk 
in g  today. H ave  you  adop ted  th is b ook in  y o u r 
sch ool? A re  your patrons acquainted  w ith  it? A  
c o p y  sh o u ld  find a p lace  in e v e ry  hom e. P rice 
$1.00. A d d ress, A d vo c ate  Pub. Co., B errien  
S p rin g s, M ich.

S e llin g  th e  B o o k , “ E d u ca tio n .” — E v e r y  C h ris
tian  teach er sh ould  be a c tiv e ly  in terested  in  th e 
sa le  o f  th is valu able  w ork , fo r  it sh ou ld  be p laced  
in  the hands o f e ve ry  p atron  o f C h ristian  sch ools, 
and it sh o u ld  be read b y  e v e r y ’ teach er in  th e s e c u 
la r sch ools. It is  a  book fo r  e v e ry  one w ho se e k s  the 
b e st edu cation  fo r h is  ch ild ren . M any teach ers at 
th e  S u m m er A ssem b ly  a t B errien  S p rin g s vo lu n 
teered  to  s e ll a  n u m b er o f th ese  b o o k s upon le a v 
in g  th e  school. M iss Laura N ich els  w rite s , “ I 
h ave  so ld  th e  s ix  co p ie s  o f “ E d u ca tio n ”  I to o k  
w ith  m e w h en  I le ft  B errien  S p rings, and I m ight 
h ave  d isp o sed  o f m any m ore had I had them  w ith  
m e. P lease  sen d  s ix  m ore co p ies  at o n ce .”

One su m m er school stu d en t says, “ Y e ste rd a y  I 
m ade one ca ll, and sold  tw o  co p ies o f  “ E d u ca 
t io n .”

T h is  w ork  is  on ly  ju s t  begun. E v e r y  teach er 
sh o u ld  have a part in  it, for eve ry  b ook  sold  w ill 
b rin g  a  rich  rewaTd. T h is  is  one w ay  to in form  
people con cern in g th e  p r in c ip le s  o f C h ristian  e d 
ucation. Sen d yo u r orders to th e A d vo cate  P u b . 
Co ., B errien  S p rin g s, M ich.



Education
B Y  7W Í R S . E .  G .  W H I T E

Contains 321 pages, and is beautifully bound in cloth. 

r  .4 Price, $1.25.
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wort.
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isten ce  p o ssib le  to man. It is 
the harm onious d evelop m en t 
o f th e p h ysica l, the m ental, 
and the sp iritu a l pow ers. It 
prep ares the stu d en t for the 
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The Place of

The Bible in Education
BY A LO N ZO  T R E Y 1 E R  JONES

At this time, when people everywhere wonder 
what place the Bible should hold in education, you 
should be well informed.

When legislatures pass laws regarding the use of 
the Bible in public schools, every one should know 
for himself what place the Book of books should 
hold in education

Do you consider the Bible an educational book? 
Then to what place do you assign it in the system 
of schools that you advocate:

When the Bible is given its proper place in an ed
ucational system, there is developed that th re e 
fo ld  tr a in in g  for which mankind is looking, and 
which develops a p e rfe c t c h a r a c te r  -the object of 
true education.

The following are some of the interesting topics 
discussed in the hook:—
Christian Education Contrasted w ith  the 

W orld 's Education.
The B ib le 's R ig h t to Supreme P lace in Christian 

Education, as illustrated in the Life of Daniel, 
and David, and Solomon.

The Greek or Scientific Method of Education, 
resu ltin g  in A Union of Church and State, 
and The Bible in its  P lace resultin g)in  The 
Separation of C h ristian ity  and the State.

250 Pages. Paper Covers. 25 Cents.
Address. A d v o c a t e  I’ u b , C o .

Berrien Springs, Mich.

The Story of 
Daniel the Prophet

B y S. N. HASKELL

“ T h e S to ry  o f D an iel th e P r o p h e t”  is so 
s im p ly  told  th at it w ill in terest a ch ild .

It con tain s tru th s for m ature m inds to 
ponder.

R evised and en larged. A d ap ted  to  use in 
th e schoolroom .

370 pages 
Bound in Cloth 

Price, postpaid, $1.00

A d d r e s s , T h e  A d v o c a t e  P u b . C o .

Berrien Springs, Mich.
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